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PROCEEDI NGS

9:14 a.m

CHAI RVAN FRANKLI N: This is the third
meeting of the Advisory Board to the President’s
Initiative on Race. |’ mvery pleased that we are here
at the University of Maryland and to nmake certain that
all of you know ny col | eagues on the Advi sory Board,
l"d just like to begin with introducing them

Ms. Linda Chavez-Thonpson, M. Robert
Thomas, Ms. Suzan Johnson Cook, Governor WIIiam
Wnter. Unfortunately, Governor Thomas Kean of New
Jersey is unable to be with us this norning.

| think it’s very appropriate that we have
our neeting here at the University of Maryland. The
Uni versity of Maryland has been one of the pioneers in
searching for neans to diversify higher education
It’s an institution that has undergone great changes,
for the better, with regard to diversity. | think
it’s largely because of the creative efforts on the
part of the |eadership of this university that has
done as nuch as it has. |It’s a real institution that
faces chal | enges, of course, every day and it searches
for ways to neet those chall enges.

Anong the senior university presidents in
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the nation is the president of the University of
Maryl and. He's been here for many years, for al nost
30 years, and he’s been president of this university
for alnost a decade and that’'s really senior with
respect to |eadership at wuniversity these days.
President Kirwan is a mathematician by training and
profession. He has been one of the |eaders in the
effort to diversify the university both in terns of
its student body and its faculty and staff. |In 1993,
he established the D versity Initiative at the
Uni versity of Maryland which seeks to nake diversity
a very inportant and pervasive part of university life
her e. It’s repeatedly undertaken to share its
diversity nmodel, as it calls it, with presidents at
uni versities in various other parts of the country.

Presi dent Kirwan, we are extrenely pl eased
to be with you and to enjoy your hospitality and we
woul d be delighted to have you say a word to us.

DR KIRWAN. Thank you very nuch for your
kind words and | al so note that |’ve always thought of
nysel f as a junior nenber of any group that | bel ong
to and ny elevation to senior, anong presidents, is
one that I will have to adjust to in tine.

But Chairman Franklin, Menbers of the
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Advi sory Board, distinguished guests, colleagues and
friends, it is a great privilege for ne to wel cone the
Advi sory Board of the President’s Initiative on Race
to the University of Maryland. The Menbers of the
Board deserve our nation’s gratitude for accepting the
chal l enge of addressing what is perhaps the nost
pressing i ssue facing our country.

My colleagues and | are pleased and
honored that you have conme to the University of
Maryl and to continue your inportant work.

Mark Twain tells a story of a traveler
who, having lost his way in deepest Mssouri,
approached a farm boy sitting on a nearby fence and
asked, "Were am|?" The youngster said only, "Don’'t
rightly know. " "Well, then," the traveler said,
"Where’'s the road headed?" "Don't rightly know that

either,"” the youth replied. But when the traveler
t hen asked with sone exasperation "lIs there anything
you do know?" the boy responded, "I know I ain’t
| ost."

(Laughter.)

Wth the topic is race relations in

Anerica, we may not yet be totally lost, but we

certainly don't seemto have a good sense of where we
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are headed. Although the ideal of racial equality in
educati on, housi ng, enpl oyment and econom ¢
opportunity remains one that nost Anericans would
still describe as a conpelling national goal, current
events, including recent Board decisions and studies

such as Andrew Hacker’s Two Nations, shows us how

el usive that goal is and how deep and serious racial
di vi si ons and ant agoni snms continue to be.

Mor eover, the racial and econom c
di sharnmony in our comunities appears to be on the
i ncrease and the potential for destructive violence
constantly hangs over us.

During the past decade, we seemto have
noved further fromour collective ideal of one nation,
indivisible, with Iiberty and justice for all. Yet
sone voi ces proclaimthat the pendul um of justice has
al ready swung too far and nmust be pushed back if the
rights of the majority are to be preserved.

Per haps nowhere does the issue of race
have greater currency and visibility than at our
coll eges and universities. This is particularly the
case at ny institution. As many of you know, in 1992,
the University of Maryland was sued by a student who

was not consi dered for a Benjam n Banneker Schol arship
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because he was not an African American. The Banneker

Schol arshi p program had been used with great success
to conbat the continuing effects of past segregation
at our institution. Although the university and its
attorneys argued with passionate conviction that the
Banneker Schol arships were still an essential

instrunent in increasing our participation rates from
a segnment of the community that had been previously
excluded by law, our argunents did not prevail and our

fight has since been viewed as one of the earliest

casualties in a nationwi de assault on Affirmative
Action prograrns.

It is appropriate then, for several
reasons, that this university be the setting for
today’s dialogue on the further course of race
relations in Anerica. W have, one mght say, nuch
nore than an academic interest in this subject.
I ndeed, there are few contributions any university can
make to society that are nore val uabl e than helping to
articulate the questions about race relations,
guestions our nation mnust address if we hope to
achieve true equality of opportunity for all of our
citizens.

| believe strongly that the nation’'s
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universities should not only be stinmulating the
debate, we should be working to solve the problens of
racial divide in our country, for universities are
uni quely positioned to educate and to assist in the
devel opnent of the next generation of |eaders.

Indeed, it is at a university where one
can see that it is study and |earning, not color or
race, that really count. It is at a university where
one can learn to attack to ideas of others while
affirmng the human dignity of all. At its best, a
university is a place where diversity is not only
tol erated, but celebrated, because it is through
diversity that we have a chance to appreciate the rich
variety of human expression and to understand the
comonal ity of humanity shared destiny.

A university nust be a place of universa
enbrace, a place that enables people to becone nore
open of mnd than they once were and nore
under st andi ng of the conplexity of the human condition
than they previously had been. It is for these
reasons that we nust assure access to our nation’s
col | eges and uni versiti es.

It is ny fervent hope that through the

wor k of the Advisory Board, our nation can reverse the
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tide of recent years and return to a course that
all ows coll eges and universities to reach out to al
our citizens and nost especially reach out to those
groups who historically have benefitted |l ess fromthe
fruits of a college education.

Again, M. Chairman, |'m delighted to
wel come the Menmbers of the Advisory Board and all who
have joined us for this inmportant session.

Thank you very nuch.

(Appl ause.)

CHAI RVAN FRANKLI N:  Thank you very nuch,
M. President, and | hope you can stay with us as |ong
as you possibly can.

|’m particularly attracted to what
President Kirwan had to say. | knew his father |ong
before | knew him a very distinguished historian at
the University of Kentucky, and |I’m doubly glad to
have hi m here.

The young lady on my right is the person
who holds us all together. She’'s Executive Director
of the President’s Initiative on Race, M. Judith
W nston, who will have nore to say |ater.

W' re going to tal k today about diversity,

particularly on the canpus and first we’'re going to
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tal k about the value of diversity. W have a pane
doing that. And then we’ll talk about what works on
the campus and then finally, in connection with this
series of panels, we'll talk about how to create
greater diversity on the college and university
campus. Then finally, toward the end of the day,
we're going to talk about where we are, what is the
current state of information with respect to where we
are and try to nake sone assessnents of the data and
see the extent to which the data inforns us that we
are maki ng i nprovenents or progress or whether we are
going the other direction. |In any case, it will be a
kind of state of the art wth respect to
discrimnation at university and col | ege canpuses.
Since the | ast neeting that we have had,
at the end of Septenber, the Advisory Board has been
i nvol ved in a nunber of activities, if not always as
a group, frequently as individuals. There' s a great
deal of work that comes fromthe role that individuals
play and | can only say that with respect to the
interest and enthusiasmof the Board' s activities, we
have been enornously gratified with the interest that
has been manifested and the work that people in

various parts of the country have assigned to us as a
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result of knowing that we are in the business of
creating information, collecting information, as well
as offering advice to the President with respect to
race.

| think it’s very inportant that we
remenber that we are an Advisory Board to the
President’s Initiative on Race. People ask nme from
time to time, "what are you doing? Have you sol ved
t he problemyet?"

(Laughter.)

And "When can we expect a final report on
t he euphoric state of race relations in the United
States?" | have to remnd themthat we are not in the
busi ness of solving a problem although we are in the
business of trying to see what the problemis and
trying to suggest to the President what m ght be done
and from time to tine we mght take sone action
ourselves. But we want to make certain that everyone
under stands the paranmeters of the Board s activities
as we undertake to rmake sone contribution to this very
i mportant and sonetines intractable problem

Al'l of us have been busy, as | have
suggested. | sinply want to indicate that so far as

nmy own activities are concerned, | left the Board
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neeting at the end of Septenber and al nost i mmedi ately
| aunched on a four or five week round of activities
whi ch took ne to Chicago where | spoke to the -- to a
group who assenbl ed thensel ves to have a di al ogue on
race on the 3rd of Cctober. Then | spoke the
following day to the |large and now rat her venerable
organi zation called Operation Push where we had an
enornmous gat hering of people, sonewhere between a
t housand and 1500 and we spoke there.

Then later on that week | spoke to a group
of students at the North Carolina State University, a
group of Park Scholars there, |eading freshnen and
sophonores, who expressed enornous interest in the
subj ect and whose questions certainly indicated that
t hey have begun to think about this matter and had
sone views of their own.

Then there was the National Association of
Ur ban Bankers, Southern Conference, which was held in
Oct ober, Cctober 10th, where | spoke and then there
was the forum at the University of North Carolina,
Penbroke, essentially a tribal institution as they
sonetines call thenselves, but who boast that they
perhaps are the nost diversified university canmpus in

the country. While there mght be other institutions
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who woul d chal |l enge that boast, they are persuaded
t hey are.

Then there was a very inportant neeting of
the American Council on Education which had as its
theme in Mam, Florida, "one third of the nation"
and we were undertaking there to share with them our
views as to what constituted a really diverse
educati onal experience at the sane tinme they shared
Wi th us their views on what diversity really invol ved
and what it neant.

There were ot her neetings, perhaps one of
the nost inportant was the conference that was held by
the Governor of North Carolina on racial
reconciliation in Charlotte, North Carolina, and on
Cct ober 28th, and the Governor presided at nost of the
sessions and gave ne the opportunity to speak at the
concl udi ng sessi on.

The sane thing happened in Durham North
Carolina, where | live, and where already the group
there under the | eadership of the presidents of the
two universities, Duke University and North Carolina
Central University, had convened a neeting; the first
nmeeting of a local group that deals with the problem

of race and that was npbst encouragi ng as we saw t he
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ent husi asmof the group that met with the theme "Let’s
Tal k About Race."

And one is very inpressed too with the
fact that not only in Durham and in North Carolina
does the discussion involve black and white, the
Hi spani ¢ popul ati on of North Carolina is increasing
very, very rapidly and that particul ar conmponent was
i mportant as we undertook to broaden our
under st andi ng of diversity in a conmunity which up to
that point had only regarded it as black and white.
It’s now at | east H spanic and increasingly even Asian
as far away fromthe Wst Coast as North Carolina is.
There is a very considerable Asian population
increasing all the tine.

Ther e have been tel evi si on appear ances and
that sort of thing ranging from the "Charlie Rose
Show' in New York to the "OReilly Report"” on Fox News
and various other interviews, sone |ocal and sone
regional and a few national. So that the Chairnman of
t he Board has been rather busy and involved in various
activities and I'’m certain that ny coll eagues al so
have been. Perhaps we can find out how busy they’ ve
been by asking them to share wth wus their

experi ences.
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"1l begin with a young nenber here to ny
i Mmedi ate | eft, Counsel Angela Onh.

M5. OH: Thank you, M. Chairman and
President Kirwan, thank you for hosting us this
nor ni ng. |, too, would like to share some of the
activities that have been going on wth ne,
personally, since our |ast gathering on Septenber
30t h.

| guess it’s by virtue of the various hats
| wear, but | have had the opportunity to appear
bef ore organi zed | abor. The California Association of
Firefighters in Sacranento had an annual conference
i nvol ving both del egates fromthe union side, as well
as nmanagemnent . | was asked to Kkeynote their
conference out in Palm Springs. | went out there on
the 20th of October and did that. The feedback that
| got and | was taking some risk about where the cases
come fromin the area of discrimnation fromtheir
prof ession and sort of put a challenge to them that
if they were to take up the opportunity to begin
| ooki ng at new nodels and ways we begin to bring
peopl e together once we have acconplished, as they
have in their profession in California, bringing wonmen

and mnorities into a profession that has been
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traditionally exclusive, | got sone very positive
f eedback. There was a | evel of appreciation for the
honesty of speaking with them directly about their
history and their reputation as a profession,
especially with regard to race and racism as it is
expressed in enploynent at tines.

|’ ve spoken before the Asian Pacific
VWnen' s Leadership Institute, a national conference in
D.C. This was in late October. |’'ve been asked to
appear before | ocal government. County supervisors,
about 150 of themin Los Angel es, asked nme to cone and
speak and along with Zev Yaroslavsky, one of our
supervisors on the Board. | appeared before the
Nat i onal Bar Association, California Association of
Bl ack Lawyers in San Francisco, to talk about the
i npact of Prop. 209 on adm ssions into | aw school and
what this mght mean in ternms of representation in the
ranks of practicing attorneys in the State of
California

|’ve also gone before the Sacramento
Val | ey Human Rel ations Coalition that was on the first
of Novenber and they had a dinner out there that was
specifically dedicated to exam ning the President’s

Initiative on Race. The sane sort of gathering was
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convened at UC- Irvine |ast weekend. |"ve been
i nvol ved al so with sone voter participation efforts.
| think one of the things we have not yet articul ated
outside of the five substantive areas of health
housi ng, the adm nistration of justice and crim nal
justice system education and econom c opportunity,
beyond those five is trying to encourage and support
civic participation in our denocracy. This is a very
i mportant part of what we nust be doing as we go out
and start tal king about building these bridges.

|’ve also been involved with a mgjor
financial institution that I won't name yet, because
their programisn’'t public, but | was asked to cone
in. This was an effort to | ook at getting dollars out
to African American and Latino home owners. The
effort is a national one in scope. It invol ved
representatives from Texas, New Jersey, Atlanta,
California, Washington, D.C. It will be rolled out
probably in the next year, in January. | was a
keynote at the California Wnen's Law Center Pursuit
of Justice Awards Luncheon which drew about 300
attorneys and supporters of the Wwnen’s Law Center in
Sout hern California.

Last night, | was at UCLA participating in
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a redress forumthat | ooked at the question of redress
in all of our comunities and how do we get at the
hi storical injustices that persist to this day.

I’m al so happy to say |’ve conpleted a
chapter in a book that’s to be published next year

that will be tentatively entitled The Measurabl e Wnan

and it’s going to be published by the California

League of Wonen -- excuse ne, the League of W nen
Vot ers.

Bet ween now and Monday, | will be here.
Tormorrow | will be at the National Congress of

American |Indians providing the keynote address.
Tonorrow night, | will be at the Asian Society in Los
Angeles. Friday, | will be at the Pat Brown Institute
on Policy and Pl anning, as part of a panel |ooking at
race relations in Southern California and over the
weekend, | wll be at the National Asian Bar
Associ ation i n San Francisco.

I will be taking three red eyes to pronote
the work of this initiative.

Finally, I will end up back on this coast
on Monday, at Brown University, to keynote a cl osing
address for a week of activities having to do wth

Asian Pacific Heritage Month. So that has been ny
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cal endar, and yes, | have negotiated a reduction in
pay.

(Laughter.)

CHAI RVAN FRANKLIN: | think we ought to
gi ve you an opportunity to get sone rest.

M5. OH |’m sl eeping on the plane.

CHAl RVAN FRANKLI N:  Thank you very nuch,
Angel a.

Governor Wnter?

GOV. WNTER. M. Chairman, | can’'t keep
up wi th Angela Ch now.

(Laughter.)

Let me join her in thanking you, President
Kirwan, for not only hosting this nmeeting, but for
your personal participation here and the |eadership
that you are providing at this institution. W thank
you very mnuch

| began ny week | ast week participating in
the President’s Wite House Conference on Hate Crines
at a satellite location in Atlanta. The President, as
you know, and |I’m sure, | hope nobst of you saw that
very instructive conference, the President assenbl ed
a group of people there on the canpus of GCeorge

Washi ngton University to discuss hate crinmes in
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Anerica and included in the group was a hate crine
victim the principal of an elementary school, a high
school student involved in the teaching of tolerance,
the Attorney CGeneral of Arizona, the Sacranmento Chi ef
of Police, the Speaker pro tem of the California
House.

This was followed at the satellite
conference in Atlanta with a discussion of |oca
citizens there, leaders, the United States Attorney
for the Northern District of Georgia, for exanple;
Chiefs of Police, teachers and victins, a very, very
i nstructive programfromwhich | derived a new insight
into the extensiveness of hate crines in this country.
And the President has recognized this as a mgjor
problemand is beginning to deal with it, announcing
a nunber of actions, including his support for
| egi slation that has been introduced by Senators
Kennedy and Specter, that would expand the federa
hate crines statute.

There will be established working groups
to devel op enforcenent strategies across the country
and an intensive educational program Hate crines
stemso often fromjust sinmply fromignorance and it

is an initiative of this Board to do all that we can
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do to discourage hate crines in this country, however
and wherever they appear.

In addition to participating in that
conference, | went back to ny home town of G enada,
M ssi ssi ppi, and spoke at ny old high school about
diversity where diversity is being practiced and where
it is so inmportant in the education of our young
people. The follow ng day | participated along with
former Anbassador Andy Young at the Southeastern
Conference of Foundations in Menphis, to tal k about
di versity there.

And then the following day | had the
special opportunity to participate at a neeting
assenbl ed by the Pew Gvic Entrepreneur Initiative in
Col orado Springs where del egations fromten American
cities were brought together to talk about their

subject of building strength from diversity:

Al buquer que, Anchor age, Al aska; Baton  Rouge,
G eensbor o, Honol ul u, Jersey City, Lexi ngt on,
Kent ucky; Provi dence, Santa  Ana, Cal i forni a;

Shreveport, Louisiana, a diverse group of people from
a diverse group of cities. Al of them concerned
about this issue of diversity and what they can do

about it in their comunities.
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This is the kind of intensive comunity by
community effort that this Board is attenpting to
foster, to initiate and to instruct. It is only in
this way, it seens to ne, that we're going to achieve
racial reconciliation, racial understanding in this
country. It has to be done individually, comrunity by
community. There is no massive federal programthat
can do it. W have to do it ourselves, but with the
| eadership of the President. Hopefully with the
encouragenent of this initiative in which we are
involved, we will finally make this One Anerica and
that’s why this nmeeting, President Kirwan, | think is
so significant here on the canpus of your university
and we thank you again for hosting us.

CHAI RVAN FRANKLI N:  Thanl you very nuch,
Governor. The Reverend Suzan Johnson Cook.

REV. COOK: Good norning, M. Chairnman,
President Kirwan and Executive Director Wnston and
all ny colleagues, and each of you. |It’s our pleasure
to be here. It has been a busy fall already, as al
of you have heard frommy col |l eagues, we’ ve been on
t he road, we’ ve been receiving vol um nous phone calls
and letters and invitations. As probably the only

person on the Board who has two infant toddler
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children, there are nmany parents who have been
interested in many schools, certainly. | have a two
year old and a five year old son and so |’ve done on
the local level, certainly, a lot of educational
rounds. At the elenentary, mddle school and senior
school level there’s been a ot of interest in the
initiative and certainly what we can do in a city such
as New York to inprove racial relations. So it’s been
a very, very exciting tinme.

But al so on the national |evel there' s an
interest in the educational comunity and | ast nonth
Dr. Franklin, Governor Wnter, Judith Wnston and
nysel f, attended the American Council of Educati ons,
Educating One Third of the Nation Conference, which
was held in Mam. And as we stood up, we certainly
want to educate three-thirds of the nation as Judith
W nston tal ked about.

Governor Wnter discussed the inportance
of diversity and inclusiveness and all aspects of
hi gher education. And as | spoke, | discussed the
role of the conmunity of faith and the other
conmmuni ties on canpus that are already existing that
could help with this initiative.

And as a result of our being there and the
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Anerican Council on Education's interest in the
subject they represent over 2100 colleges and
uni versities across the nation. They ve announced now
a year long effort to encourage every college and
university to conduct special programs to focus on
race and diversity and all the dinmensions that are
included in this initiative in Arerican society. So
we believe this is a significant conmtnent and a
trenendous effort on their part. And it’s this kind
of engagenent that we believe the President wants to
have happen, not only in the educational conmunity,
but throughout the representative comunities which
make up Aneri ca.

It was an exciting conference. | w sh we
coul d have spent nore tine there because it |ooked, by
the programthat we received, that they were really
going to delve into some aspects that we would want to
be interested in. But |’'ve also been beyond certainly
the educational community as a faith |eader, and a
menber of the conmunity of faith. There has been a
t remendous nonent um across the country of those in the
faith community wanting to know how they could
encourage this effort and how they can partici pate and

how they can begin on the local |evel to nake sone
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di ff erences.

And I’ mproud to announce that tonorrow I
will be assisting President Cinton in hosting a
prayer breakfast for religious | eaders fromacross the
nation and followi ng the breakfast, we will break out
into small groups of which I will lead a group of
about 30 in discussion with some action steps that we
will recommend for inplenentation, some suggestions.
VW will ook at sone nodel s that have been successfu
already and so we will hear from some | eaders of the
faith comunity and then we will sit together and
di scuss action steps, what can be happening after this
br eakf ast concl udes t onorrow.

So it'’s been a very busy tine, but |
believe that from all of the sectors |’'ve been
involved in, from the union hall to the faith
community to the educational |evel, that people really
have an interest. They' re glad for the first time and
in along tine that race is really being put on the
table. And so |I'm excited about the potential and
certainly we will give nore reports in the future, but
t hose have been sone of my activities since we | ast
met .

CHAI RVAN FRANKLI N:  Thank you very nuch.
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Robert Thomas?

MR THOVAS: Well, thank you, M. Chairnan
and President Kirwan and Madam Executive Director and
fell ow col | eagues.

Since the last neeting |’ ve been through
ny own business transition a little bit and during
that tinme period | have been able to rely on the
services of a lot of people and | just want to thank
again Judy W nston. And her excellent initiative
staff have really provided a lot of assistance in
guiding us to a period where we can begin an in-depth
di al ogue with business | eaders across the country.

W’ ve al so been working with the Wite
House staff and the staff and executives at Republic
I ndustries, the corporate |eadership there is very
supportive of this initiative and I al so want to thank
the staff and vol unteer enpl oyees, the enpl oyee base
at N ssan, who provided a |ot of the early support for
sone of this work.

What we want to do is have at |east four
neetings of corporate |eaders across the U S. between
now and March and what we’d like to do and our first
one is going to be on the first of Decenber, probably

in the South Florida area and what we’re going to do
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is look at best practices, but focus on the --
articulating the benefits and the contribution of
diversity to business in general and then focus in on
the way diversity works in the work place; also | ook
at the relationship between white and m nority-owned
conpani es, and then also conpany involvenent wth
conmunity affairs.

And so by | ooking at the best practices
and things in that arena, we are going to be able to
capture a lot of great things that are already going
on and then forge what we hope to see, a coalition of
a nunber of corporate |eaders across the U S. that
wi Il cone together in March in Washington, D.C. and
then begin to | ead the business comunity, both the
majority and mnority owned business comunity, begin
to lead that for years to cone. And so that’s what
we’ ve and a | ot of people have been working on since
the last nmeeting. And we'll kick it off in earnest
the first part of Decenber. And | think by the tine
we have our next neeting, |'ll be able to report on
the progress of that first neeting, so thank you very
much.

CHAI RVAN FRANKLI N Thank you.

M5. CHAVEZ- THOVPSON: Thank you, M.
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Chai rman, to President Kirwan for your hospitality and
your remarks about what your university is doing, to
ny fell ow Board Menbers and to our Executive Director,
but | think nost inmportantly to all the people in the
audi ence because of your interest and your attention
tothis neeting. | really do, I’'mglad to have all of
you here.

| just really would like to report,
besi des all of the activities of ny position and being
re-elected to that position just last nonth for
anot her four years, but as far as ny activities at the
AFL-CIO, | would like to point out a couple of the
activities that | have nade and recently.

|’ve met with several Latino and Asian
Anerican groups here in Washington, D.C, many of them
that operate at a national |evel, representing a
constituency fromacross the country. Follow ng upon
the advice of the staff, and | too want to thank the
staff for all of the hard work, Judy, and all of the
staff that have done a trenendous job in getting us
the information that we need as we proceed into the
various neetings and as we proceed to present the
opi nions and the views of what we are doing with the

initiative on race, but |I’ve net with themand tried
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to reach out to as many groups as possible to try to
get their input, try to find out how we can cooperate
and be -- have their input into what we are doing.

So |’ ve been doing that as well as having
nmeetings wth the staff of the Congressional H spanic
Caucus to see how the various H spani c congressional
peopl e can have input fromtheir particular interest
areas as well as their constituency within those
districts as to the work that the initiative is doing.
And 1’ ve had several activities.

Just yesterday, | had two, speaking to the
Nati onal Associ ation of Hi spanic Federal Executives,
as well as at the Anerican University last evening,
sharing a panel and di scussi ons about what diversity
means, not just in higher education, but in every
aspect of life anmong the canpus type atnospheres to
just our general every day life. Meeting, of course,
with our constituency groups of the AFL-CIO
representing wonen, representing African Americans,
Asi an Anmericans, we have a gay and | esbian group as
well, a recent group that was fornmed at the AFL-C O
and of course, the Hi spanics within the AFL-Cl O

It’s been an interesting nonth and a hal f,

really, because of the various comunications. I
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think all of ny fell ow Board Menbers have received
tons of letters and information and some of it is so
interesting that we, of course, have passed it on to
the staff because we want to try to get as much input
into this as possible.

| also want to draw attention, and it’'s
very inmportant because | think we tal ked about it at
our |ast Board Meeting, how inportant it is to reach
out to the youth of our conmunity, to try to get them
engaged in the conversation. They don’t seemto be
havi ng the kind of problens that some of us had in our
generations on the issue of race, but at the sane
time, if we bring up new generations that can
under stand and can speak to the issue nuch better, |
think that is inportant. And to that | draw the
attention to the President’s Town Hall Meeting that
we’'re going to have on Decenber 3rd in Akron, OChio.
It will focus primarily on the perspective of youth on
race and about 50 percent of the audience will be
youth in the ages between 17 to 22, and the other 50
percent will be parents, educators and comunity
| eaders. Because of this focus on youth, the Town
Hall Meeting will provide us, | believe, with a

wonder ful springboard fromwhich to engage all of the
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youth on this initiative. | believe that sinply by
holding his Advisory Board Meeting today on a
uni versity canpus, | believe that we are beginning to
form the dialogue for youth, so those have been ny
activities, M. Chairman, and | look forward to
several nore activities that the staff has lined up
for me, I know, in the very near future.

CHAI RVAN FRANKLI N:  Thank you very nuch.
In connection with that, | think we ought to say that
we have now determ ned a schedule for the neeting
dates of the Advisory Board through March and perhaps
you mght be interested in knowi ng what dates they are
and where they are. On the 17th of Decenber, we're
neeting in Fairfax, Virginia. The focus there will be
primarily on K through 12 and our young people to get
sone better and cl earer understanding of the role that
they can play and the role that we can play in
advanci ng the whol e question of One Anmeri ca.

On the 13th of January, we will meet in
Phoeni x, Arizona and on the 11th of February we will
meet in San Francisco, and on the 25th of March, we
will neet in Denver. |In addition to the President’s
Town Hall Meeting that he has called for Decenber 3rd,

we are planning sone of our own and the first of these
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will be in the mddle of January in Atlanta, Georgia.
W wi |l have nore detail ed announcenments about these
nmeetings | ater on.

| think that one of the things that is
very inportant for us to recognize is the continuing
col | aboration of the Executive Branch of the
governnent with what we are doing. After all, as |
said earlier, we are the President’s Advisory Board,
and the Executive Branch of the governnent has been
very involved in many of these neetings that we have
been hol di ng. They were involved in -- at the
Anerican Council on Education neeting in Mam where
several of the nenbers of the Executive Branch of the
government were present. They certainly were invol ved
in the neeting of the Governors Conference on Raci al
Reconciliation in North Carolina where Attorney
CGeneral Janet Reno was one of the principal speakers.
And in other instances, they have been invol ved.

Anot her way in which the Executive Branch
of the CGovernnment is involving itself in the on-going
program of creating and pronoti ng One Anerica has been
through initiatives that that branch of the governnent
has taken. |’ m pleased, this norning, to nake three

announcenent s about t he actions t hat t he
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Adm nistration is taking to further the goals of the
initiative.

The first two actions were proposed as
part of the authorization and reauthorization of the
H gher Education Act and are particularly appropriate
to mention in light of today’ s description of
di versity in higher education.

As you may know, the H gher Education Act
hel ps provi de access and equity in higher education by
providing nore than $42 billion in student financi al
assistance and by funding prograns that provide
support nechanisns to students from di sadvant aged
backgr ounds.

Now the two initiatives in this regard are
one, the creation of a National Need G aduate
Fel l owshi p Program The Adm ni stration proposed the
creation of a National Need G aduate Fellowship
Program to pronote high quality graduate |evel
teaching and research in areas of national need and to
encourage wonen, mnmnorities and individuals wth
disabilities to prepare for post-secondary academ c
careers in field that are and traditionally have been,
under r epr esent ed.

Secondly, the increased funding for
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institutional aid progranms under Title Ill, also the
Adm nistration is proposing $40 mllion increase in
total funding for institutional aid prograns to $245.5
mllion. These prograns support the Adm nistration s
conmtment to capacity building for institutions that
pronote and provide educational opportunities for
| arge nunbers of needy and underrepresented students
that increase the educational opportunities for a
di ver se popul ati on.

The Adm ni stration is proposing increased
support for several institutional aid prograns such as
the Historically Black Colleges and Universities
Program and st rengt heni ng Hi spanic Ser vi ng
Institutions Program as well as a creation of new
Strengtheni ng Tribal Coll eges and University Prograns.
The Administration is proposing the incorporation of
a Mnority Science |Inprovenment Programin this total
package.

Finally, with respect to environnental
briefings, this norning, perhaps about this tine, the
White House Conference on Environnmental Quality is
conducting a briefing for 75 African American | eaders
on a broad range of environnental issues. Thi s

briefing this norning represents a significantly
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expanded research and outreach to a conmunity of
| eaders who have traditionally not been involved in
environmental policy nmaking beyond the issue of
environnental justice and it is part of a larger
conmmitnent to include leaders from all mnority
comunities in discussing prograns on a variety of
i ssues related to the environnent. This is in keeping
with the effort we are naking to have significant
announcenents with respect to the initiative taken by
the Executive Branch of the government in
col l aboration with the Advisory Board as we nove
toward the realization of the ainms which we have for
One Aneri ca.

Now per haps t he person who has been busi er
t han anyone is our Executive Director and | would |ike
for Ms. Judy Wnston to give us a report on the
activities of her and her staff since our |ast
nmeeting. | know we could spend the rest of the day
tal ki ng about that, but you understand, we have a few
nore things --

M5. WNSTON: | will resist the tenptation
to describe in any detail all that we have been doi ng.
I ndeed, | know that the Advisory Board and t he nenbers

of the audi ence here today are very anxious for us to
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nove to our discussions, the topics of the day, so |
wi || abbreviate ny presentation.

I, too, want to thank President Kirwan and
the University of Maryland for permtting us to hold
this nmeeting here and we recognize that it is
especially appropriate that we be here and we are
delighted to recogni ze all of the good work that you
and your colleagues and students and faculty and
adm ni stration are undertaking here at the University
of Maryland in support of the President’s goal of One
Anerica for the 21st Century.

| think it probably is worth repeating for
t hose of you who have not yet heard or who have heard
only once the five goals of the President’s Initiative
on Race, One Anerica in the 21st Century, just to sort
of set the stage for what we will be hearing and the
mssion of the initiative and the Advisory Board is to
assist the President in articulating his vision of a
just and unified Anerica.

W are also focused on informng the
nati on about the facts surrounding race in this
country, pronoting a constructive di al ogue and wor ki ng
through the difficult issues of race. W also have

focused our activities on encouraging | eadership at
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the federal, state and local conmunity levels to
bridge racial divides. And finally, the fifth goal is
to identify policy and program recomendati ons and
solutions in critical areas such as education and
econonmi ¢ opportunity and all of the work of the
Advi sory Board and the Initiative Staff is undertaken
with one or nore of those five goals in m nd.

We have been working actively over the
| ast nonth and a half in conjunction with the Board
using the three operational thenes of the initiative,
that of pronoting and conducting study, encouragi ng
and participating in dialogue and the inplenentation
of an action agenda. W view these Advisory Board
meeti ngs as an opportunity for both studying issues
related to race and for informng the nation about the
facts concerning race.

| think perhaps one of the nost
significant things that we have been able to do in the
|l ast nonth is to expand the information that we are
providing to the public about race, particularly that
i nformati on whi ch concerns Prom sing Practices. These
are programs and efforts that are successfully
bridging racial divides in comunities across Anerica

and it is our hope that interested individuals and
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organi zations can participate in this initiative by
| ooking at these Promsing Practices and where
appropriate, replicating those efforts in their own
comruni ti es, school s, busi nesses or religious
organi zations. The Prom sing Practices are posted on
our website and we are also going to be providing
i nformati on about these practices through other neans.

lI’d like to just share with you briefly
sone informati on about the Prom sing Practices that we
have identified. Let me first nmention the University
of Maryland s own diversity prograns which are part
of, which constitute one set of the Promsing
Practices that we described on the web. The diversity
initiative is managed here by the Ofice of Human
Rel ations Prograns with the assistance of over 70
students, faculty and staff and in the 1996-1997
school year the diversity initiative coordinated a
series of focus weeks on diversity that included 65
di versity events.

| thought it useful for you to know that
there are many reasons why we are here at the
University of Maryland and the fact that they have
been so active, as President Kirwan described earlier,

is certainly something that we wanted to highlight
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here by our presence.

W also identify the Prom sing Practices
in Akron, Chio, the Com ng Toget her Prospectus; one in
Wheaton, Illinois, the DuPage Media and Conmunity
Net work; a national effort that is based in New York
City, The Wrld of Difference Institute that has
reached over 340,000 teachers and 14 mllion students
in providing diversity education prograns for school s,
uni versities, corporations, conmunity organizations
and | aw enf orcenent agenci es.

| am not going to name and recite the
acconpl i shrents of the other Prom sing Practices. As
| indicated, they can be accessed through our
WWw. whi t ehouse. gov/initiatives site on the Wrld Wde
VWeb. W do have sone folders, |I’msorry, brochures,
here for our audience nenbers and the website
addressed i s published there.

We have been in many, many places, the
staff and | in the |ast six weeks. W are receiving,
everywhere that we go, information about many things
that are happening related to race and racial
reconciliation. W hear personal nessages and stories
from Ameri cans of every race and ethnicity that give

us great hope that indeed we are bridging the raci al
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gap in many, many places, the racial divide, and
novi ng towards reconciliation.

One very inspiring story that | heard | ast
week which I think is just illustrative and this was
at the Hate Crines Conference that Governor Wnter
spoke of, | think is worth just repeating. Again, it
is an exanple, but an exanple that is being repeated
over and over again.

We heard from one student, an African
Anerican woman who is attending Eastern Illinois
University who shared her own personal story of
courage and grit. She cane to college with little
per sonal know edge of discrimnation and racial hatred
but confronted three racial incidents during her very
first week at college. She was the subject of a
hateful racial epithet spewed at her by a truck driver
in the small town where the college is |ocated who
resented her coming into the cross wal k requiring him
to stop. Her outrage at the treatnent was received,
she described as somewhat apathetically by her black
peers who had becone used to such treatnment, and she
refused -- however, she refused to be so apathetic and
she wote an editorial in the school paper, organized

a forum established a knot in our town task force to
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reduce prejudice and bigotry on canpus and in the
surroundi ng comunity and brought together people
around an issue that she knew was too inportant to
ignore and things are different in that place.

I will resist describing other events and
| just want to again say how thrilled we are to be
hol di ng this Advisory Board neeting here. | believe
that universities, and we believe that universities
of fer many opportunities for neani ngful study of race
and can be guides that lead the way to the paths we
must follow to recognize that our diversity is our
strength as one peopl e and one nati on.

Dr. Franklin, we all look forward to the
panel di scussion.

CHAI RVAN FRANKLI N:  Thank you very nuch.
We | ook forward to continued coll aboration with our
abl e Executive Director and her wonderful staff that
she’ s assenbl ed.

Wll, | think we now can nobve to our
consideration of diversity and particularly the first
panel that deals with the value of diversity in higher
educati on.

| wonder if our panel menmbers would join

us at the platform podi um or whatever
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Dat a show t hat we’ ve made rmuch progress in
pronmoting mnority inclusion and diversity in higher
education, but the data also show that substantia
disparities still exist. Pronoting equal opportunity
in higher education is essential to overcom ng the
racial divide in America. Further, racial diversity
i n higher education is a val uabl e educati onal resource
that can benefit the educational experience of all
st udent s.

Today, we will engage in a discussion with
many di stingui shed panelists about the value of
diversity in higher education, about how to naxi m ze
the benefits of diversity while mnimzing the
chal | enges and about various nethods being used to
promote inclusion and diversity in colleges and
uni versiti es.

Qur first panel wll offer severa
perspectives on the value of diversity in higher
education. Each panelist will speak about fromfive
to ten mnutes and that will allow us sone time for
di scussion at the end.

| woul d hope that the audience will hold
its questions until the panelists, all the panelists

have spoken
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I want now to introduce the panelists and
| will introduce all of themfirst and then I wll ask
our first speaker to speak and they will speak in the
order that | introduce them

Qur first speaker is my own president.
W' re fromthe South and sonetinmes we refer to our
boss | ady. She is professor and president -- she's
Prof essor of Political Science and President of Duke
University. Dr. Keohane, Dr. Nannerl Keohane cane to
Duke University in 1993. Before that she was
Presi dent of Wellesley College and she’s recognized
across the country as an outspoken |eader on the
i mportance of diversity in higher education. One of
the very truly el oquent statenents that | have heard
made on the whole question of race and higher
education was made by President Nan Keohane in her
Freshman Convocation Address in Septenber at Duke

Uni versity.

This norning, she will lay a foundation
for our discussion of the value of racial diversity in
hi gher education, focusing particularly on educati onal
benefits of diversity that are accrued to al

students. Last week, at the Consortiumfor Fi nanci a
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Support of Higher Education, President Keohane
presided at a dialogue between Nathan d azer of
Harvard University and nyself on the question of
diversity in higher education and it was a great
privilege for us to have the opportunity to speak to
some of the leading presidents of universities and
col | eges throughout the country.

Qur second speaker will be Ted Chiles,
Vice President for dobal Wrkforce Diversity of |BM
M. Chiles has been with IBM since 1967 and is
responsible for IBMs Wrkforce D versity Prograns and
Policies world-wide. He will provide us the business
perspective of the opportunity of having a diverse
student body in higher education.

Qur third speaker, I'’mdelighted to say,
is M. Jennifer Walper, who is an undergraduate
student here at the University of Maryland and is Vice
President of Human Relations for the Student
Gover nnent Associ ati on. Ms. Walper is a senior,
maj oring in both government and politics and Spani sh.
She will talk about the value of racial diversity to
her as a student and as a student |eader. | hope she
will also nmention a group that she has founded at the

University of Mryland called the Advocacy Board
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which, as | understand it, is conposed of presidents
of many cultural student groups on canpus who neet
regularly to tal k about issues, find comon ground and
pl an projects together.

Now |’ m del i ghted and honored to present
Dr. Keohane who will then be followed by M. Chiles
and Ms. \Wal per.

PRESI DENT KECHANE: Thank you very nuch.
| want to express ny pleasure to be here and al so ny
thanks to ny esteened coll eague from Duke and his
col | eagues on the Panel for inviting ne to participate
in this historic and vital initiative.

M/ basic nessage is sinple and | shall try
to express it as straightforwardly as | can
Diversity is an inportant value in higher education
that nust be nurtured and used w sely. Now t he
Anerican public mght ask why is that? Wat do those
beautifully rhetorically sounding words really nean
and your panel today offers several different ways of
| ooking at that issue. | do so as an educator, with
experience as a professor at three institutions of
hi gher education and president at two others. |’'m
convinced that diversity truly benefits students,

faculty and the world of know edge, in fact, benefits
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virtual ly everything we do.

| also believe that a just and denocratic
soci ety, which we hope to becone and to live up to our
i deal s we nust, must appreciate the many val ues of
di versity, both for reasons of political principle,
and for enlightened self-interest. Wthout question,
success in the future will depend even nore than it
does today on educating nmen and wonen who are
confortable with and can | ead an increasingly gl obal
and therefore increasingly diverse society. | hear
that fromexecutives in corporate board roons, just as
| hear it fromsocial scientists on canpus.

| think we can assert unequivocally that
diversity is a powerful force in education. No one
| earns very nmuch in the conpany only of people who
|l ook at the world just as they do. Exposure to
di f f erence, whether it's cultural or soci al
intellectual or racial, plays an essential role in the
education of all students, both mnority and majority.
Sonetines diversity is seen only as serving mnority
students, but in fact, it serves majority students, at
| east as much, by giving them the opportunity to
attain a far greater understanding of the conplexity

and the richness of human endeavor and experience.
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And it is also enriching intellectually.
In recent years, we have seen our canpuses becone nore
di verse through the enrichnment of entire fields of
study. The suggestion of new and exciting disciplines
and ways in which we teach and | earn and we are mnuch
better for that.

It’s probably easier to neasure the inpact
of diversity on institutions in the way |I have just
mentioned than on individuals. W can |ook at the
courses that are taught, the faculty who are hired,
the prograns that are offered. But there is al so some
research which is beginning to confirmthe val ue of
diversity for individuals, particularly a study by
Astin in 1993 who concl udes that students fromdiverse
backgrounds, who participate in courses related to
di versity, experience greater overall satisfaction
with their education and greater openness to raci al
under st andi ng.

Now these views are shared by ny
col | eagues across the country. Last spring, ny fellow
presidents and chancellors of the 62 menbers of the
Anerican Association of Universities who are the
| eadi ng public and private research universities in

North America, including both Duke and the University
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of Maryland, felt conpelled as |eaders to issue a
statenent on the inportance of diversity in university
adm ssi ons. We spoke and we speak at a tine when
consideration of ethnicity and race in adm ssion
decisions is poorly understood and under sustained
att ack.

One portion of the statement that | w sh
to quote, "A very substantial portion of our
curriculumis enhanced by the di scourse nade possi bl e
by the heterogeneous backgrounds of our students.
Equally, a significant part of education in our
institutions takes place outside the classroom in
extracurricular activities, where students |earn how
to work together, as well as how to conpete, how to
exerci se | eadership as well as to build consensus. If
our institutional capacity to bring together a
genui nely diverse group of students is renoved or
severely reduced, then the quality and the texture of
the education we provide wll be significantly
di m ni shed. "

The colleagues who joined in this
statenent took care to mamke clear that we do not
support quotas or set asides in enrolling our student

bodi es, but we also insisted that we as educators are
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best qualified to select those students from many
gualified applicants, far nore than we can take, who
wi |l best enable our institutions to educate. This is
true of all of our universities, particularly our best
uni versities, public as well as private. Qur sources
of funding nmay be different, but we join in passionate
commitnment to educating students from different
backgrounds who can benefit fromthe prograns we offer
and benefit our institutions.

Unl ess we educate | eaders fromand for all
segnents of our society, a society that is changing
dramatically in our tinme, becomng nore nulti-ethnic,
nmore multi-cultural, unless we educate | eaders for al
segnents of our society who have learned to work
together, we will have failed in one of our nost
i mportant obligations.

The AAU statenent also includes this
passage: "W are conscious of our obligation to
educat e exceptional people who will serve all the
nation's different comunities. The evaluation of an
i ndi vidual applicant to our wuniversities cannot
therefore be based on a narrow or mainly statistica
definition of merit. The concept of nerit nust take

fully into account not only academ c grades and
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standardi zed test scores, but also the nany
unquantifiable human qualities and capacities of
i ndi viduals, including their prom se for continuing
future devel opnent. I t nmust al so include
characteristics such as the potential for |eadership,
especially the requirenments for |leadership in a
het er ogeneous denocratic society."”

The statenent concludes: "W therefore
reaffirmour commtnent to diversity as a val ue that
is central to the very concept of education in our
institutions and we al so strongly reaffirmour support
for the continuation of adm ssions policies consistent
with the broad principles of equal opportunity and
equal protection that take nmany factors and
characteristics into account, including race,
ethnicity and gender in the selection of the
i ndi vidual s who will be students today and | eaders in
the years to cone."

| want the Menbers of this Board to know
that we remain committed to the core values of our
institutions as expressed in that statenent and the
policies which have been established in support of
them And we also remain commtted to fulfilling the

prom se of diversity because diversity' s benefits are
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not achi eved sinply by having nunbers of people from
different segnents of society thrown together on
canpus. Diversity, in its educational sense, is what
happens to students, intellectually, enotionally,
socially, as well as the habits and the hearts and
m nds that they carry forward with these new habits
t hroughout their |ives.

So the opportunity for students to come to
know ot her students and faculty of many different
backgrounds enriches the education that all our
students receive.

Now you' Il not be surprised to | earn that
depl oying diversity in this way takes a lot of effort
and constant attention and it al so invol ves change.
An education such as |’ve been describing involves
sone fundamental changes in the culture of many of our
institutions. And change does not al ways come easily
or quietly or confortably.

There have been sone epi sodes of cultura
i ntol erance on my own canpus, nostly related to race
whi ch have reaffirned in a poignant way the fashion in
whi ch we nust pull together and redouble our efforts,
if we are to realize our goals. There have been two

i ncidents, in particular. In Septenber, an open
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m cr ophone session in front of the chapel called Race
Day that drew nmany students and faculty together to
tal k about the issue honestly with one another and
just last week a study-in, by 80 black student |eaders
inny office, to conmenorate the anniversary of a sit-
in by black student |eaders exactly 30 years ago,
designed to rem nd us that although Duke has changed,
it has not changed enough. And these events, | think,
will be renenbered by this generation of students in
much the sane way that some of us remenber protests in
t he 1960s and 1970s.

VW at Duke are grappling with the question
what sort of comunity do we want to be? And |
believe that we all want Duke to be a conmunity as
nearly ideal as possible, rising above I|ines of
discrimnation, built on cooperati on and under st andi ng
synpathy as a bond between individuals. At Duke, as
everywhere else, this ideal is subverted by daily
realities. W have to struggle wth poor
comuni cations, wth msunderstandings, wth hard
choi ces, but none of these should becone an excuse for
abandoni ng our efforts to work toward our goals. |If
we maintain our conmtments, our sense of hunor, our

sense of priorities, | believe we can create a




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

54

comunity that is rmuch closer to that we woul d cal
i deal .

There is a sense of nonmentum on our
campuses today, thanks to the |eadership of many
different people, sparked in part by the |eadership
that you are providing through this Commi ssion.
There’s a sense of nmonmentum about dealing wth
chal | enges of diversity and justice. |It’'s primarily
a positive nmomentum a sense of opportunity, but
there’s al so a sense of urgency, a sense that unless
we seize this opportunity to nake a difference there
will be a falling back into a sense of apathy and
cynicism that will be even deeper for having been
through a period of hope, even if guarded and wary
hopes.

Soinclosing | want to reiterate the two
principal goals related to diversity on canpus. The
first, to achieve it and nurture it; and the second,
torealize its full benefits in our teaching and our
| earning and our lives. The Chairman of our own Board
of Trustees, Randy Tobias, who is CEO at Eli Lilly,
has summed up the chal |l enge facing higher education
and Duke in this way: a commtnent to increasing

i ncl usi veness and affirmng the values of diversity on




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

55

canmpus cannot be a project to be taken up and then
dropped for sone other priority. It nust becone a way
of life.

As we nake this our way of life, the rea
contributions of diversity to the quality of education
wi || become obvious and better understood. The
benefits will travel forward with our graduates into
their hones, their comunities, their jobs and in
their children and in our society and then we will al
experience new ways of living and | earning, working
and wor shi ppi ng that provide preci ous new di nensi ons
to our wunderstanding of what human life in its
mul tifaceted variety is all about.

Thank you for inviting ne to appear before
you today. It has been nmy privilege and a deep
pl easure.

(Appl ause.)

CHAI RVAN FRANKLI N:  Thank you very nuch.

PRESI DENT KEOHANE: M. Childs?

MR CHLDS: Thank you, M. Chairman. And
t hank you and the President and your coll eagues for
conducting this series of forunms. |It’s an honor to be
here and it's a particular honor to serve with a

menber of the IBM Board of Directors, Dr. Keohane.
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As | was |eaving last night, ny staff gave
me a cartoon. It’s from the "Wzard of I1d."
Evidently, a ship landed on Earth from anot her pl anet
and as the beings left they said that "we are fleeing
raci al persecution” and the person from Earth that
greeted themsaid "you' ve cone to the wong planet."

(Laughter.)

| hope that your work wi |l di sabuse them
of that view.

The work that you are doing is of critica
i nportance to social, political and econom c issues in
our nation. And | want to thank you also for
including IBMin your data gathering process. As a
| arge enpl oyer, we are not imune from having to dea
with race, in general, and gl obal workforce diversity
in particular. W, too, struggle with these issues
and |i ke our nation, we have not gotten it right yet,
but our record reflects an on-going commitnment to
doing the right things and doing themright.

Il would like to spend ny tine with you
di scussing the follow ng: IBMs heritage, our
per f ormance, the changi ng busi ness environment, why
diversity in education is critical to our globa

busi ness success and finally, what you, the Board, and
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t he President, can do.

First, the IBMheritage. W were founded
in 1914 and hired the disabled in 1914. W hired our
first professional wormen in 1935 with a then profound
statenent of equal pay for the same task. W got our
first woman vice president in 1943. Her nanme was Ruth
Leach. She’'s 80 years old and she’s just witten a
book on breaking the glass ceiling. In 1944, we were
the first conpany in America to support the United
Negro Coll ege Fund and then we got our first black
sal esman in 1946.

Qur President, TomWatson, Jr., issued the
first major corporate equal opportunity policy letter
in 1953 and | had the unique pleasure to interview him
in 1989 and ask himwhy did you do that? It was the
year of the Brown decision. It was 11 years ahead of
the Civil Rights Act. He told ne an interesting
story, that he was negotiating with two governors,
governors of Kentucky and North Carolina to build
plants in both states and that he told the governors
that there would be no separate, but equal at |BM and
if they insisted upon that that he would take his
payrol | el sewhere, but that he had concluded that it

was strategic for our conpany to have plants in those
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two states and he concluded that if he wote a letter
to his managenent teamtelling themhis views on race
and gender in the work place that the letter would
beconme public and it would send a nmessage to the
governors that he was not going to blink on that
issue. And he told ne that shortly after | wote the
letters. | got nmessages from both governors. "Tom
bring your payroll, bring your people. Manage your
peopl e any way you want to do."

Now our performance. In 1962, we were one
of the first conpanies to sign up for President
Kennedy’s Plans for Progress, one of the initial
busi ness requests made by governnent that we hire
people of color. Qur population in 1962, mnority,
| ess than 2 percent; women, |ess than 12 percent. At
the end of the third quarter of 1997, mnority is 20
percent and wonen are 30 percent. Today, mnority
managers are 14 percent of our managenent popul ation
and bl ack managers are half of that nunber. W nen
constitute 25 percent of our U S. managenent team and
19 percent of our gl obal managenent team

Regar di ng our executive profile, wonen are
17.8 percent and mnorities are 11 percent of our

executive profile. Wnen are 15 percent of our gl oba
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executive team

Regardi ng hiring, an exam nation of our
1997 college hiring for the third quarter reveal s 2900
hires, one third, wonen; 34 percent mnority. These
nunbers are the result of continuing focus, but are
nei ther satisfactory not an opportunity to declare
victory.

Regar di ng t he changi ng busi ness
environment, that environnent is the driving force
behi nd our focus. Qur chairman, Lou Cerstner, has
said that and | quote, "IBMs conpetitiveness will be
enhanced through a workforce which reflects the
growi ng diversity of the external |abor force and the
growi ng diversity of our custonmers. W shoul d enbrace
diversity in this conpany, not be driven to it. This
is vital to our business success."

Qur gl obal diversity workforce theme is
none of us is as strong as all of us. Fromthat theme
have cone the following two statenments that we meke
over and over and over. First, we must view every
citizen and every country as a potential customer, and
second, no matter who you are, you will have to work
wi th enpl oyees and custoners who are different from

you. Red, white, black, brown or yellow, young or
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old, male or female, gay or straight, able bodied or
physically chall enged, you will deal w th people who
are different from you. The customer focus is
critical if you are a conpany with a consuner product
-- we are -- a little thing called the PC

VWhat is the buying power of our diverse
constituencies? Wll, wonen and the over 50
popul ation, over $1 trillion each from those
respective communities. The gay/lesbian popul ation in
excess of $500 billion. The Asian conmmunity, $150
billion. Hi spanics, $348 billion. Bl ack, $469
billion. The collective mnority buying power, $967
billion.

Now the minority population in the United
States, 72 mllion people. That group of people is
| arger than the individual populations of Spain,
Engl and, France or Canada. These popul ati ons and
their respective buying power represent a nmgjor
opportunity to grow our U S. revenue. Wy? Because
of the 1 BM Conpany’s 243, 000 enpl oyees worl dwi de and
$76 billion revenue, nore than half of the enpl oyees
and nore than half of the revenue conme from outside of
the United States.

W do business in 160 plus countries and
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the U.S. is the only country with people fromevery
pl ace el se. Qur people, if educated and prepared to
conmpete, represent a richness of thought, ideas and
culture and are our greatest conpetitive advantage and
our greatest link to the global comunities. W nust
never forget that each conmunity is a work place, a
living place and a market place.

Next, why diversity in education is
critical. W have a continuing need for our schools
to produce students who can read, wite, count and
think. W have a grow ng national debate around that
issue. W nust, with equal enthusiasm insure that
our students represent the diversity of our
popul ati on. W sinmply nust have students who
understand the inportance of valuing and respecting
people from constituencies other than their own.
There are two key issues involved for IBM First,
we’'re a technical conpany and we need technical
skills: engi neers, conputer scientists and hard
science majors. To support that focus, we have done
the follow ng: created a faculty loan program in
1972. W provide one year of full pay for people to
participate in college or other educational

institutional initiatives where the focus is on
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mnority, wonen or disabled students. Mre than 1,000
| BM ers have parti ci pated.

We have a program called the Technical
Academi ¢ Career Program where we all ow enpl oyees to
retire, get their full retirement, get 35 percent of
their last year’'s pay for two years, establish a
relationship with a college or university to teach
math or science and the school nust commit at | east
two years of activity at a mninumof $15,000 a year.

W’ ve created a program that we call
Project View, a diversity recruitnent programoffering
Latino, African American and Native Americans, B.S.,
M S. and Ph.D. students the opportunity to explore
IBMs national career options. This program is
yi el ding 55 percent of our mnority college hires.

In 1997, IBMwas the |argest enpl oyer of
student interns through a programcalled Inroads. One
hundred si xty one students participated this year. W
have a relationship with the Society of H spanic
Pr of essi onal Engi neers. This year the National
Soci ety of Black Engineers just voted |IBM their
enpl oyer of choice. This weekend, | wll be in
Houston wth the American Indian Society for

Engi neering and Science. IBMw Il be the executive




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

63

sponsor for this year’s conference and | m ght add
that in 1996 we hired eight Native American coll ege
hires. That’'s not a lot. W nade a conmtnment to
doubl e that and as of |ast week, we’ ve gotten 17.
So we're really focused on that subject.

| BM has made a maj or commitnent to NACME,
the National Association for Mnority Engi neering and
one of our senior vice presidents, specifically our
Seni or Vice President for Technol ogy, serves on their
board. We nade a $10 mllion cash and technol ogy
commitnent to the United Negro Col |l ege Fund over ten
years to help the fund and its nenber colleges
maxi m ze their use of technology. And perhaps our
nost inportant initiative may be our K through 12
rei nventing education focus, a $25 mllion initiative
designed to hel p spur and support fundanmental systemc
change in our nation’s public schools. Through this
program IBMis entered into partnerships with eight
school districts and two states to develop cutting
edge technologies to help solve tough educational
probl ens. An essential characteristic of each grantee
is their conmtnment to expand access to di sadvant aged
youngsters and those with specific needs to bridge the

gap between the nation’s haves and have nots.
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The second educational issue is how we
teach our people to value and respect one another. W
have done four things to help address that issue.
First, we are a major underwiter of A Puzzle Place,
a popul ar pre-school series on PBS. The series uses
puppets and is designed to help young children
appreci ate the differences between us. Second, this
year we sponsored special access to Concordia Coll ege
Language Universities in Morehead, M nnesota, a
uni que sumrer canp experience designed to give
children fromage 7 to 17 a uni que focused opportunity
to learn both a culture and a foreign | anguage.

Third, we have sponsored the
Anti-Defamation League’'s anti-hate curriculum for
piloting in Chicago and Florida school districts,
equi ppi ng teachers to learn the curriculum and then
take it to their peers for expanded cl assroom use.

Fourth, we have invested mllions of
dollars in our internal diversity training program
two days of required training for all managers,
followon day a year |ater, one day for enployees and
in January, we wll launch a gl obal website called
"Going dobal" and a cultural awareness class for

enpl oyees with gl obal roles.




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

65

Wiy? Because we nust teach that which is
not taught in our public schools, our colleges or
graduate schools of education or business, how to
respect and val ue one another. Wy is it inmportant?
Because it’s key to our survival.

Finally, what can you do? Use the pulpit
of the Presidency to conmunicate the value of the
follow ng: first, wonmen and peopl e of col or pursuing
and conpl eting technical educations. Second, teaching
the inportance of valuing diversity to our children
like we have taught them the inportance of not
snmoki ng. Three, the inclusion of the diversity of our
mar ket pl aces as a legitimate topic for curriculuns for
graduate schools of business. Fourth, recognizing
that our communities are |living places, working places
and market places and that Anericans have an
expectation of a good, public school education, for
fair treatnent before our judicial system access to
conpetent medical care, and the opportunity to do
busi ness with peopl e who | ook |ike themand under st and
them Consistent with that view, help the nation to
under stand t he val ue of having nore people of color
who are products of our best professional schools, who

can teach, defend, doctor and manage our busi nesses.
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Finally, fromny Chairman Lou CGerstner and

his book Reinventing Education, encourage federal

| egislators, |leaders to underwite the devel opnent of
curriculum standards, provide incentives for |ocal
planning and develop tests for nmeasuring school
performance. Federal resources should be reall ocated
for schools that will undertake a broader array of
services in the delivery of those services to
chi | dren.

Encourage businesses to advise schools
what they expect students to learn and help our
students grasp the fact that they are workers and the
school is life, not a dress rehearsal. In our
conpetitive world econony, America needs highly
skill ed workers and during the next ten years the U S.
econony will create very few jobs for people who don’t
have basic skills. Students from racial, ethnic
backgrounds and |l ow i ncone famlies are nore at risk
for poor school outcomes and are becoming an
i ncreasi ng share of our student popul ation. Hel ping
our children won’t be cheap, but our children are 100
percent of our future. It shouldn’t be cheap.

Thank you very much.

(Appl ause.)
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CHAI RVAN  FRANKLI N: Thank you. Ms.
Wal per ?

M5. WALPER  Thank you, Chai rman Franklin,
Executive Director Wnston, Menbers of the Board, Dr.
Kirwan, nmy nmentors, fellow students and friends. 1'm
excited and honored to be a part of today s events and

to tal k about the value of diversity for students on

canpus.

My nane is Jennifer Walper and | am a
third generati on, politically | i beral, but
Conservati ve Jewi sh, Aneri can, het er osexual ,

Caucasi an, woman of far back M ddle Eastern, nore
recent Eastern European descent. | came to the
University of Maryland seeking its diversity. I
wanted to attend a university where denographi cs woul d
be at | east sonmewhat representative of the country and
where | could achieve academically wi thout | osing
touch of sone senblance of reality.

In a diverse atnosphere | felt | could

escape entrapnent in a box, surrounded by many

different people, | would shine as Jen, not as a
menber of a group. Additionally, | like the idea of
bei ng cosnopolitan. At Maryland, | could eat the

foods and dance the dances of many different people.
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| had developed a curiosity about other cultures
t hrough nmy experiences with nmulti-ethnic friends in
hi gh school. | hungered for a simlar experience in
col | ege.

| did not expect to discover, however,
that curiosity is not diversity. Dancing the dances
and eating the foods is not diversity. People who
delve into cultural activities of other groups may be
open m nded and nmay be peaceful, but a university is
not a world sphere and it’s not a cultural show.

M/ freshman year | took a semnar in world
religions. W read a book on Eastern religions which,
of course, | was reading the night before the exam
| was reading in the study | ounge of nmy dormw th ny
new friend, Neil, a fifth generati on Japanese American
Buddhi st. As you m ght expect, a few hours of reading
that | planned turned into an all night discussion
conparing the text’s dry outline of the ritual of
Buddhism with Neil’s very personal and spiritual
experi ences. The night was educational and personally
enriching and it was a special event about which Neil
and | often still rem nisce.

Still, it was not diversity. \What was

m ssing was a true exchange of ideas. | was better
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educated. | was culturally enriched, but | had not
related ny own experience to Neil’s. | had not gai ned
an understanding of what it is to be a Buddhist and a
Japanese person in America and how his experience
af fects ny experience as an Anerican, and as a Jew sh
worman in Ameri ca.

It was not until mdway through ny
sophonore year when | nmade this realization. As |
began to take on nore | eadership positions, | began to
interact nore with nenbers and | eaders of our many
cul tural organizations. The closer ny personal
rel ati onshi ps becanme with these people, the deeper and
nore intense our discussions becane, but these
di al ogues were limted because | had begun to |ose
touch with ny own Jew sh- Anrerican comunity. | was
able to hear themand | was able to synpathize with
their causes, but | was unable to realize the inpact
that their causes had on ne, the rest of the canpus
and the entire world. | was unable to provide answers
to people who were seeking Jew sh perspectives, to
bring my own identity to the table, to create this
realization in both parties.

It was then when | decided to step back

into my box. Over the past two years |’ve rekindled
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my relationship with the Jewi sh conmunity. |’ ve
becone a nore active | earner of women’s and i nmm grant
history. | know many students and Americans at |arge
view affiliations with ethnic or comunity groups as
separatist, self-segregating or even elitist, but I
woul d argue with them M know edge of nyself and ny
awar eness of issues within the Jew sh conmmunity and ny
community of wonen have made ne a better student
| eader, have enriched ny personal relationships and
have made nme a better student.

Take, for exanple, the issue of creating
an Asian Anerican studies programthat we have here at
the University of Maryland. | realized |ast year at
t he hei ght of student protests when | eaders fromthe
bl ack community, the Asian American conmunity, the
Latino community, white conmunity and the Jew sh
conmuni ty marched together in support of establishing
an Asian American studies program It was then that
| realized that this issue was not an Asian issue. A
| ack of access to know edge about one’s own peopl e and
their role in building the United States is an
i ncredi bly di senpowering experience. As a Jew, | know
that the darkest tinmes in our history have been when

we were deni ed our books, our books that provided our
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history and our religion, the very existence, the very
center of our existence.

Di versity happened when student groups
began to realize that the issue is not an Asian issue,
when the creation of an Asian Anerican studi es program
woul d nean that the university wuld take nore steps
to acknow edge that the nunbers of nmulti-ethnic
students on our canpus is not diversity. Diversity
occurs when we have engaged and enpowered multi-ethnic
students, including white Anglo-Saxon Protestant
students. Division exists when students resent their
unval ued status on canpus and society or when those
who traditionally hold power in society fear that
added perspectives neans a | oss of status.

As a | eader, diversity happened when |
real i zed that the Student Governnent Association was
being ineffective in identifying and acting on such
issues. | realized that if the creation of an Asian
Aneri can studies program had been spear headed by the
Student Governnment Association and not the Asian
Anerican community, it would be nore validated, it
woul d not be viewed as an exclusively Asian issue.

To help identify such issues | created a

board cal |l ed the Advocacy Board that unites the canpus
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| eaders from 18 canpus comunities, including such
groups as the Latino Student Union, the Black Student
Uni on, the Asian Anmerican Student Union and the Jew sh
Student Union, the Lesbian/ Gay/Bisexual Alliance,
Wwmen's Circle, Student Black Wnen's Council, the
Interfraternity Council, Panhellenic Association and
many nore -- Native American Student Union, of course.

The Board helps nme to identify key issues
and provides a vehicle for coalition building. The
Board al so focuses on attenpting to understand the
i ssues that affect each canpus community, how these
i ssues affect each other’s conmunities and how they
affect the entire canpus. The Board is realizing that
it is rare to find an issue that affects only one
conmunity. Mre inportantly, the presidents of these
organi zati ons have begun to feel a personal kinship to
one another which imrensely helps the group’s
rel ati ons process as a whol e.

It fascinates ne when | hear coments
about how great it is when | work on a project that
directly affects a community other than ny own. |
wish | was as conpassionate and selfless as sone
peopl e nmake nme out to be. In reality though, much of

ny work is quite selfish. Diversity, at this
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university, has taught ne that inevitably an issue
that affects one group will have an affect on the
Jewi sh conmunity and on society as a whol e.

My cl assroom experi ence has been enhanced
by this perspective as well. This sunmer | took a
course, co-taught by an Israeli professor from Hebrew
Uni versity and a Pal estini an professor from Bethl ehem
University. The class was on conflict nediation in
the land of Israel. | entered the class of ny own
val ue base and personal history. | was given the
opportunity to express ny views and | was open to
| earning alternative, even contradictory views. |
then attenpted to put nyself in the position of the
peopl e who hold alternative views and they attenpt to
do the sane with ny views. 1In the end, even opposing
sides could cone to sonme concl usi ons on even the nost
controversial issues. The result was a synergy, an
expl osi on of human spirit that exenplified the utnost
of respect. This is the value of diversity to a
st udent .

More inportantly, | learned that being a
student and having the m ndset of diversity would be
a life long endeavor. | |earned how to |earn. I

| earned that no area of learning is limted to just
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one or even just two perspectives. True | earning
occurs when a problem is approached from nany
perspectives, even in the math and sci ences.

[’1l close with this story. | was at a
dance club the other night with a visitor from
England. W were sitting near a floor where people
wer e danci ng the nmerengue and sal sa. He notioned over
to the floor saying | was told racial separation was
i ntense here, as though the dancing had confirned his
i deas of racial separation in Anerica. M thoughts
wandered for a nonment when | realized that |, a Jew sh
girl born in a small town in Massachusetts, cannot
only dance the nmerengue, but could speak Spanish. |
was al so aware of the many issues facing the segnents
of the Latino community.

Then it hit nme that | had becone
personal |y invested in issues facing many comuniti es,
including nmy owmn. Diversity then was truly defined
because | have experiences with a group unique to
nysel f and because | recognize that no problemis ever
i solated within one group of people. | ampersonally
invested in matters of concerns with groups outside of
ny own and for the sane reason nenbers of these groups

have becone invested in addressing the needs of mny
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conmuni ty.

Diversity is a multi-part citizenship of
smal ler comunities that define identity, the
university, the nation and the world. | regained
focus. | turned to ny English friend and replied to
him "Wat | |ove about being Arerican is that | don't
need to give up who | amto be an Anerican. | don't
have to choose between being Jewi sh and being
Anerican, being secular and being religious. | can be
everything all at once.”

Affiliation does not mean separation.
Di stinction between peoples insures that our world
approaches life with a full palette of perspectives.

| ask that you all recogni ze how far we’ve
come, that a Jewish woman is sitting before you,
speaking at a university fromwhere she will graduate
in May. | want people here to | eave here inspired by
the fact that | will have opportunities available to
nme that even ny nother’s generation woul d not consider
possi bl e.

| will personally thank those of you who
have hel ped in the struggle to get ne here because it
was you who realized that hol di ng soneone |ike nme back

coul d prevent sonething special fromconing into our
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worl d. Some people have said that this is the | owest
point in human civilization. 1| challenge you to prove
t hese people wong. Define your own box and invite
others into your box. Admt to the world that you
cone froma box, even if it’s a box sonme try to | abe

as cultureless, like the white Angl o- Saxon Protestant
box. No one is cultureless. Om your box. Take your
box with you when you visit other boxes. Renenber
t hat everyone has a box and everyone’'s box affects
your box.

Finally, let it matter to you that I ama
third generation politically liberal, but Conservative
Jewi sh, Anerican, heterosexual, Caucasian wonan of far
back M ddl e Eastern descent and nore recent Eastern
Eur opean descent. Thanks.

(Appl ause.)

CHAI RVAN FRANKLI N: Thank you, all of
those on the panel. W have just a few mnutes for
questions from Menbers of the Advisory Board.

REV. COOK: 1'd like to address President
Keohane.

CHAI RVAN FRANKLI N:  Reverend Cook.

REV. COOK: We’'re Advisory Board Menbers

to this President. Do you have an advi sory board when
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you deal with issues of diversity and race on your
canpus and who are they?

PRESI DENT KEOHANE: The nost i nportant
group that advises ne in this sense is a group called
the President’s Council on Black Affairs which has
existed for many years and | have tried to use it
recently to hel p focus on some nore general issues of
diversity, but at Duke right now, many of the issues
are defined in terns of race and particularly in terns
of African Anerican concerns. And so for me, that
group has been very useful: faculty, student |eaders
and nenbers of the staff.

REV. COCK: Thank you.

CHAI RVAN FRANKLI N:  Any ot her questions?
Ted?

MR THOVAS: A couple of things. One, it
sounds |i ke your conpany is doing an awful ot and as
one salesman to another, 1'd like to ask if we could
maybe sonehow enlist M. Gerstner’s personal
| eadership on this issue to help the Advisory Board
and we’ Il be in contact with you.

But the thing | wanted to ask you, | know
it’s tough in a business community to make it real.

You can set up a diversity department and those types
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of things, but could you just in your own words, just
describe how you' re able to meke diversity -- go
t hrough the organi zati on, beyond a bunch of prograns
in a departnment?

MR. CHLDS: | believe the core is the
heritage that | discussed in ny opening remark because
it’s been part of the conpany since 1914, a series of
actions that were taking place before it was socially
appropriate or required by any legislation. One of ny
initial discussions with Lou Gerstner when he canme to
| BMwas that you came here at a tine when the conpany
isinturmoil. | would be ill-advised to debate with
you that there aren’t sone things here that are w ong,
but the heritage that you have inherited on this set
of issues, | believe is a very solid foundation from
whi ch you can take action to grow and make further
progr ess.

W' ve gotten very solid support from him
and | mght add we’ve gotten very solid support from
the | eadership on our board; the fact that we brief
the Board each year on our progress and they are
rat her engaged in a dial ogue that we have.

We did one thing a couple of years ago

t hat has been very pivotal for us. W |aunched eight
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task forces: wonen, black, Hi spanic, Asian, Native
Anerican, gay/lesbian and white male. And we asked
each task force led by executives from that
constituency, |ook at the conpany through the | ens of
your comunity and answer three questions. \What's
required for your constituency to be wel conmed and
val ued at | BW VWhat’s required to naxinm ze the
productivity at IBWM? And what decisions can the
conpany make to maxi m ze the pursuit of market share
t hrough t he buyi ng deci sions of your group? How do we
better | ook at your conmmunity as custoners?

W' ve gotten sone wonderful answers, but
what’s nost inportant is we engaged the student body,
if you will, the enployees, in helping us | ook at the
conpany without any fear of reprisal. Tell us, in an
honest sense. And we had a sponsor for each task
force that reported directly to Lou Gerstner, with the
exception of the white male task force, we had our
seni or white wonman as the sponsor for that. There was
an opportunity for ne to be a little disruptive, if
you will.

W | aunched the task forces on July 14th,
acritical day in world history and we told Lou that

we picked July 14th because it was a day known in
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world history for social disruption and we were
| ooki ng for some constructive disruption and we had
them deliver their final presentations on Decenber
1st, the anniversary of Rosa Parks not giving up her
seat on a bus. W picked those dates so we coul d book
in the work with constructive disruption from an
hi storical perspective.

What that has done is it has involved the
people in a partnership with the managenent team wth
the executive team to |ook at the conpany and put on
the tabl e anything that had to be put on the table and
produce meani ngful outcones. The outconmes have been
superb during that 21-nonth period. W’ve increased
the nunber of wonen executives 60 percent in the
United States; the nunmber of wonmen of color
executives, 124 percent; the nunmber of Asian
executives, 70 percent; and the nunber of black and
H spani ¢ executives, 40 percent each. So we are --
and that’'s just on the representation side.

V& have done sone wonderful progranmatic
things that are influencing behavior patterns in a
bel i evabl e way.

CHAI RVAN FRANKLI N: | suppose you chose

July 14t h because it was Bastille Day?
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MR. CHILDS: Yes sir.

CHAI RVAN FRANKLI N:  And not because of
Fl ag Day?

MR CHI LDS: Bastille Day, sir.

GOV. W NTER: M. Chairman, in many
conmunities in this country today there seens to be a
trend toward a resegregation in the secondary and
el enentary school s.

What rol e do you foresee higher education
being able to play in reversing that trend and
creating an atnosphere in which nore people at the
elementary and secondary |evel understand the
i nportance of diversity at that level of their
educati on?

PRESI DENT  KEOHANE: That’s a very
i mportant chal |l enge and our role in higher education
to effect this is limted, but nonethel ess one that we
shoul d accept.

| woul d give a couple of exanpl es of what
we could do. One of the things we could be sure to do
is to encourage and support our enployees of all Kkinds
of backgrounds in living in and near the canpus in
ways that w |l depl oy people in unsegregated patterns

and provi de opportunities for themto have affordable
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housi ng, regardl ess of their backgrounds and encour age
themto do this, because the schools usually cone from
t he nei ghbor hoods.

The second thing that we can do which
we’'re doing a lot of at Duke and el sewhere is to
encourage our students to volunteer in a serious and
sustained way in the communities and in the schools
and in doing so not only bring a presence which can
sonetines be part of a balance of diversity for our
students, but al so thenselves |earn the inportance of
publ i c school s and understand what wonderful resources
of commtnment, of educational variety and of deep
i mportance to our society the schools represent. So
that the students, whatever their own backgrounds and
per haps they may have cone from segregated schools by
perforce of their comunities, may have a better
understanding of what a truly public education
provides for our democracy.

I t hi nk t hose are t wo.

The final thing | would say is that in
teaching courses in politics and in teaching courses
in sociology, it is inportant for our faculty nmenbers
to chall enge our students who are, after all, future

citizens, to think about these issues and to cone to
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a fuller understandi ng of what they nean.

M5. O+ | have a question for M. Childs.
Do you see your corporation in light of the climate
that we find ourselves in today backing away fromthe
kinds of commtments in any way at all? |Is there a
sense internally that because of the climate right now
which is pretty nuch negative, the principle of
i ncl usion does not seem to be favored politically
today. |Is that having an effect on the thinking and
the future planning of your business?

MR CHLDS: No, it is not. | would give
you two exanples. One would be an initiative that we
began this year called Diversity Town Meetings which
| think may mirror what you all are about to do. W
have been hol ding town neetings around the country
where we are taking the business case for workforce
diversity right to the workforce and the speakers are
our Di rector of Mar ket Devel opnent , whose
responsibility is to do craft strategies to help us
market to diverse constituencies, and nyself. He
tal ks about the marketplace. | talk about he work
pl ace and the overall thene is the bridge between the
wor k pl ace and the marketpl ace. And we are generating

enor nous ent husi asm anongst our peopl e.
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W went to Atlanta, Ceorgia. They had a
room with 400 chairs and 600 people showed up. W
went to Dallas, Texas and 900 people showed up. W
went to Burlington, Vernont and 500 peopl e showed up.
What |'m hearing from a broad cross section of our
work force, including white males, is that they had
not heard the subject of diversity discussed as a |ink
bet ween the work place and the nmarket place and as an
el enment in the algorithmof how we protect our jobs
that when they get to the point of understanding that
diversity in the market place perspective is to get
nore people fromwork groups to buy nore of our stuff
than buy the other conpanies, then they understand
that we need those people as our custoners.

The second issue would be how are we
| ooki ng at the subject of Affirmative Action. And we
believe that Affirmative Action has served us well.
It has hel ped us inprove the mx of our work force and
our custoners. W also believe that Affirmative
Action is a subject that is firmy rooted in US
hi story and heritage, but the words have gotten a bad
reput ation.

W don't believe that Affirmative Action

nmeans gi ving people jobs they can’'t do or they can't
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perform well, but we do believe that it neans
expandi ng opportunity and taking steps to create a
| evel playing field.

| often use a couple of exanples to define
ny version of Affirmative Action: the federa
government’ s foreign aid canpai gn, hel pi ng governnents
that are less fortunate than ours; the l[ocal United
Way charitable contribution canpaigns, those are two
exanpl es of doing sonething that is very Anmerican
reachi ng out and hel pi ng those who are | ess fortunate
than we are.

VW need to enbrace the concept of hel ping
those who are less fortunate because we nust
understand that we nust have a diverse set of students
in our colleges. W nust have a diverse set of people
to come work for us because we nust have people in our
work force who | ook |ike our customers. Qur custoners
must be able to |l ook in and see people who | ook |ike
them or they won't spend their noney wth our
conpani es. Qur custoners and our people are also our
greatest links to the various countries around the
world that we interact with and if we don’t |everage
that we’'re going to | ose business opportunities.

M5. OH And President Keohane, | have a
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guestion about what |I'’m calling the 21st Century
paradi gm on race relations. You're inforned and
advised by a council that’s African Anmerican, it
sounds like. And | really would like to know if you
have seen or encountered new ki nds of challenges in
terms of inter-ethnic or inter-racial issues that
arise and particularly in the academ c environnent.
| know that the nunbers expressed by way of Asian
Anerican representation tend to be high. It kind of
puts Asians in that position of sinultaneity. W are
at once viewed as honorary whites; on the other hand,
part of the oppressive force, and on the other hand,
foreigners, when it is convenient.

So | just want to know what you' ve seen on
canmpuses because in the political arena what |’ve
seen, of course, is at least in California, Asian
Aneri cans have noved beyond self interest. 1In Prop.
209 we overwhelmngly rejected it at the polls. But
I’ mjust wondering, do you see that kind of thinking
at the college canpuses and how does it express
itsel f?

PRESI DENT KEOHANE: | think it’s a very
i nportant question. The group -- let me clarify. The

group that advises me is not made up only of African
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Anericans. It also includes a nunmber of people of
ot her racial backgrounds by virtue of positions they
occupy, including the Provost, the President of
Student CGovernnent, who may or nmay not in any
particul ar year be African Anerican. But you're quite
right. To focus only on the issues of African
Anerican concern nmeans that we're not sufficiently
open to the other issues that nay be facing us on
canpus.

There has just been at Duke the formation
of a group called The Concilio Latino H spanica which
is designed for the first time because Duke has not
been particularly advanced in recruiting Hispanic
students conpared to sone of our conpetitors, to
recogni ze the inportance of that cultural dinension on
campus and that sense of political enpowernent.

But as far as Asian Anmericans are
concerned, | would revert to ny experience at
Wl | esl ey, where Asian Americans were at least a
gquarter of the class of undergraduates at Wl esl ey
and went through a set of stages which | think often
groups have to go through in which initially all Asian
Anericans were seen as, and sort of thought of

t hensel ves as, a group defined by that |abel. But as
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there becanme nore and nore, there were Korean
Aneri cans, Japanese Anmericans, Vietnamese Anericans,
Chi nese Anericans, who wanted to stress their own
cultural heritage and the ways in which they differed
and the ways in which they were not content to have
resources given to a group which was defined in a
honbgeneous way when they didn’t feel honbgeneous.

But after having had sone periods of
tension anobng them in working through issues of
resources, there is a stage on the other side that |
hope we can all reach toward which is the one that
you’' ve nentioned in California where peopl e understand
that fundanmentally within as a cross, broad, cultura
groups our real interest nust be in working together
and in -- as you put it so beautifully,defining our
boxes, meking sure that people know that a box is
Korean Anmerican and not just Asian Anerican, but
recogni zi ng that one needs to take one’s boxes over to
expl ore someone el se’s box and that the big box is the
one that concerns us all

M5. OH | think our real core is we want
to nove toward a community of justice. This is what
| think all of this effort is about, so in that we

have to shoul der sone of the burden and |’m just
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wondering, there are these new ki nds of conflicts that
cone up and a canpus is our place where we can gat her
a lot of intelligence.

PRESI DENT KEOHANE: Well, | hope that we
can learn fromeach other’s exanpl es and at Duke where
we’'re now i ncreasing dramatically the nunber of Asian
Anerican students, | hope we can avoid goi ng through
the stage of internal conflict because people have
seen it happen el sewhere and we can nove nore quickly
toward harnoni ous self-interested situation instead of
rei nventing the wheel .

M5. CHAVEZ- THOWPSON: M. Chairman --

CHAI RVAN FRANKLIN: | don’t want to hold
us up, but --

M5. CHAVEZ- THOWPSON:  Just one question to
the President of Duke. Wat is your process for the
recruitment of faculty, mnority faculty, and in
particul ar, Latinos at Duke University?

PRESI DENT KECHANE: Agai n, our major focus
at Duke recently has been on African Anerican faculty,
but we have begun to extend that nore broadly. CQur
focus in recruitnment is on incentives. W nmake it,
through the Provost’s Ofice and the President’s

Ofice, easier for a departnent to hire a target of




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

90

opportunity, soneone they really want of a mnority
backgr ound. And at a time when resources are
constrai ned at Duke as they are everywhere, this is a
very attractive opportunity. |If we say that you don’t
get any regul ar searches in this departnent this year
because the budget won't allow it, but soneone is
really interested in a Latino or an African Anerican
professor that they really want who is a star or a
buddi ng young star from sonmewhere el se, then they will
have extra resources to nmake that possible and only
over time do those get phased out so that the
departnment itself has to support it.

| think a nunmber of institutions have
tried that and have made it very clear and this, |
think, is especially inportant, that we’re not talKking
about filling quotas. W, in the past at Duke and
some other places, have had a bad experience wth
requiring all departnents to do sonething and
sonmetimes people who were brought to canpus to
i ntervi ew under those prograns told us |ater that they
found this deneaning. They didn't want to be
anybody’ s one extra person in a departnent that the
Adm nistration required. So it’s nuch nore effective

to see this as an opportunity and then bring people in




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

91

who beconme crucially contributing nmenbers of the
comunity and are stars of the future by offering
i ncentives and support.

CHAI RMAN FRANKLI N:  Thank you. | just
wanted to ask Ms. Wl per one question and that is the
young Englishman who had that attitude toward the
groupi ngs on your campus, what was his reaction to
your position you took on this?

M5. WALPER. He said where he’s from his
particul ar part of England, when groups tried to build
comunity within England, smaller communities, they' re
viewed as separatists and elitists and that was pretty
much -- he answered with that response and then | kind
of smled at himand he kind of -- he was only here
for a week, so he had a pretty quick | esson on nodern
Anerican nmentality, | guess. That was his response.

CHAI RVAN FRANKLIN: | want to thank the
panel on behalf of the Advisory Board and the very
attentive and good audience for all of the
enlightening remarks that you nade. |It’s very hel pful
to the Advisory Board and |’ msure to the rest of us.

PRESI DENT KECHANE: Thank you very nuch.

VW wi sh you well.

(Appl ause.)
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CHAl RVAN FRANKLI N: W' Il have a ten
m nut e break.

(Wher eupon, at 11:10 a.m, the neeting was
recessed and reconvened at 11:25 a.m)

CHAl RVAN FRANKLIN: W& wi Il now resume the
neeting of the Advisory Board and nove on to consi der
the questions that will be discussed by the panel.
Qur second panel w |l discuss prograns, what prograns
are effective in pronoting and benefitting diversity
and what research data do we have to illustrate that.

| hope that our panelists will respect the
limtations of time. W want themto elucidate the
subjects as extensively as they can wthin the
constraints of time. 1'magoing to introduce the panel
and there throughout, the first second and third
menbers of the panel and then the first one wll
begi n.

Qur first speaker will be Dr. Daryl Smth
who is Professor of Education and Psychol ogy at
C arenont Graduate University. Dr. Smith has witten
literally dozens of pieces on issues related to
guestions of diversity in higher education. Her nost

recent book is entitled D versity Wirks, the Enerqing

Picture of How Students Benefit. This work provides
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a review of hundreds of studies related to diversity
i n higher education and its inpact on students. She
will, of course, lay the foundation for our discussion
about what progranms and policies can pronote the
benefits of diversity and she wll also discuss
existing research that gives evidence to these
benefits.

Qur second speaker will be Dr. Norman
Francis, President of Xavier University of Louisiana.
Dr. Francis has been President of Xavier University
for alnost 30 years and | referred to Dr. Kirwan as a
seni or president who has served al nost ten years as
president at the University of Maryland. | suppose
you woul d chal | enge anyone to equal your record of
bei ng president of a university. |’mpleased to say
I’ve known Dr. Francis alnost all that tinme, if not
| onger . He’s been consistently recognized for
excel l ence in education. Xavier University enjoys a
remar kabl e reputation. | think it’s accurate to say
that nore students from Xavier University attend
pr of essi onal school, particularly medical school than
cone fromany other historically black institution in

the United States. |t’s a renmarkable record.

(Appl ause.)
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He will discuss |essons that historically
bl ack colleges and universities, mnority-serving
institutions in general, |essons that they can teach
the | arger higher education conmmunity about creating
environments in which students of different racial
backgrounds can succeed and there are partnership
programs in which he has instituted there that | hope
you will also tell us sonething about.

Qur third speaker will be Dr. Jésus
Trevifio, who is Director of Intergroup Relations at
Arizona State University where they have a Center of
Intergroup Relations.  He's written and worked
extensively in the area of intergroup relations on
college campuses and he will provide us with concrete
examples of programs at Arizona State that are working
to promote the benefits of diversity.

So I'm very pleased to have these guests
of the Advisory Board and I'm delighted and honored to
introduce Dr. Smith.

DR. SMITH: Thank you. Dr. Franklin,

Members of the Advisory Panel, colleagues, I'm honored
to be here. The topic of race in America is critical
not only to understanding our past, but also more

critically to the viability of our future, and |
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bel i eve that higher education has an inportant part to
pl ay.

M/ role here is to address the research on
the inpact of diversity initiatives in higher
education on students. Wat are we | earning?

You have in your packets the Executive
Summary of a report called "Diversity Wrks -- The
Emerging Picture of How Students Benefit," a report
publ i shed by the Association of Anerican Col |l eges and
Uni versities. This report was put together by a
research team with the assistance of a national
advi sory panel that synthesized the results of
hundreds of studies on canpuses across the country, as
well as a number of inportant national studies
conducted since 1992 to help us, all of us, understand
better what is happening and how it affects students.

The report represents only a piece of the
growi ng body of schol arship on race and on diversity
in higher education, on issues of access and on
faculty and staff diversity.

I’d like to preface ny remarks on the
research findings by setting the context for the
conpl ex task of understandi ng what we mean when we

tal k about diversity in higher education. First, the
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context. H gher education, along with the society has
been actively addressing canpus diversity issues,
particularly race, with varying degrees of
ef fectiveness since the 1960s. The earliest efforts
were ai med al nost exclusively at issues of access for
t hose who had been excluded, particularly persons of
col or.

Three decades | ater the i ssue of access is
still with us. The Affirmative Action debates raging
in the courts in Prop. 209 in ny home state have
tremendous inplications, not only for students of
color and white wonen, but also for the capacity of
our institutions to achi eve excellence. Wat we have
| earned since those early days is that true access and
success is not just a function of opening doors. W
now talk of the accessibility of institutions,
increasing institutional capacity to recognize talent
and other forms of institutional change.

In the m ddl e of change on hundreds, if
not thousands of coll ege canmpuses, we are al so being
asked for evidence, proof that it works, that it
matters and that it has desirable outcomes for
students. As a researcher, as a faculty nenber, and

as a former admnistrator, I amhunbl ed and excited by
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this opportunity, yet denonstrating definitive results
for students in a tine of change for institutions is
quite a chall enge.

Nevert hel ess, in an era of accountability,
it is inportant that we understand the inpact of
change. It is especially vital that we begin to
under st and the condi ti ons under which canpus diversity
initiatives will be successful.

The question what is the inpact of
diversity on students is actually quite conplex. Wat
initiatives? |In what context? For which students?
VWiile the picture is still energing, the early
evi dence suggests that attending to issues of
diversity is positively related to students’ success
and thus directly related to educati onal excell ence.

Creating educational and intellectual
environnents appropriate for a pluralistic society
wi Il not be easy. Canpuses serve as a nicrocosm for
the issues, efforts, structural inequities and
tensi ons deeply inbedded in the society. The issues
go far beyond interpersonal efforts at getting al ong.
Few, if any, in our institutions and in our society
have participated fully in pluralistic and equitable

comuni ti es. Thus, higher education is |earning,
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i nnovating and changing while facing the largely
unpr ecedent ed opportunity of engaging truly the nost
di verse student bodies ever, by race, by ethnicity, by
gender, by class, by national origins, by lifestyle,
by physical challenges, etcetera, in an increasingly
interrel ated national and gl obal context.

Diversity is a broad termthat holds both
multiple and politically contentious mneanings.
Cearly, diversity has cone to nmean the conpl ex set of
i ndi vidual differences within the college comunity or
those that are absent fromit. Diversity in higher
education has al so cone to nean recogni zi ng the soci al
and historical contexts in which these differences are
| ocated, and the profound changes required of our
i nstitutions.

Seriously addressing diversity has becone
mul ti-di mensional. Four dinensions of diversity help
to elimnate different and essential approaches. The
first dinension is access and success for the changing
one third of our nation, particularly those who have
been excl uded. While the focus here has been on
African American, Latino and Anerican |ndian students,
increasing attention is also being paid to access

i ssues for underrepresented Asian American groups, for
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whom access and success are al so inportant.

The second dinmension, creating the
conditions in the climate of the canpus to support
students of color to address tensions based on al
ki nds of diversity and for creating opportunities for
i ndi vidual s and groups to cross boundari es.

The third dinension, educating al
students to live and function in a diverse society.
In some ways, this is a true remedial need in our
soci ety. Most of our students conme from highly
segregat ed communi ties because nost of us live in such
conmuni ti es.

The fourth, institutional viability and
vitality, to position our institutions to function and
thrive in a diverse society. This dinmension focuses
on the institution, its mssion, hiring, curriculum
research, comunity relations, etcetera. These
di mensi ons, while separate, are quite related. They
provi de a way of seeing what diversity represents, who
diversity includes, whomit affects and howits inpact
ext ends beyond nunbers and groups. Each reinforces
the other and creates the potential for positive,
system c institutional change.

Di scussi ons about the value of diversity
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can be viewed as parallel to discussions about
technol ogy and education. Fifteen years ago,
know edge of conputers, e-nmail and the internet were
peri pheral to nost students and faculty. The response
on our canpuses then and to this day is that we cannot
have our students going out there unprepared to deal
with technology. And to that end, we have engaged
efforts to involve faculty, transformcurricula, add
requi renents, hire experts to be part of the
transformati on.

Simlarly, the activities related to
diversity can be seen as just as essential because
they focus on educating all students to live in, work
in and participate as citizens in a pluralistic
society. The results of the research to date, while
still enmerging, provide an exciting picture. Wen the
conditions are right, diversity works. The results
provi de insights and a few cautions.

Overal |, research suggests that diversity
initiatives positively influence both majority and
mnority students on canpuses. The students
thenmsel ves serve as a powerful source for this
findi ng. Significantly, these approaches have an

impact not only on cultural know edge, equity
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interest, interracial understanding and student
attitudes and feelings about intergroup relations on
canmpus, but also on institutional satisfaction,
i nvol verent and academ ¢ growt h.

When doors open and previously excluded
students find effective educational strategies, there
IS success. Hi gh expectations, support, peer
programs, nentoring, faculty-student interactions,
belief in a student’s capacity to succeed are all
critical. Students success belies the fiction and
only high test scores can predict educational
out comnes.

Several national studies have docunented
that student involvenent and groups such as ethnic
t hene houses, support centers, academ c departnents,
and et hnic studies courses benefit students of col or
and others. |Indeed, these activities contribute to
i ncreased satisfaction and retention. There is also
some indication that overall, these activities also
contribute to openness to others. As canpus diversity
has increased, concerns about students staying
together, often called sel f-segregation, are expressed
wi del y. Many worry about group identities being

di vi si ve. However, the research results underscore
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the inmportance of ethnic and other identity groupi ngs
for the support and success of nmany students who have
been traditionally marginalized on our canpuses.

Contrary to the w despread reports of
sel f-segregati on anong students of color, the research
finds this pattern nore typical of white students.
Students of color are nore likely to interact with
white students than the reverse. Mor eover
opportunities for interaction between and anong
student groups are desired by virtually all students,
t hough there are often differing nmeani ngs given to the
ki nds of contact desired.

The research results suggests that

i ntentional opportunities for interaction produce

increases in understanding and decreases in
prejudicial attitudes. Such opportunities also
positively affect academ c success. However, the

conditions for creating effective dial ogue cannot be
left to chance and the efforts nust be wel | -designed.
When they are, the benefits are both cognitive, as
wel | as affective.

From a research point of view and
certainly readi ng our newspapers, we know that when

di verse groups of people are brought together, they
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don’t necessarily learn from and with one another.
This can be avoi ded, however, and positive outcomnes
at t ai ned. Research suggests that people -- this
applies to all levels of our institutions -- nust cone
together with equal status to work on comon tasks in
an environnent which supports these efforts and in
which there is sufficient diversity that no one person
has to represent their group.

There is a way to reconcile the apparent
tension between group identities and intergroup
participation. On canpuses, as in |ocal communities,
individuals bring with them many identities, and
identification with a nunber of commnities. Students
can and do participate in both ethnic groups and
i ntergroup opportunities. Indeed, divisiveness may be
aggravated by statenents which suggest that group
identities of a cause are divisiveness. Rather, the
nore effective strategy may be to take advantage of
the reality of nultiple identities and nmultiple group
menber shi ps i n which students nmove in and anong nany
activities and work together for shared purposes. The
pi cture which energes suggests that it is through our
diversities that community is built.

The evidence continues to grow that
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serious engagenment of issues of diversity in the
curriculumand in the classroomhas a positive inpact
on attitudes toward racial issues, on opportunities to
interact in deeper ways with those who are different,
on cognitive developnent, particularly critica
t hi nking, and overall satisfaction and invol venment
with the institution. The current efforts at
curriculum transformation are also reinvigorating
faculty, collaborative teaching and research and cross
disciplinary activities.

The context for these efforts is critical.
Institutional commtnent to diversity is appearing as
one of the nost powerful and unexpected factors in
success.

Finally, as a fuller illustration of the
i nportance of attending to access and success in
support of climates, | want to highlight the
continuing and growing research legacy and
contributions of special purpose institutions.
H storically, black colleges and universities, Latino
serving institutions, wonmen’'s colleges, Anerican
I ndi an col |l eges, play a vital role in student success
and for the insights they provide for the rest of

hi gher education. H gher education is just beginning
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to take a conprehensive approach in which diversity is
taken as seriously as we now take technol ogy. | f
cognitive developnment, success and capacity and
sophistication to engage and thrive in a |larger
society are relevant to our institutions, then
di versity works.

Creating a truly  pluralistic and
denocratic society is a centuries old problemfor the
world of this denocracy and if we can’t address it at
Stanford, at Xavier, at Arizona State, at Duke or here
at the University of Maryland, what is the hope for
Los Angel es, New York or Cedar Rapids?

Activities such as these work best in
institutions with sufficient diversity. People are an
essential resource that our society and institutions
have underval ued. Activities in each of the
di mensions of diversity must be attended to
simul taneously. It is this researcher’s conclusion
that only by attending to access and success, the
canmpus climte, the education of all students and
institutional commtrments will we progress in reaching
the full potential of higher education and the kind of
soci ety this denocracy requires.

Thank you.
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(Appl ause.)

CHAI RVAN FRANKLI N:  Thank you very much.

MR, FRANCI S: Permit nme to express ny
thanks to this Advisory Committee and to your
di sti ngui shed Chai rman, Dr. John Hope Franklin for the
privilege of this presentation on the contribution of
mnority institutions to diversity in higher education
in Ameri ca.

As you’' ve heard, |’ve had the pleasure of
serving for the past 30 years as a president of a
bl ack college. 1’ve been in the HBCU system for 40
years. Thus, ny efforts to cover the area you have
asked nme to address this norning will be by and | arge
in the context of ny experiences in the HBCU
community, that’s the Historically Black Coll ege and
University, and I’'ll be using that acronym

W are grateful for this opportunity
because no continuing discussion on race in Amrerica
should ignore the contributions of mnority
institutions, particularly historically black colleges
and universities. Qur institutions have educated the
vast mgjority of the African Anerican college
graduates over this country’s history. In turn, we

and our graduates have provi ded | eadership daily for




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

107

a better Anerica in our unending struggle for human
rights, peace and justice as constitutional guarantees
prom sed, but |ong deferred.

As we discuss Anerica’s future on race,
there are | essons to be | earned and renenbered from
the proud, but untold | egacy of HBCUs. Qur student
bodies are quite diverse, from rural to suburban
academ c potential to academ cally prepared, poor to
m ddl e class and the young and the not so young.
Despite often neager resources, the HBCU system has
devel oped appropriate curricula, a canmpus environnent
of support, a dedicated teaching faculty and a val ue
systemto support this diverse student body.

The educational results are unequalled in
the annals of higher education and | personally
believe that the value added dinensions to the
i ndividuals and to this nation of these institutions
under the circunstances of their conditions, in
i sol ati on, have no peers in higher education.

Not only have these achievenents been
vastly ignored, and even deneaned, there has been now
the added insult which questions whether this
justifiably proud and productive part of higher

education is <consistent wth a new so-called
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desegregated society. To the contrary, Anmerica’s
i nstitutions of higher education can learn fromthe
successes of mnority institutions where diversity has
al ways been a strength, rather than a scapegoat for
demagogues.

| should note that black institutions
initially separated by | aw have not and do not claim
an exi stence sinply on the basis of race. Rather, as
Professor Charles Lilly of Harvard notes, "HBCUs
exist" and | quote, "For their value to society and
because of their function in higher education.” In
fact, the HBCUs contributions to America have been
provided in a canpus setting nuch nore diverse in
terms of race, if you want to use race, of its
students and its faculty, than a sizeabl e nunber of
Anerican majority institutions.

Here are the statistics: 45 percent of
the faculty at HBCUs are nonbl ack. However, only 3.8
percent of the faculty at majority institutions are
bl ack. 1n 1993, the white student enrollment at HBCUs
was 13 percent, while the enrollnment of blacks at
majority institutions was only 8 percent. | suggest
to you and this Conm ssion to continue to single out

and | abel HBCUs as an anachronism in a so-called




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

109

desegregated society on the basis of race of its
students as a strategy to pronote by sone their
extinction is tantanount to perpetuating a fraud equal
to that inposed on the Anerican people in Plessy v.
Ferguson, which created the separate but equa
doctri ne.

(Appl ause.)

This Plessy decision dismantled the
progress nade in and after Reconstruction and
adversely affected the South and this nation to this
very day. W’'re still trying to recover. | suggest
again, we cannot allow or repeat this form of
i gnorance and racismin 1997.

In fact, if HBCUs did not exist today,
sonmeone woul d be devel oping a systemto mrror their
acconpl i shrment s. HBCUs represent 3 percent of all
hi gher education institutions in the nation. However,
we graduate now 30 percent of all African Anmericans
who receive baccal aureate degrees and 40 percent of
all African Anericans who |later earn graduate and
prof essi onal degrees from American wuniversities,
uni versities that may not have admitted those young
people initially. | should suggest to the |BM

representative if any Fortune 500 conpany had 3
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percent of its segment, a 3 percent segnment producing
30 percent of its annual income, they wouldn’t dare
dream of downsi zing or dismantling this over-achieving
segnent .

(Appl ause.)

How do black colleges achieve these
results despite limted resources and a skeptical
public? The entire college community bonds to educate
a student, to assure retention and to reach graduation
as a sacred commtnent to the institutional m ssion.
W can’t afford to have anybody fail. The campus
climate is maintained under a sinple but profound
belief that everybody is sonmebody and capable of
| earning. We HBCUs expect the best of our students,
where others sonmetines assume the worst. Acadenic
achievenent is celebrated. Cultural activities are
pronmoted to value diversity and the opportunity for
spiritual reflection and participation underscore the
respect due each individual regardl ess of race, creed,
color or national origin.

We believe further that the building
bl ocks for an equitable system of hi gher education,
one that is geared toward opportunity and equitabl e,

not just equal, equitable participation and success
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for all students, nust be based on three principles.
The first one: conprehensiveness. Experiences that
students have in higher education is a direct result
of what happens to themin K through 12 educati on.
Qur two systens are inextricably intertwi ned and these
| i nkages must be recogni zed and actively addressed in
policy and program formations.

Nunmber two, student central ness. Higher
educati on rmust honor the centrality of the student in
its mssion and gear prograns to insure the
devel opment and the education of the total person.
Third, accountability. Institutions rnust be driven by
per f ormance and be accountabl e for student success and
fulfill therefore their fiduciary responsibility to
spend funds entrusted to themin a judicious manner.

Now as an exanpl e of what works, you m ght
ask the researchers. Well, the research is experience
that 1’ve had, is over 40 years and 1'd |like to speak
now from nmy own experiences and the institutions, ny
institution. W started 20 years ago when we | ear ned
that there weren’t enough mnorities in the sciences,
we started |inkages with public schools. Xavi er
devel oped, |ike other HBCUs, year-round col |l aboration

with elenmentary and secondary schools, culmnating
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with sunmer prograns now at Xavier that each 1500
students. Each year, starting with the mddl e schoo

and junior high school we teach courses in
mat hemati cs, biol ogy, chem stry, anal ytical reasoning,
conmputer skills and reading. These team taught
subj ects include a public school teacher, a faculty
menber and col | ege students. Nunber two, once in
coll ege, the experiences include extensive peer
tutoring, study groups, faculty nentors, |aboratory
assisted tutoring and skill devel opnent, one on one
counseling and cultural and | eadership devel opnent .
W have coll aborations with four, three, 1'll skip
one, coll aborations have been devel oped for faculty
and students with other major wuniversities for
under graduate activities, including major research and
graduat e pr of essi onal st udy t hr ough faculty
fell owshi ps and assi stantship opportunities and joi nt
degree prograns. W have sonmething that’s extrenely
i mportant. We have career and graduate placenent
offices which require freshman to start portfolios and
remain in touch to the senior year an active
i nvol venent with these offices. Just as a sideline,
as ny colleague, Dr. Smth, has nentioned, this is not

a hit and mss system It is a nanaged system W
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believe it works.

Next, HBCUs have |inked up with conmmunity-
based organi zations to inprove the nei ghborhoods in
the areas of housing, health, crinme prevention, public
health and to bring in public housing. Now, we also
have new comm tnments to enhance the pre-service and
in-service curricula offerings to strengthen teacher
preparation. Particul ar enphases are being devoted to
preparing both teachers and principals for the
chal l enges of schooling for a diverse and a very
di fferent generation of students.

Lastly, students are provided with the
opportunity for developing |eadership skills and
enhancing their <citizenship value system and
responsibilities to organize volunteer prograns
managed on canpus. W have, from our foundi ng days,
recogni zed an inportant fact in human devel opnent and
we offer it to other institutions and that is and |
guote, "not every flower blossons on the first day of
spring. Some need nore attention, sunshine, water and
| oving care. So do people. So do young people.”

Are these efforts successful in this
di verse student body of varying high schoo

preparation experiences? Wthout question. There is
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no doubt in ny mnd that what we started 20 years ago,
oh, 1'd say fromour founding has been enhanced, has
made the difference of what we have beconme known for
national | y.

In 1995, when mnorities and |let ne take
the sciences as a difficult one because they say
mnority students can’'t do science. Well, in 1995,
when minorities and science in the area, nationally
received only 12.2 percent of the 370, 000
undergraduate degrees in this country and these
mnority youngsters represented only -- represented 23
percent of the population, Xavier, with a 2600 arts
and sci ence undergraduate enroll ment had 60 percent of
its enrollment majoring in the natural sciences. And
as you have heard earlier --

(Appl ause.)

-- we are nunber one in producing African
Anerican majors in the physical sciences, the life
sciences, in physics, and as the Chairnman said,
adm ssion to nedical schools of all colleges and
universities in the United States, not just black
col l eges. Destroying that nmyth we have proved that if
you link with the schools, you care and you give

support, it works. Right now, we have 957 bi ol ogy
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maj ors, 246 chemistry majors, 105 conputer science
maj ors, 97 physics and pre-engineering majors and 32
mat hematics nmajor and 40 percent of our graduates
pursue graduate and professional study. |’ ve got
three Xavier students sitting in this audience.
Today, one is finishing her Ph.D. in mathematics at
the University of Maryland. And they’ re com ng back
to teach at Xavier.

(Laught er and appl ause.)

| woul d not conclude w thout saying that
the gaps in the nunbers of African Anmerican
under graduates overall and, particularly for the
doctorate level, remain a challenge for higher
education. O the 27,000 doctorates earned by U S
citizens in 1994, only 1,092, less than 4 percent,
went to African Arericans. There will not be a change
in the current shortage of African American professors
on nmajority canpuses, unless Hercul ean efforts are put
forth by everybody. Diversity in the professorate in
majority institutions will continue to be alnost
nonexi stent. Wth HBCUs as the |leaders in the top 20
school s produci ng undergraduate blacks in doctora
prograns, our productivity needs to be supported and

enhanced and our strategies and diversity initiatives
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repli cat ed.

In conclusion, all of higher education
would be well served as we approach the next
mllenniumw th these growi ng diversity opportunities
to use the HBCU conprehensive approach to the total
education of the individual and this is not a
self-serving statenent for the HBCUs. | make it
because it is in the vested best interest of this
country that we do so.

H gher education and diversity i ssues nust
devel op the climate for |earning and provide through
caring and quality teaching and adm nistration the
recognition that human intelligence and potential is
not confined to one class or race. Senior faculty
teach freshnen at Xavier. W nust stop the talk and
start wal king the wal k. Together, all of our college
and universities can work to achieve this Conmm ssion’s
goal of one America in the 21st Century by pooling our
strengths and honoring our shared diversity.

Thank you very nuch.

(Appl ause.)

CHAI RVAN FRANKLI N:  Thank you very nuch,
M. President.

DR. TREVINO: Thank you very much for
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providing me with this opportunity to cone speak
before you about the benefits of diversity and in
particular, the Arizona State University nodel which
enpl oys diversity as an asset to produce benefits in
the formof student, staff, faculty and institutional
out comes.
M/ name is Jésus Trevifio and | am Director
of Arizona State University's newly created Intergroup
Relations Center.
Let me begin my remarks by sharing with
you a story about an incident that | witnessed as a
way to elucidate how diversity is beneficial. About
two years ago, | was engaged in a small group
discu ssion with some students at a retreat called
Prejudice Reduction Retreat, Leadership 2000 and it
was towards the end of the retreat after four days
that we were in our group testifying as to what we had
learned and how we felt and so forth and so on at the
retreat and there was a female student who got up and
in a very honest way decided to reveal something that
she had learned about herself which is very, very,
very difficult. She made a statement like this. She
said I'm one of those females, and she was crying as

she was saying this, who when I'm in an elevator and
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an African Anerican nmale steps into the el evator,
clutch ny purse. She was crying and crying and there
happened to be an African Arerican male who was in our
group who was, as | | ooked at himwas sitting there
| ooki ng strai ght down at the ground. He |ooked very,
very dejected. | was starting to get concerned as the
group | eader as to what he was going to do. Was he
going to call her a racist or an assaulter? | had no
i dea. Then she went further and said "you know, and
| am so ashanmed of these thoughts and feelings that
|”ve had." She turned and | ooked at him and said,
"And | hope you can find it in your heart to forgive
ne." Wen she said that all of a sudden he got up and
he went up to her and enbraced her and they both
enbraced and by that tine we were all crying because
of this very, very powerful monent of healing and hope
and al so of |[|eadership. VWhile |1’m not under the
illusion that forgiveness alone is going to take care
of many of these difficult issues that we're
struggling with, as the saying goes, the journey of a
thousand mles begins with one small step and
certainly this was a small step

At Arizona State University we have taken

that small step toward healing by creating the
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Intergroup Relation Center in order to harness the
power of diversity to create healing, awareness and
action in relation to sone of these very difficult
situations.

One comon occurrence at many col | eges and
universities are these large scale disruptive
i nci dents involving assaults or insensitivity toward
ethnic/racial mnorities, gay and | esbian students,
worren, international students and other groups. In
nost cases, what usually happens is that mnority
students, in particular, will nobilize and protest and
eventually petition admnistrators to inplenent
cultural sensitivity training and often al so ask for
the creation of a mnority student center or prograns
that address the needs of minority students.

| am very, very supportive of mnority
prograns or rmulti-cultural student centers and |
understand their inportance to African Anerican,
Lati no, Asian and American Indian student survival at
col l eges and universities. The work of these centers
and initiatives is inportant because they deal with
critical intragroup processes, that is, processes
internal to the group involving the pronotion and

culture, pronotion and celebration of culture,
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identity developnents, social support, mnority
student invol venent, the retention of students and
mnority student | eadership. And because these
centers and prograns do play a central role in the
lives of ethnic, racial, mnority students, they nust
be created, supported and expanded and all owed to nake
their valuable contributions to our institutions of
hi gher learning. But | will tell you that a mnority
student center is not going to take care of or
adequat el y address intergroup conflict or tension on
the campus primarily because these difficult
situations deal with intergroup processes between
groups which are significantly different than within
group or intragroup dynanics.

Two years ago at Arizona State University
we had a series of such racial incidents which
pol ari zed and di srupted the canpus. But in our case,
a coalition of many students calling thenselves
"Students Against Discrimnation” including African
Ameri cans, Chicanos, gay, |esbian and bisexual
students, white males, wonen, Asians, Anerican |ndians
and students wth disabilities met wth our
adm ni stration and asked that Arizona State University

created an intergroup relation center to specifically
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address intergroup issues of conflict, cooperation,
friendship, discrimnation, comrunication, group
privilege, stereotyping, all working with students,
faculty and staff. Thanks to our president, Dr. Coor,
and the provost, MIlton dick, the Intergroup
Rel ati ons Center currently has a staff of four which
will eventually grow to seven plus a budget of over
$300, 000. The m ssion of the Intergroup Rel ations
Center is to pronote positive intergroup relations
anong students, faculty and staff and inprove the
canpus climate for diversity.

Thus, the Arizona State University node
includes both progranms and initiatives that
specifically address intragroup processes. W have
many progranms that are directed at minority students
and other specific groups. But we also have now
progranms that are addressing intergroup dynam cs
i nvolving many different groups. M comrents today
focus on the intergroup portion of our nodel, although
I will state that both processes, intergroup and
i ntragroup, are not mutually exclusive, but rather
work together in pursuing nutual and different
out cones.

Thus, it is clear that the Arizona State
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University nodel has at its center this idea of
intergroup relations, interaction anong many different
groups. But besides this particular facet, what nakes
t he center uni que philosophically, theoretically, and
progranmmatical | y?

Wth respect to phil osophy, the Center is
operati ng under principles supported by research that
has al ready been outlined here, that diversity is an
asset, rather than a liability. For too |ong,
coll eges and universities have assunmed that if you
bring large nunbers of people from many different
backgrounds together on a canpus, that they, on their
own, will interact, share their cultures, and teach
each ot her about diversity. Mst anthropol ogists will
tell you otherwi se. First, whenever contact between
i ndi vidual s fromdifferent backgrounds occurs, their
different custons, traditions, |anguages and val ues
tend to clash and cause m sunderstandi ngs. Second,
interaction with individuals who are different is
fraught with anxi ety, m sunderstandi ngs, conflict and
t ensi on. Thus, people have little notivation for
interacting with individuals fromdiverse backgrounds.
Most of us, no matter which background we are from

students, faculty, staff, Wiite, Chicano or other
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groups, have a tendency to stick with their own group
because they make us feel confortable. They reinforce
our val ues. W get to practice and pronote our
culture and in some cases these groups are "safe
spaces” on very hostil e canpuses.

That’s okay. | don’'t find these "soci al
support networks" and group-centered organizations
t roubl i ng. And by the way, | choose to call this
behavi or social support activities, rather than the
negative and narrow term "sel f-segregati on" because
the latter descriptor negates the positive processes
related to individuals com ng together as a group.

VWhat | do find troubling is the |ack of
opportunities or the |lack of prograns on nost coll ege
canpuses for structured and deliberate intergroup
contact with the objective of achieving specific
institutional and student outcomes such as greater
i nt ergroup under st andi ng, gl obal t hi nki ng,
crosscul tural conpetence, intergroup cooperation, and
a decr ease in st ereot ypi ng prej udi ce, and
di scrimnation. Wen you begin to take this approach
as a university, then diversity becones an asset and
each college or university needs only to utilize that

and craft it in order to achi eve these outcones. The
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presence of African Anericans, Latinos, men, wonen,
students with disabilities, whites and white nal es
becones a very val uabl e resour ce.

And that’s exactly what is taking place at
Arizona State University via the Intergroup Rel ations
Center. We have a variety of initiatives underway,
designed to capitalize on diversity by structuring
i nteraction between groups. Qur strategies include
di al ogue groups, retreats, in-class workshops,
comrunity service and single day workshops. For
exanpl e, Leadership 2000 is a four-day retreat for 80
ASU students in which they are taught theory and al so
participate in small group dialogue all presented in
a very interactive fashion. The point is that they
have to interact with each other. Voices of D scovery
is a 200 student six-week program two hours per week,
involving 13 different small group discussions
bet ween, for exanple, African Americans and Wites,
Lati nos and Wites, nales and fenal es, gay, |esbian,
bi sexual, and heterosexuals, and athletes and
nonat hl et es. The objective of the program is to
i ncrease greater intergroup understandi ng, decrease
stereotypes, and pronote identity devel opnent. This

i ntergroup dialogue idea is actually not new. The
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University of M chigan has had a programfor a while
and now these prograns are starting to spread
t hroughout the United States.

Athird programis called "On Beconm ng an
Ally." This is a wrkshop that teaches students about
oppression and discrimnation and |learning to take
action in order to end discrimnation against all
groups. The goal is to develop a new group of people
called "Allies" very simlar to Jennifer who was
tal ki ng about pronoting the agendas of nmany different
groups, not just her owmn. Wth respect to faculty, we
have a program called "Diversity in the C assroom
Probl ens and Prospects.” It’s a four-week faculty
wor kshop series which brings faculty together to
interact, to dial ogue about these difficult issues in
a very practical way and how diversity plays out in
t he cl assroom

We have ot her exanples of prograns that
are taking place on the campus at cross cultural
comunity service, the alternative spring break,
Martin Luther King Plunge and then the Leadership
Institute which is targeted for Latinos but has an
intergroup rel ati ons conponent.

Let nme close by just reading a couple of
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the quotes that students have given us as a result of
participating, particularly in the dial ogue groups.
Here’'s an African American femal e who participated in
the African Anerican/Wite dial ogue group. This is
what she said: "I learned that white people are
willing to listen and try to understand."”

Here’s a white nmale who participated in
the African Anerican/ Wite dial ogue group: "I |earned
about how bl acks feel and that they don’t all see ne
as a racist."

Here’s an Anerican Indian male who

participated in the Anmerican Indian/Wite dial ogue

group: "I amnore open to Angl o students.™
A Latina fermal e who said, "I have w dened
ny perspective of whites and other Hi spanics. | am

glad that | got the chance to participate.”

To summarize, diversity is an asset on
col |l eges and universities. It’s just a matter of
structuring the dial ogue between individuals in order
to capitalize on that diversity and we are certainly
doing that Arizona State University.

Thank you.

(Appl ause.)

CHAI RVAN FRANKLIN:  W're running just a
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little behind. Thank you very nmuch. | hope the
guestions will be brief and succinct.

Governor Wnter?

GOV. WNTER M. Chairman, let ne refer
an inquiry to ny good friend, Dr. Francis
Unfortunately, there’s a | ot of confusion about the
concept of Affirmative Action these days. Wat you
are doing at Xavier, it seens to nme, with your sumer
institutes and your reaching out to the secondary
schools is Affirmative Action in its finest sense.
Not only do you increase the pool of eligible
students, but you have a leg up in recruiting themfor
your university.

Wiy can’t nore universities and coll eges
across this country do what you are doi ng?

MR.  FRANCI S: Governor, that’s a good
gquestion and | tell ny colleagues that they should be
doing it, nunber one, as a vested interest. | recruit
a lot of great students Ilike April Lee from
M ssi ssi ppi who the Governor knows, but | can give you
a sinple answer. They aren’t prepared to work hard at
it. It takes work and it takes conmtnent and it has
to be constant. It’s not an end in itself. It’s a

journey. And until the rest of the higher education
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commttee decides it’s inportant to do in their own
best interests, it’s not going to happen.

W are now on the Wrld Wde Wb
expl ai ning everything we do for the entire world and
I woul d hope nore of themwould do it because it’s in
our vested interest as well, Governor. Thank you.

MR, THOVAS: For Dr. Smith, it’s kind of
a tough question for sonmebody that’s comng from a
Prop. 209 state, but you tal ked about access and there
are people who say well, wunderrepresentation is
different than those who are excluded. Can you just
for alittle bit about your feelings on that issue?

DR SMTH | think one of the issues that
cones very clear to ne is the question of how we frane
the notions of access. There are a |lot of different
l evels to it.

The first 1is that in large part,
Affirmative Action was put in place to hold
institutions accountable for assessing talent. There
have historically been talented people who are
excluded. So one of mny issues is that we have to be
clear not to assume that the only issue in Affirmative
Action is to level the playing field, because in fact,

there historically have been just extraordinarily
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tal ented people that institutions have been incapabl e
of seeing because of their race and gender, and that
part of the question is that it’s been the surrogate
for us to take seriously that issue. So that’s one
I ssue about access.

The other issue is howwe identify talent.
And what my public university systemin ny state has
decided to decide, has had a policy probably for
expedi ent sake that talent is to be assessed by two
nunbers. And we have known for years that talent
cannot be assessed by two nunbers, and in fact, if you
| ook at the anmount of reliability that those nunbers
give you froma research point of viewit’s not very
hi gh. Eighty-five percent of a person’s success wl|l
be determ ned by things other than those two nunbers.
So we have to nake sure that our systemand in fact,
private research universities in this country have
|l ong known that. They don’t want to use just two
nunbers. So in ny state we’ve allowed the discussion
about Affirmative Action and access to be franmed in
ways that are quite problematic and | think if we
tal ked about it in terms of institutional
accountability, the benefits of diversity and al so how

it is we identify talent, we would be in nuch better




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

130

shape.

CHAI RVAN FRANKLI N:  Let ne thank the pane
for these very, very excellent statenents on diversity
and the extent to which there is access to diversity
at the present tine.

W' re going to adjourn now for -- we have
sone press availability that we want to extend to the
Menbers of the Advisory Board and there is |unch
followi ng that next door for those people who are
going to have lunch, particularly Menbers of the Board
and sone faculty, staff and students here and we’'re
going to have for a change, a working lunch. W]
extend this discussion and then we will return here
for the final panel which will begin at 1:45, so if
there’s nothing nore we wll adjourn until 1:45.
Thank you.

(Appl ause.)

(Wrereupon, at 12:12 p. m, the neeting was
recessed, to reconvene at 1:45 p.m, Wdnesday,

Novenber 19, 1997.)
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AFTERNOON SESSI ON

2:10 A M

CHAI RMVAN FRANKLIN:  Qur third and fina

panel this afternoon wll discuss methods, various

nmet hods that are being used to pronote inclusion, to
pronote diversity in higher education

I”’mgoing to ask the panelists to confine

their formal remarks to between five and ten m nutes,

after which we’ll have an opportunity to di scuss what

t hey have been tal ki ng about .
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I’m going to introduce the panel, the
entire panel and then they can speak in the order that
| have introduced them After that, we can have a
di scussi on.

Qur first speaker is Professor Mar
Mat suda, who is Professor of Law at the Georgetown
Uni versity Law Center. M. Matsuda has taught al so at
the University of California at Los Angel es Law School
and at Stanford Law School. She’'s witten extensively
about issues and race in law. Today, she w Il discuss
the inportance of Affirmative Action as one tool to
pronote diversity in higher education

She' |l be followed by Dr. Arnold Mtchem
who is Executive Director of the National Council of
Educati onal Qpportunity Associations, a position he's
held for nore than ten years. The National Council is
a | eadi ng hi gher educati on advocacy group conmitted to
advanci ng equal opportunity in education and pronoting
diversity in Arerica’ s colleges and universities.

Dr. Mtchem is going to provide an
overview of nunerous tools being used to increase
mnority participation and diversity in higher
education, focusing especially on what he calls Trio

Pr ogr ans.
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And then our third speaker will be Dr.
Joseph McDonald who is President of Salish Kootena
Col | ege, an independent tribal conmunity college in
Mont ana. Dr. MDonald has been president of this
institution for about 20 years and wll speak
primarily about the role of community college and
tribal colleges as bridges which nove students who
perhaps would not otherwise receive a college
education into higher education using the course or
the route of community colleges on to four year
col l eges and universities fromthat point.

W' re delighted to have the panel this
afternoon and | am delighted to introduce Professor
Mat suda.

M5. MATSUDA:  Thank you, Dr. Franklin. It
is indeed an honor to speak before such a
di sti ngui shed body.

| think 1"Il begin the way | always do
when | speak on the topic of Affirmative Action and
that’s by saying that | am a beneficiary of
Affirmative Action. And when | say that |I don’t mean,
specifically do not nmean, that | benefitted ever from
guotas or that | ever had a job or an educationa

opportunity that I was unqualified for. | sinply mean
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that doors were open for ne and I was allowed to enter
roons where no one who | ooked |ike me had ever been
wel come before because of an inportant part of our
civil rights renedies called Affirmative Action.

So | consider nyself a grateful child of
the Gvil R ghts Mvenent and soneone who appreci ates
the commtment that this nation has nmade to end
segregation in education and in the work pl ace.

You' ve already heard today why we need
diversity in higher education and nore broadly in
making this country conpetitively economcally.
You’' ve heard of successful prograns for increasing
diversity and | think you' Il hear nore about that from
ny co-panelists.

Wiat | would like to dois to specifically
celebrate one device that | consider the nost
significant anong the many met hods that we use to end
segregation and that is Affirmative Action. Thi s
devi ce has been a success story in the universities.
In the second half of this century we have watched the
finest wuniversities in this land integrate their
faculties, their admnistrations and their student
bodi es beyond what any one woul d have dreamed possi bl e

in the first half of this century.
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And am d all the tal k about problens with
Affirmative Action and a growing crisis of racia
division, | ask that we remenber this, that in our
time men stood in the doorways of schools and
universities and said that segregation now,
segregation forever. In our time, wonmen were turned
away fromthe lvy League schools that were considered
the nost prestigious pipelines to positions of
| eadership in this nation. And in our time, the
Anerican citizenry came to understand these excl usions
as wong. This remains an enduring source of our
national pride, that we were able to change. W now
have a national consensus that segregation hurts
everyone and we have a tool that works to end that
segregati on.

By Affirmative Action | nean changing
busi ness as usual to assure that the talents of
traditionally excluded groups are brought to the
university. The specifics of howto do this will not
necessarily change frominstitution to institution,
but they include and nust include considering race and
gender as factors in admssions, hiring and
pronot i ons.

The universities did not go from
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nmonocul tural to nulticultural w thout a purposefu

plan to do this. And many, if not nost, of our
institutions of higher education still have mles to
go. The forces that support the status quo are too
powerful. To nmention just a fewand | wish | had nore
than ten m nutes because the list could go |onger --
we have adm ssions processes that give preferences to
children of alumi and to nmjor donors. W have
practices in the university that favor those who are
sponsored by promnent politicians or friends and
relatives of insiders. W use a testing systemthat
favors the offspring of college educated parents. And
we have in nost of the public schools where mnority
students are concentrated an absence of test
preparation programs and college application
assi stance of gui dance counsel ors.

We have entrenched cronyism in hiring
net wor ks, and as soneone who has served on faculty
hiring coommittees | could go on and on about sone of
the problens with that process. W have explicit
favoritismin both adm ssions and in hiring for those
who have name brand elite preparatory educations and
nost significantly, we have a stark disparity between

the best and the worst in primary and secondary
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education in this country in the pipeline that’'s
feeding into the universities.

In supporting Affirmative Action as an
i mportant means to work against this disparity, |
think it’s inportant to enphasize that Affirmative
Action does not trunp merit. Affirmative Action is
about opening up educational cartels to conpetition.
Thi s increased conpetition increases the nerit that we
see in the universities. You can |ook at schools |ike
the University of California at Berkeley before the
nost recent assault on Affirmative Action there.
That’s a school that becane nore selective, nore
conpetitive and nore recognized as a prenmere
institution as it becanme nmore multi-cultural. It is
no accident that universities that are considered the
best in this country in terns of both scholarly
production and the vibrancy of the educational process
are also the schools that have the nost diversity.

Show ne a nonocul tural university and I’ |
show you a wuniversity that’s struggling against
medi ocrity. |"d like to tell a couple of brief
stories from the classroom because | think it’s
i mportant for those of us in education to talk about

the way Affirmative Action affects us in our work and
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in what we do as teachers.

| spoke recently with a professor at a
western university and he’s teaching a class in race
relations. Al of the students in his class are wite
and he lamented how difficult it is to get a good
di scussion about race in that classroom The students
say things like that "Well, if there were a bl ack
person here | think this is what they m ght say about
this issue." And | would disagree with themif they
said that. This is what | would say, "You can’t have
a conversation about race when half the people are not
inthe roomand | think we're cheating our students if
this is the best we have to offer them"™

I’d like to contrast this with a story
fromny own | aw school where one of ny colleagues is
teaching a class on crimnal procedure in a classroom
that is diverse. He showed a film of an actual
interrogation by the police of a crimnal suspect and
at the end of the interrogation the suspect confesses.
Now it’s a very inportant |egal distinction whether
t he confession was coerced or not, so he asked the
students was this coerced? Alnost all of the white
students felt that it was a reasonable interrogation.

There was no coercion. Al of the students of col or
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felt that there was coercion. And then a student who
was reporting this back to me says we had a di scussion
and all hell broke |oose.

Now ny col | eague, fortunately, is a good
t eacher and he can handl e some heat in the classroom
and in the discussion that took place after that
experi ence whi ch was a heated di scussion, the students
| earned sonething very inportant about different
perceptions that different people, depending on their
raci ali zed experience in this country m ght have when
they' re | ooking at the facts about | aw enforcenent.

| woul d not want to send a | aw student out
into the real world to practice in Amrerican courtroomns
wi t hout having had that experience, w thout having had
those hard discussions wth classmates about

differences in perception that break down sonetines

al ong racial |ines.
Thus, | see diversity in |law schools as
part of educational excellence. 1t’s about teaching

the best students to be the best |awers that they can
be.

Now |’ve heard, as |’ve talked about
Affirmative Action around the country, conplaints that

it causes racial division. | believe that in fact the
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opposite is true. If you walk down a city street and
you see a mxed race group in this country, people
| aughi ng, socializing, interacting with each other,
chances are they net at work or at school, two places
where we have used Affirmative Action to begin to have
real integration and to bring people of different
backgr ounds toget her.

President dinton has remarked "we are a
nation troubled by social segregation.” In our
nei ghbor hoods and in our places of worship, in our
social gatherings, it is still rare to see peopl e of
different cultural backgrounds m xing. One of the
results of this is a lack of confort with difference
and an easy assimlation of racial stereotypes. The
uni versities are one place where we have worked to
change this.

Many students report that their first
significant experience of interaction w th soneone of
a different race takes place when they go to coll ege.
This is where they begin sharing housing, sharing
neal s, sharing in debate and di scussi on across raci al
l i nes.

| think many of us in this roomare old

enough to renenber a tinme before Affirmative Action




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

141

when racial resentnment and division were well
established. The problem of racial resentnent was
laid at our feet by a history that we did not wite.
It precedes Affirmative Action and therefore ending
Affirmative Action will not end it. |In fact, ending
Affirmative Action wll increase segregation and
decrease the opportunity for Anericans to |ook
difference in the eye, to understand that behind every
stereotype is a real human being, rich with hunman
conpl exity.

| am opposed to the use of race and gender
consci ence schools alone without other efforts to
increase diversity, including in the university's
academi c support, outreach, wearly intervention,
financial aid and restructuring a nyriad of university
practices in order to make our universities nore
wel com ng to people of all backgrounds. Nonethel ess,
| support Affirmative Action as it has been used at
uni versities |ike ny own because nothing else is as
effective in conmbating institutionalized race and
gender excl usi ons.

Most of the argunents that you’ ve heard
today are in the pragmatic and the wutilitarian

traditions. W don’t have all the answers, but here
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are some things we know have worked and this is in our
collective self-interest. In our pursuit of critical
thinking in the wuniversities, in preparing our
students for a globalized econony, we need Affirmative
Action. W need diversity. | think these are good
argunents, but | do feel that universities have an
ethical and noral obligation that transcends these
argunents. To the extent that there renain pockets in
this nation without hope, to the extent that there
remai n children for whom hi gher education is a fantasy
and famlies toiling for generations w thout seeing
any of their own go to college, we have failed in our
obligation to denbcracy and to our own souls. Wile
the practical argunents in favor of Affirmative Action
are many, they're eclipsed by noral argunents.
Universities are tax exenpt, publicly supported
institutions. And they have obligations to the public
good. | believe universities belong to everyone and
t hey shoul d have no doors, no gates or no walls. This
is autopian vision that is not lived at ny university
or elsewhere where we have our own private police
forces to make sure that the have-nots don’t come in
and wal k off with our conmputers.

A person who knows how to use a conputer
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doesn’t need to steal one. A heart truly touched by
the hurmanities |oses the capacity to dehunmanize
others. W are mles fromfulfilling our ultimte
obligation to nake education available to all and thus
mles from home.

Affirmative Action is one step. It has
worked. | hope this Board will neet on its journey
during this very inportant year of work sone of the
very many beneficiaries of Affirmative Action who are
contributing to the wealth and well-being of this
nation. Many are the first generation in their famly
to go to college, the first breaking down barriers of
race and gender where they work and they are using
their education to hel p ot hers.

Affirmative Action in higher education has
made this possible.

Universities at their best are a nation’s
consci ence. Wen our social structures are slowto
accept integration, the universities can |ead. At
times we have done this with great success. Cone to
our canpuses and watch our students argue in the
classroom \Watch themtoss frisbees on the green and
dance at parties that start after mdnight. They are

living, some of them in pockets of intercultural
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mutuality created by Affirmative Action and it is a
| ovel y sight. It |looks like Anerica. It is not
al ways easy, but sonetinmes it’s fun and sonetines it
represents the great glorious promse of all that this
nati on can be.

Thank you.

(Appl ause.)

CHAI RVAN FRANKLI N:  Thank you very nuch.
Dr. Mtchen?

DR MTCHEM Thank you, M. Chairman,
very much appreciate the opportunity to discuss with
you today the many approaches that America’s coll eges
and universities are enploynent to pronote diversity
on their canpuses. Throughout ny remarks, | wll use
the term "opportunity prograns” interchangeably wth
the term"diversity progranms.” | do so both because
| believe that this is how these progranms are known in
| ow i ncome and minority comunities and because, in ny
view, there remains broad-based public support for
pronoting opportunity through higher education.

Let ne begin by saying that policy nakers
generally agree that there are two sets of barriers
which limt the participation of so-cal |l ed

di sadvant aged i ndi vidual s in higher education. The
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first is financial. The second set of barriers
i ncl ude a range of social and cultural factors which
include lack of information about college, |ack of
peer and parental support for college attendance and
i nadequat e academ c preparation for coll ege.

At tines it is assuned that there is a
|l arge array of diversity efforts on our college
canpuses supported with state, private and
institutional funds and that they sonehow can be
di stingui shed fromfederally funded efforts in terns
of design or sone other factor. M. Chairman, | do
not believe that this is the case.

| have found that regardl ess of funding
source, nost prograns provide services froman array
whi ch includes providing informati on about coll ege
opportunities, providing assistance in high school and
col l ege course selection, providing assistance in
conpleting college and financial aid applications,
provi di ng assi stance in preparing for college entrance
exans, providing exposure to coll ege canpuses for
pre-col |l ege st udent s, provi di ng i nternship
opportunities, offering special sumer sessions for
hi gh school students or for undergraduates prior to

their freshman year, exposing students to cultural
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events and academ c progranms not usually available to
di sadvant aged youth, providing personal and career
counseling, providing tutorial services, providing
mentors and offering supplenental instruction or
sem nars.

Now it is generally recognized that the
Federal Governnent provides about 15 percent of the
resources which support higher education in this
country. What is less often noted is the significant
role that the federal governnment plays in funding
opportunity efforts. The federal governnent today
funds fully 75 percent of student financial
assi stance, nonies ained at addressing the financial
barriers which Iimt opportunities for disadvantaged
students to enter college. Mst observers report that
an even larger share of the resources ained at
addressing the other set of barriers, the social and
cultural barriers which | spoke of earlier, are also
bei ng fi nanced by the Federal Governnent.

| want to turn specifically here to the
Federal Trio prograns. The Trio prograns are the
| argest single effort in the United States to address
social, cultural,informational and academ c barriers

to coll ege entrance and graduation. Presently, over
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1100 colleges and universities and 150 comunity
agenci es sponsor Trio prograns. These efforts, which
operate in all 50 states serve 700,000 youth and
adults annually. The earliest of the five Trio
prograns and the nost well-known is Upward Bound whi ch
t hi s canpus enjoys.

Trio prograns enploy five distinct
strategi es which work with students and out of school
individuals from the sixth grade through college
gr aduati on. Funding in some Trio prograns,
particularly talent search and educati onal opportunity
centers makes it possible to provide only limted
interventions or we call them light interventions.
Car eer counsel i ng, i nformati on about col | ege
opportunities, adm ssions requirenments and financi al
aid available and assistance in conpleting aid in
adm ssions applications. OQher Trio programs, |ike
Upward Bound, which works with high school students
and student support services which works with coll ege
under gr aduat es provi de nore intensive academ c support
in addition to counseling and informati on services.

Thi s m ght include summer prograns,
tutoring, nentoring, special sem nars and workshops

and devel opnent or suppl enental instruction. The nost
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recently authorized Trio program the Ronald E. McNair
Post - baccal aur eat e Achi evenent Program is designed to
increase the nunber of |owincone students and
mnority students entering doctoral prograns and
provi de them research opportunities as well as other
academ c support.

Nationally, students in Trio prograns are
remar kably diverse. Thirty-nine percent are white.
Thirty-six percent are African American. Fifteen
percent are Latino. Four percent are Asian. And five
percent are Native Anerican. The adm nistrators,
counselors and faculty who work with these students
are equally diverse. Wat is conmon across the Trio
progranms is the class background of the students.
Trio prograns are focused on students whose famly
inconme falls bel ow 150 percent of the poverty |evel,
approxi mtely $24,000 for a famly of four, where
nei ther parent -- neither parent -- has graduated from
col | ege.

The decision to focus Trio prograns on | ow
i ncome, first generation students and the deci si on not
to use race or ethnic specific eligibility criteria
for Trio was a deliberate one, M. Chairnman.

Prior to the 1980 Reauthorization of the H gher
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Education Act, Trio professionals fromten regional
associ ations developed a consensus position on
eligibility which was recommended to and accepted by
the Congress. This decision on eligibility was, |
believe, a crucial one for it allowed Trio to build a
nati onal coalition of supporters. This in turn is
related to the broad base of public and political
support which Trio enjoys today. As a result of that
support, the Trio appropriation has increased $382
mllion or 259 percent since 1980. |In fact, it has
i ncreased $111.5 mllion or 27 percent between FY 1994
and FY 1998.

Let nme say a word about state supported
prograns. A range of states al so sponsor prograns
designed to pronote diversity and opportunity in
hi gher education. Like Trio, state funded efforts
work with students at both the pre-collegiate and the
collegiate levels. Oten, they too, are focused on
i ndi viduals from | owincone backgrounds or students
from particular areas or schools within a state,
rather than on individuals from specific racial or
et hni ¢ groups.

Covernor Kean, and I’msorry he’s not here

this afternoon, of course, is really an authority on
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t hese efforts because he was the architect when he was
in the New Jersey legislature of the Educati onal
Opportunity Fund, which is the grandfather of these
types of state efforts, next to the California EOP, |
should add, for ny California friends. The Fund,
whi ch was created in 1968 when Governor Kean sponsored
the legislation to authorize it, supports about 13, 000
under gr aduat e students in new Jersey, providing both
suppl emental financial aid for |owinconme students,
and outreach and support services at 28 public and 13
i ndependent institutions in the state. |In 1996, 40
percent of the students funded by EOF were African
Anerican, 40 percent were African Anerican. Thirty
percent were Latino. N neteen percent were white.
Ei ght percent were Asian, and 3 percent were other

One institution with an ECF programis, of course,
Drew University. The Educational Qoportunity Schol ars
programat Drew supports 87 students with academ c and
personal counseling, college and career workshops,
i nformation on graduat e educat i on and ESL
i nstructional assistance. 1In Mchigan, we have the
Martin Luther King/Cesar Chavez/ Rosa Parks Initiative.
It’s another exanple of a pre-collegiate program

simlar to the services provided by the federal Trio
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Tal ent Search prograns. The Ki ng/ Chavez/ Par k
Initiative has served 17,000 to 20,000 students,
grades 6 to 11, each year at 15 canpus-based | ocations
in Mchigan since its inception in 1987. | could go
on and on, but |’mrunning out of tine, M. Chairnan.

Let nme conclude by saying this, many
institutions, both public and private, provide
institutional support to wunderwite opportunity
efforts on their canpuses. For exanple, prior to
assuming ny current position here in Washington, |
directed the Educational Opportunity Program in
Marquette University in Wsconsin. That program works
with 190 secondary students and 300 under graduat es.
Currently, it receives $403,000 in Marquette noney,
institutional support for opportunity services, $1.9
mllion in Marquette noney for student financial aid,
and $1.2 mllion in federal funds or Trio funds to
support that effort. Here, at the University of
Maryl and, $354,000 in institutional funds is conbi ned
with $274,000 in Trio funds to support 500
undergraduates in the Acadenm c Achi evenent Program
which indeed contributes to the University of
Maryl and’ s diversity effort.

In conclusion, | want to thank the
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Commi ssion for your foresight in exam ning opportunity
programs in higher education today. | believe that
the diversity and breadth of the support they receive
is indicative of how deeply commtted Anericans are to
opportunity. Moreover, | would suggest an exam nation
of the history of the establishment and growth of the
multi-racial, multi-ethnic coalition which supports
opportunity prograns, i s sonething that the Comm ssion
m ght consi der doi ng.

Thank you again, M. Chairman.

(Appl ause.)

CHAI RVAN FRANKLI N:  Thank you very nuch.
Dr. Mtchem

DR MDONALD: Chai rman Franklin, Menbers
of the Advisory Board, nmy nane is Joe McDonald. | am
the president of Salish Kootenai College on the
Fl at head | ndi an Reservation in western Montana. | am
hal f white and half Indian. Sone people would say |I'm
a "half breed."” Sone neaner people would say I'ma
"breed." Qut on the prairies, sonetines we're
referred to in even worse terns than that.

| come from the great state of Montana
that bred the Unabonber and the Freenmen and we had to

do away with our speed limt because of that.
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(Laughter.)

My life has been dedicated to education.
I’ve been at it for quite a few years and | believe
that properly done that education can really eradicate
racismin this country of ours. | firmy believe
t hat .

| want to tell you about a group of
col l eges that create diverse canpuses and serve as a
pi pel i ne to baccal aureate degree granting col | eges and
uni versities and al so serve and train a workforce for
our nation’s governnent and for our private sector.
This group of colleges is the comrunity coll eges.
There are some 1300 in the United States. For a while
| served on the Board of Directors of the AACC and got
very well acquainted with them They' re generally
commuter colleges and very few of them have
dormitories and they' re made up of the ethnic groups
and the religious groups and the political groups that
make up the comunities that they serve. And in
general, the student bodies are very diverse. Qut in
the rural areas of Montana, of course, we don’t have
quite the diversity that you' d have in California,
M chi gan or other states.

These col | eges successfully start nmany,
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many students off to get their beginning degree, their
t wo- year associ ate degree or get their basic skills
and then go on to a baccal aureate degree school. |
think they create diversity because the cost of
attendance is very low and they can afford to go
There is very little adm ssion criteria, except that
they be 18 years of age, they have graduated from high
school or they have a GED or they have the ability to
benefit fromcollege. Financial aid is available at
t hese coll eges. There are devel opnental studies that
are provided and provided in a way that students don’t
feel put down by being in those classes. There's a
wi de variety of course offerings. The community
college is able to respond quickly to needs of job
opportunities in the comunity, some training or
sonet hing that the governnment needs and the student
body is made up of people of all ages and com ng for
a variety of reasons. | listed sone of them They
may be a wi dowed spouse. They nmay be a recovering
al coholic, sonebody that’'s stopped out of the
uni versity and has cone honme, maybe a career change if
the plant closed or the mll closed, and a person
caught in welfare reform

The canpus has very few elitist groups.
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| wouldn’t say no elitist groups, but very few. Very
few of the canmpuses have fraternities and sororities.
And the students get jobs upon conpleting or they go
on to a baccal aureate degree granting program

Am d t hese 1300 conmunity col |l eges are 30
tribal colleges, <colleges that have patterned
t hensel ves after the community col |l ege nodel because
it has been so successful. The college started since
roughly the late 1960s, pretty much through the 1970s
and the 1980s. And of our 30 Tribal Colleges, we have
two that are vocational schools. W have two that are
residential canpuses. W have sone of themthat grant
baccal aureate degrees. One is a university. But they
all followthe community college nmodel. They exist on
very, very scarce resources. They serve extrenely
i sol ated areas. | know of one community college in an
i sol ated reservation where there’s only one store on
the reservation. It’s just a small one gas punp and
alittle place where you can get some candy bars and
a few household itens. SO they're very, very
i solated. But they provide educational opportunity to
t he nost underserved and | think racially persecuted
group in Anerica, the Anerican |ndians.

In Montana, there are approxi mately 4, 000
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Anerican Indian students in the colleges in the state
and all of the post-secondary educational schools in
the state, when you add up the Indians attending,
there are 4,000. O the 4,000, 3,000 are in the seven
Tribal Colleges in Mntana. In 1976, the year ny
col |l ege was established, at Montana State University
in a graduating class of 1600, there was one American
Indian in the class. Last year, in ny college al one,
we had 130 Anerican Indians in the graduating class.
Montana State’s enrol | nent had i ncreased and they had
over 40 receiving degrees at Montana State University.
| think much of the inprovenent of Montana State
Uni versity was due to this pipeline that we created.

This nmodel is a nodel that works. I t
works to encourage the underserved, the rurally
i sol ated reservation people to attend college and
i mprove their quality of life. It’s a nodel that
nati onwi de serves over 20,000 Anerican Indian
students. It adds this nunber of Anerican Indian
students to the total mx of students, mnority
students attending college throughout the United
States, and inproves the overall diversity of our
col | ege popul ati ons.

How do our Tribal Colleges work that’s so
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successful that they’ ve been able to be successful and
mai nstream institutions who were so unsuccessful in
the past? One thing, they're tribally controll ed.
They' re tribally established. The prograns are | ocal
and they don’t have to commute away. They can do that
local. W maintain as |low a cost as possible. Qur
adm ssions are open. Many of our Indian people have
not finished high school. Many of them have not
finished the eighth grade, but we find when we bring
themin and get themin devel opnental studies, they
| earn very quickly. They’'ve already got the basics
and they learn very quickly. The courses are rich in
Indian culture and each student is treated very
personably. They're treated |ike they' re preci ous and
with as nuch tender, |oving care as possible and they
really respond to this. The course work is well
planned. It’s relevant in content. W try to keep it
as hands on as possible and invol ved as possi bl e.

In ny college, Salish Kootenai College, we
have an enrollnent of 1200 FTE of which 900 are
Areri can I ndians, 300 are non-Indians or white people.
This quarter we have 44 different Tribes represented
in our student body. W grant two baccal aureate

prograns, several associate degrees and several two
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year certificate prograns.

Qur students are very successful in
finding work upon graduation. Many transfer on to
baccal aureate degree prograns. We have transfer
agreenments with public colleges and private coll eges
in our surrounding area, Mntana, Washington. Many of
our students go on to conplete bachelor and nasters
degrees. W have three coll eges that baccal aureate
degree granting colleges that offer their third and
fourth year prograns on our canmpus. And so our
students can enter those and finish on our campus.

Peopl e al ways say well, how do they do?
The first word we got fromthe University of Mntana
is "those students can’t wite." And | served as a
hi gh school principal for a nunber of years in western
Montana and |’ d conme back and say well, I’ve hired a
| ot of your people that can’'t wite either.

(Laughter.)

But we’ve found -- we’ve studied, we had
a graduate student fromthe University of Mntana that
studied and he conpared the data over a five year
period of the students, the Indian students from our
Tribe that went to our college and then transferred on

to the University of Montana. He conpared that group




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

159

with the students fromour Tribe that went directly to
the University of Montana. He did all the statistics
and protected, this is what he says, for the soundness
of research and so forth. It was his master’s thesis.
He found that our students, who cane to our college
first, went on to the University, graduated at a
faster rate and they graduated at a higher GPA, grade
poi nt average, that was earned at the University of
Mont ana. Not one that was carried with them but
their actual earnings at the University of Montana was
hi gher on the average.

So this was good news for us. It legitimzed us with
the University of Montana. It made our students fee

good about it and nade our Tribe feel good.

But if our Tribal Colleges are going to
continue to be successful and contribute to our
nation’s diversity, it needs help in financial
resources. W just concluded a recent Carnegie study
on our colleges and just published this spring and
t hey recommended that we get the full funding that’s
aut hori zed by Congress, $5820 per |Indian student.
W re far fromthat. W’re at about $2900 per Indian
st udent .

Paul Boyer in the report work, "For Triba
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col l eges, the federal governnent renains the only
consi stent source of financial support and the
Tribally Controlled Community Col | ege Assi stance Act
is their lifeline."

If we're going to continue to be a
positive force in eradicating racism we need the
support of groups like this of the Advisory Board.

l"d like to thank you at this time for
your monumental task that you’ ve taken and for giving
me the opportunity to present our case before you.

Thank you.

(Appl ause.)

CHAI RVAN FRANKLI N:  Thank you very nuch.
Wul d the Menbers of the Panel want to raise questions
with the -- would the Menbers of the Advisory Board
want to raise questions with the panel?

| have a question for Dr. MDonald. Dr.
McDonal d, I'’mwanting to know what is the relationship
bet ween the Tri bal Community Col | ege and the Community
Col | ege systens that are supported, usually by the
state.

DR McDONALD: I n Montana, we have three
community colleges. In North and South Dakota there

are hardly any. Wen we got our act passed, we were
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able to draw a big nmap of the whole United States and
pi npoint -- we drew the Reservations in in Mntana and
North and South Dakota, Arizona. Then we pinpointed
all of the colleges, a huge nmap, that are avail able
and there was a big vacant area where there was a
Reservation, a |large Reservation. There just weren’t
any. It was a real selling point with Congress. In
Mont ana, we have three state-supported comunity
coll eges and they serve in isolated areas in eastern
Montana. One at Cow s Bell and we work with them W
don’t have a lot of neetings with them but we work
nost closely with the university system wth the
Board of Regents, Comm ssioner of Hi gher Education,
the President of Mntana State University, the
Uni versity of Montana, those are the ones that we work
nore closely with to try to get joint prograns, assure
our transferability of our students, keep a good
wor ki ng rel ationship, stay off their hit |ist.

GOV. WNTER M. Chairman, let ne direct
his question to no one in particular because | think
each of them could be responsive to it, but | have
been so inpressed with the enl arged understandi ng that
| am arriving at in ternms of the neaning of

Affirmati ve Action. W have -- it seens to ne we have




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

162

l et others define that in such a narrow, negative way.
And | don’'t see how anybody in this country could
di sagree with the argunments that have been made here
this afternoon.

May | ask you how you can suggest to this
Board - -

(Appl ause.)

-- How you can suggest to this Board how
we can go about defining Affirmative Action in a
positive way so that it will serve all of the American
peopl e?

MS. MATSUDA:  CGovernor --

GOV. WNTER  And be understood by all the
Aneri can peopl e.

M5. MATSUDA: | wote a book about
Affirmative Action precisely because | was just so
di smayed at the way | was hearing people tal k about

it. There was a poll conducted by the Washi ngt on Post

here in D.C. where they went around asking people are
you in favor of racial preferences or not? And people
said we’'re opposed to preferences. But the | anguage
of preference does not come out of the Gvil Rights
Movenent . Affirmative Action was intended as

something affirmative, it was going to be sonething
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that would help all of us by desegregating our
institutions and | think we need to get that idea back
in there.

One thing that |’ve seen people start to
do in the private sector that | think is really
exciting is to enmphasize that the Affirmative Action
initiatives that they're taking are about quality.
This is how we’re going to get quality because people
have put Affirmative Action and quality in two
separate boxes and that’'s part of the lie, | think,
that’ s been told about it.

M5. OH Can you tell us the nane of your
book and the publisher?

MS. MATSUDA: It’s W Wn't Go Back,

Maki ng the Case for Affirmative Action. The publisher

is Houghton Mfflin and | co-authored it with Charles
Law ence.

DR. M TCHEM I’m not a wordsmth,
Governor, but | think we can take a Ilot of
encour agenent and heart out of the vote in Houston
recently on Proposition A where the voters indeed
voted in favor of sonething that could be construed as
Affirmative Action. It seens to ne that they

interpreted that particular initiative as one that was
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-- the thrust was outreach and that indeed that the
i ndi vi dual s who i ndeed woul d be the beneficiaries were
i ndeed neeting prevailing standards. | think the
people who are critics of Affirmative Action have
sonehow construed it in such a way that we're trying
to work with people by suspending standards and
sonehow we have to play with that. Again, as | said,
[’m not a wordsnith. That’s why | thought the
attorney could take a crack at this question first.

DR McDONALD: | think when peopl e think
about doing away with Affirmative Action, they're
t hi nki ng about race. And they’'re not thinking about
their sisters, their nothers. And we were able to
conbat it at Montana when the bill canme before the
| egi sl ature | ast year by rallying up everybody, the
worren, the people with disabilities, all the people
that Affirmative Action affected. | think if we could
word it so that people are assured of all of that,
then we could have real Affirmative Action in the
United States.

M5. OH Could | put a question forward
t hat happened to come up during our lunch? There was
an expression of some frustration because we’ve been

talking in terns of diversity in higher education and
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sone of the folks that | was sitting with were asking
when are we going to start tal king about race and
education, howit affects us in higher education and
how it has really infected individual lives in
comunities by the way things are now. | just want to
throw that out to each of you in terns of thinking not
so nuch in terns of the word "diversity" but let’'s get
right to race and education, if we mght for a few
m nutes while we’'re here.

DR MDONALD: | think one of the greatest
things we can do with race in our school systens is to
study and consider and honor all the contributions
that different races have nade to our quality of life
today and you can’t tal k about a single one wthout
bringing in many, many qualities, so we learn to
appreci ate the races and all that they contribute.

DR. M TCHEM Race has becone a very
difficult topic. |It’s difficult because sonme people
look at it in terns of the classic dichotony between
bl acks and whites and in ny judgnent, whites are in a
sense of denial, but it’s got to be nore conplicated
t han that because now we can get into the question of
what is race, how do you define race. Some woul d

argue that race is an oxynoron, that basically we're
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really | ooking at ethnicity and variations on those
themes, and so when you put it in the context of
mul ticulturalismwhich we’re doing now as a soci ety,
both in nmodern tines and in historical terns it’s very
difficult to tal k about race.

MS. MATSUDA: | think people use the
| anguage of diversity because it has a softer edge,
but | think -- 1’ve been influenced by Dr. Franklin's
wor k, understanding the history of this country in
whi ch race has played a significant part. And | think
we sonetimes kid ourselves into thinking that that
history is over and that everyone has an equal shot,
but there is a lot of enpirical evidence in nmany
fields, whether it is econom cs, sociology, education,
busi ness, that says that is just not true, that you
could take two children born in different quadrants of
this city, of different races, and you can predict
that their life chances are going to be different.
And that’s an Anerican tragedy that | think we need to
cone to ternms with.

So | for one amnot ready to stop talking
about race, but it is hard. |It’'s a hard conversation
to have because of preconceived notions that people

have, defensiveness that people have when you try to
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raise this issue, but just on the way over here | had
t he experience of driving with a driver who identifies
as a person of color, but who | ooks white and he was
telling me about all the times he’s been driving white
people in his cab, nmen in suits, of governnent
officials, business people, and hears the racist
| anguage that they use in tal king about other ethnic
groups and how common this is. | think we try to
pretend that that no | onger exists, but it is stil
there, and I think it is part of our job as Anerican
citizens to confront that and say, "Wuat are we going
to do about it, collectively?"

CHAI RVAN FRANKLI N:  Any questions? | was
wondering, Dr. Mtchem if you view the prograns which
you have described so graphically and so well, if you
revi ew those as supplenents to Affirmative Action or
repl acenments of Affirmative Action or just how? |
rai se that question because there are people who say
that one of the things that we should be searching for
these days is alternatives to Affirmative Action
They point to what’s happening in various parts of the
country. They point to 209 in California. They point
to Hopwood, etcetera, and they say is it the business

of the Advisory Board to be | ooking for substitutes
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for Affirmative Action and | raise the question
whet her or not Trio and the other prograns which you
descri bed are regarded as substitutes or supplenments
or what ?

DR MTCHEM Frankly, Dr. Franklin, they
could be characterized in all of those ways. It
depends upon your perspective and where you want to
start in the discussion.

There are indeed a lot of class based
prograns, as | indicated, not race or ethnic based
prograrns. However, as you know, disproportionate
nunbers of mnority Anericans are indeed poor, so nuch
li ke the New Deal, these prograns i ndeed get at sone
of the msery and agony of those conmunities and nost
importantly provide nobility for their children. Now
whether it’s a supplenment of Affirmative Action or
alternative Affirmative Action or Affirmative Action
with a mask, I'’mnot sure. But the point is it does
i ndeed nove | ow incone Latinos, blacks, Asians and
Native Anericans forward into the mainstream of
Anerican society.

CHAI RVAN FRANKLIN:  Thank you. Are there
any comments any of you wanted to nake?

Whet her t hese are substi tutes or
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suppl ements or nerely other ways of [ooking and
approaching the problem | think that it’s very
i mportant that we regard these efforts as efforts to
break down the racial divide, to nove the nation
forward, to create as much as we can one Anmerica for
the 21st Century. And | aminclined to ask the Board
if it will consent to reporting to the President that
this an inportant effort, that the value of diversity
in higher education whether we're talking about
substitutes for one kind of action or another, that
the total thing is very inportant in conmmunicating to
t he Anerican people the value of diversity in higher
education and indeed in other aspects of education as
wel | .

| think that | do very nmuch appreciate
sone of the points that you made, Dr. Mtchem and the
others made, as to the relationship between the
prograns of hi gher education and the prograns in | ower
or in education bel ow the higher education |evel.

W' re going to be tal king about that nore
extensively at another neeting of the Board where we
tal k about education K through 12 as a very inportant
vehicle for carrying on this programand really noving

into higher education and out into the conmunity as




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

170

well, so that you’ ve got us on a very good start.

There mght be sonme who think that we
shoul d have started the other way around, but |’'m
afraid that those of us who have been in higher
education so long regard that in this one special
instance that maybe the trickle down theory is
somewhat better. In any case, we see the connection
and we will be making the connection, particularly as
we vi ew education K through 12 as a pipeline through
which we can nove our young people into a better
position to access higher education and to profit from
it.

Are there any other questions on this
general question? W’ve had two, three really very
stimulating panels and this, | think, is the
conclusion of this part of our program There are
some other things | want to talk about in just a
nonent. | want to be certain if you want to raise any
poi nts or make any observati ons about what you’' ve said
inthe first three panels that this is the tinme to do
it.

Vell, | want to thank you, Dr. Mtchem
Ms. Matsuda and Dr. MDonald for your very inportant

contributions, the way in which you ve nade it
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possible for us to |l ook at diversity and Affirmative
Action and all the nmeans of broadeni ng and extending
our program of accessing these opportunities to
everyone. You've enlightened us greatly. e
appreci ate that.

(Appl ause.)

We have not finished by any neans. W
have anot her set of problens that we want to di scuss
bef ore we adj ourn.

On the 30th of Septenmber at our | ast Board
neeting, we discussed and revi ewed research about the
denmographics of race and the nature and extent of
raci smand discrimnation. W were favored with very
significant contributions by Reynolds Farley and
Law ence Bobo and John D Vivio, James Jones and ot hers
who gave us so nuch valuable information about the
probl em of race, the nature and extent of racism the
persistence of it in the United States. And then just
| ast week there were those who had the opportunity to
participate in the Wite House Hate Crinmes Conference
in which there was some extensive di scussion of the
probl em of race and the relationship of crimes, hate
crimes to race. | was unable to be present at that

conference. | understand that we | earned that there
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are maj or shortcomngs in the informati on we gat her on
hate crimes of all types, including a clear need for
better information about hate crines commtted on
col | ege campuses.

Wiile there is much nore that we need to
know and di scuss about race and the national origin of
di scrimnation, there are several areas in which our
Board certainly may wsh to provide advice and
recomendation to the President regarding the probl em
of race and discrimnation, etcetera.

I’d like to make several observations
before we nove on to that and that is that since our
appointnent on the 13th of June, we’ ve received
col lectively and individually a vast nunber of reports
containing data about discrimnation and racial
disparities that exist in several key areas of our
national life. W’ ve |earned about discrimnation in
education, in housing, enploynment, health and in the
adm nistration of justice to name the mmjor |arge
areas in which we've received informtion. Mor e
recently, the initiative staff has provided at ny
request a summary of key racial discrimnation and
civil rights enforcenment research material that have

becone very central to our understanding and indeed to
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our planning for the future.

The data we’ ve received and reviewed, as
wel|l as anecdotal materials that we all have had
com ng our way suggest that actionable, illegal
discrimnation on the basis of race and nationa
origin is still active and the source of harnful
consequences to nmen, woren and children who are the
targets of this kind of discrimnation. Such
discrimnation in housing, education, enploynent,
especially contribute to the growing isolation and
feelings of alienation.

These fornms of discrimnations certainly
i npede our ability to live and work and grow t oget her
as one America, free fromprejudicial, stereotyping
t hi nki ng, stereotypical thinking and discrimnatory
behavior. Many of these illegal acts can be pursued
in the courts by individuals or by the federal
governnent. GCenerally, existing data and research
have not been systematically devel oped and nai nt ai ned
about di scrimnati on experience by nmenbers of mnority
communities other than for African Americans. There
is far | ess systematically devel oped and nai nt ai ned
data on discrimnation wth respect to Asian

Areri cans, Native Anericans, including Al askan Natives
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and Native Hawaiians and other so-called protected
cl asses. There is growi ng evidence that Hi spanics
encounter equal or greater discrimnation as African
Anericans in a variety of conmunities and in a w de
range of areas of economc and social life. Just this
past Sunday ny |ocal newspaper had a very extensive
spread on the enornous increase in the number of
H spanic Anericans in the state of North Carolina and
the way in which they were suffering from various
forms of discrimnation and various manifestations of
i ndeed of hate or hostility and surely in econom c and
social life they have been particularly the targets of
these efforts to humliate and discrimnate agai nst
t hem

I nformati on we have received from staff
summaries and from ot her sources al so make cl ear that
for the last two decades, for the |last two decades
civil rights enforcenent agencies have had their
budgets and their staffing notably reduced while nmany
of their responsibilities have increased. Wile there
have been sone increases in funding in recent years,
often the funding | evel has not kept pace with the
vol ume of cases or the need for careful conpliance

i nvestigations. For exanple, there are 2,850 full-
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time staff at the EECC i n 1990, when they were 62, 000
cases a year, roughly. In 1997, the EEOC has fewer
staff nmenbers, 2,680 or 170 fewer staff nenbers nowin
1997 that they had in 1990, although the nunber of
charges in that same period rose to sonme 80,000 as
opposed to 62,000 in the earlier year. In other
words, they' re expected to do nore with |l ess and that,
of course, is a very difficult task to undertake, to
do nore with |ess.

Simlarly, the Ofice of Gvil R ghts in
t he Departnent of Education had 815 staff in 1990 to
handl e roughly 3,400 cases before them while in 1997,
there are fewer staff, 144 fewer, but over 5200
conmpl aints received. There again, the Gvil Rights
Section of the Departnent of Education is called upon
to do nore with |ess.

So the increasing demands of staff nake it
particularly difficult for these agencies to devote
sufficient time and sufficient attention to training
staf f and providing techni cal assistance to recipients
of federal funds to recognize and act to prevent
di scrim nation.

This is especially true for the

i ncreasingly subtle and conpl ex forns of contenporary
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di scrimnation which have largely supplanted nore
bl atant forns of discrimnation typically found in
earlier decades. Sonme have said that discrimnation
has gone underground, in a sense, but it’s
nevert hel ess very potent and very influential.

Wth these observations in mnd, 1'd |ike
to recormend to the Advisory Board that we forward a
recommendation to the President and that he and his
staff be requested, respectfully, to give careful
attention to the following: (1) strengthening civil
rights enforcenment prograns through the United States
so that in the FY 1999 budgets we will help to create
partnerships with states and localities that enforce
conparable laws to those that operate on the federa
level with the goal of strengthening agencies’
capacity to effectively enforce the civil rights | aws
that they adm nister.

Secondl y, expandi ng and strengthening the
Federal Government’s ability to collect, analyze and
di ssem nate reliable data on the nature and extent of
di scrim nati on based upon race and national origin,
but of course to the exclusion of data collection on
ot her protected cl asses.

A wel | - desi gned and coor di nat ed process of
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generating relevant indicators would then becone a
part of the annual report covering such areas as
education, health, enploynent, housing, and the
adm nistration of justice. Such a report would not
only assist policy mekers, but help to increase
cooperation anmong the various federal agencies
involved in civil rights enforcenent and educati on.

The information wll also aid the public by
i dentifying trends and these reports and indicators
can be replicated with data for local areas. In this
i nstance, central to our concerns would be the need to
significantly inprove the |evel of information about
all mnority groups.

Thirdly, inplenenting fully the series of
bold, new initiatives announced at the \Wite House
Hate Conference |last week ainmed at better data
col l ection, better enforcenment, and of course, better
prevention. |Inproved hate crinmes prosecutions, along
with HUDs initiative to assist victinms in hate crines
obtain noney danages from their attackers are
necessary conplenents to the inproved capacity at the
Federal Bureau of Investigation to identify and track
trends in hate violence.

| would nowlike to invite Menbers of the
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Board to comment on this issue and these
recomendati ons which | am suggesting. W have just
a fewmnutes to discuss themand we will also want to
consi der issues about discrimnation in other’s areas
such as enploynent and inmgration at subsequent
nmeeti ngs.

REV. COOK: M. Chairman, can you just
repeat the second recomendation, please?

CHAI RVAN  FRANKLI N: Expandi ng and
strengthening the Federal Government’'s ability to
col l ect, analyze and dissem nate reliable data on the
nature and extent of discrimnation based on race and
national ori gin.

REV. COCK: Thank you.

CHAI RVAN FRANKLI N:  Yes?

V. W NTER: M. Chairman, | would |ike

to corment briefly. | support fully those proposed
recommendations. | do that understanding, as | have
said earlier, and on other occasions that | do not

regard the ultimate solution to our nation’ s raci al
probl ems and divisions solely a process by which
government is involved. | recognize that there nust
be a continuing strong presence by the CGovernnent,

both at the federal, state and |local |evel and there
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must be a reaffirmation of the conmtnent the public
official conmtnent of this country to elimnate
raci al discrimnation wherever it appears. But having
said that, | also bring us back to the ultimte
responsibility that each one of us as an American
citizen has and that is to do what we can personally
and through personal relationships and community
rel ati onshi ps and comunity building, ultimately to
bri ng about an understanding on the part of all of our
fellow citizens of the common interest that we nust
have in building one America. But M. Chairman, |
nove the approval of the recommendations which you
have j ust enunci at ed.

REV. COOK: | would like to second that
and | would add to the Governor’s comments that not
only what we can do personally, but collaboratively in
terms of conmunity building, trying to find as nany
partnerships that we can to forge together faith
conmuni ty and corporate conmunity, academ c conmunity
and faith community, with as many partnerships as we
can forge to expedite this concern.

CHAI RVAN FRANKLI N:  Thank you.

M5. O+ | think we have unani nmous support

for noving the «civil rights enforcenent and
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enhancenent of the budget notion.

| have other areas that | would like to
touch on before we adjourn today.

CHAl RVAN FRANKLI N:  Yes.

M5. OH Is it appropriate?

CHAI RVAN FRANKLIN:  Unless it’s on this

poi nt .
MS. OH  No.
CHAI RVAN FRANKLI N Let’s get this passed.
M5. OH: Nothing further on this point.
M5. CHAVEZ- THOWSON  Not hing further, M.
Chai rman. | whol eheartedly agree.

CHAI RMAN  FRANKLI N: If there’s no
obj ecti on, we can consider that passed and
unani nousl y.

M5. OH  Thank you. | did not want to
| eave today’s discussion wthout addressing some of
the issues and concerns that were raised that |
t hought were pretty substantial during nmy |uncheon
conversation. W did have a working session as it
turned out and there was a | ot of val uable insight at
the table. People have | ooked at the issue of race in
hi gher education in a way that’s slightly different

fromthe way it was presented today.
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| feel that as a body, as a panel, we need
to have the opportunity to think with one another
t hrough sone of the principles that have been |aid out
for us and to translate that into somnething meani ngful
that can be taken back into institutional settings or
| ocal communities.

There needs to be what was described as a
vertical exam nation of race in higher education
W’ ve done a good job of what was described as
hori zontal which was this diversity |anguage and
appreciating differences and being as inclusive as
possible, but there is a concern about |osing the
focus on race and this is the President’s initiative
on race. So there was a suggestion that at sonme point
there needs to be thoughtful consideration given to
peopl e who have studi ed the question of race in higher
education within their respective comunities, meaning
racial comunities, | believe. So that’s one piece.
Another is that in the discussion today, it seened to
me and | don’t know if | was the only one that was
sensing this, that we had a lot of valuable
i nformati on given about vision and what we want to
strive for and achieve as a society, but we don’t want

to forget or ignore that there are these rea
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i njustices that the Anerican people are asking this
initiative to exanmine and informas to will these

i njustices ever be articulated and will there ever be

remedi es di scussed or the potential. 1’mnot talking
about redress. |’mjust talking about the probl em of
di scrimnation that goes beyond the civil rights

enforcenent activity.
And so it seened to ne that we’'d spent a
l ot of time today on the vision part of this and not

on the problem solving part of it which is a |ot

tougher. 1It’s a |lot tougher.
CHAI RMAN  FRANKLI N: This is what
attenpted to address just then. W nust | ook

specifically at areas and i nstances of discrimnation,
patterns of discrimnation, patterns of indeed, first
violations of existing |aws; secondly, patterns of
subtl e or overt discrimnation that nay not be covered
by existing laws and surely any practices that we find
in housing or in health or in admnistration of
justice or in education, patterns that we find that
clearly point to these disparities, these differences,
i ndeed, actions that take us away fromthe direction
that we seek to move, all of those are certainly

things that we ought to keep in mnd and | appreciate
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the fact that you and your table nmates, anong ot hers,
saw this and that certainly is in keeping with what |
woul d hope we would be doing anyway. | very nuch
appreciate you calling it to our attention.

Is there --

REV. COX: Qur luncheon discussion
focused a little nore on how to really initiate
diversity on the canpus and that the needs to be nore
of a focus on the faculty, but in order for that to
happen and to engage faculty in the whole area of
diversity that the rewards had to change. There had
to be sone incentives for those who were engaged in
pronoting diversity and | ooking at the tenure system
which is a great prohibitor, because those who don’t
have it certainly aren’'t going to take the types of
risks that those with tenure can take. But al so,
| ooking at partnering with outside organizations,
particularly the corporate world was very intriguing.
A lot of partners such as |BMwho are | ooking for the
work force, who are their customers, they re | ooking
for the work force that is able to really go out into
the world that is diverse. And so trying to do sone
partnerships that would al so hel p put some pressure on

the universities who are not engaging in diversity to
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kind of help prepare their students for the real
world. So that was part of nostly our discussion. |
think nost intriguing was also to try to bal ance out
t he places where diversity is not happeni ng, perhaps
i ntroduci ng an exchange systemwhere for a senester or
a year those faculty would go into an area that is
quite diverse and vice versa, so that there woul d be
kind of a balancing out at the tables and that people
who are not nornmally exposed to diversity would have
an opportunity to be so.

CHAI RVAN FRANKLIN: At ny own table there
were some di scussions whether or not you could get
tenured professors to nove at all --

(Laughter.)

-- toward where they stood on any
guesti on.

REV. COCK: Exactly.

CHAI RVAN FRANKLIN:  And there was al so the
observation that it mght even be unfair to the poor
unt enured professors to beat up on them to get them
to do what they have to do until they get tenure
anyway.

REV. COOK: Exactly, and the tinme factor

because it takes time to engage and so they may not
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have the tinme to devote if they're trying to reach
their tenure.

CHAI RVAN FRANKLI N: That perhaps m ght
wel | have been raised this nmorning with university
presi dents.

REV. COCK: Yes.

CHAl RVAN FRANKLI N Wierein they certainly
see this all the time. It was discussed | ast week too

in the consortiumof university presidents w th which

| net. Those, | think, are very significant and
I mportant points. How to reconcile change, the
i mportance of change with the -- what we m ght cal

the stand patters, that is, the people who are not --
who are inpervious to change who mght not be
i nfl uenced to change at all because they cannot be
heard or touched because of their tenure situation.
Vell, that certainly is something which we
need to bear in mnd and which our universities need
to bear in mnd. They can't avoid bearing it in mnd,
if they want to nove at all because the | eadership and
the strength of our universities happens to be vested
in people who don’t have to do anything if they don’t
want to do anything. So you have to reach themin

some persuasive way until sone want to do until the
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system i s changed. Being a university professor
nyself, | have been tenured for a half century. |
| ook with some conflict of my own views when | think
of any change in that regard.

I's there anything that any of you want to

GOV. W NTER: M. Chairman, let nme
sumari ze for 30 seconds a conversation we had at our
table. This was suggested as sonething that the Board
m ght consider and that is to create a satisfactory
mechani smfor neaningful interaction to take place for
real | y meani ngful conversations to take place so that
we don’t talk past each other and is suggesting a
nati onal nodel for the teaching of diversity. W nust
teach in a way that nmakes students confortable with
and confident in their own heritage, their own
history, but that will lead themto an understandi ng
of a totality of the Anmerican experience. |n other
wor ds, we must encourage the range of educati on beyond
narrow conventi onal academ c interests.

CHAI RVAN FRANKLI N:  That point was rat her
interestingly made by Jennifer Wl per this norni ng who
represented the University of Maryland student

gover nnent because she certainly did juxtapose these
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two things together, that is, retaining your own
identity at a tinme when you're trying to find out the
nature of the larger picture. And | was very
i npressed with her analysis and expl anation of that.

Yes.

M5. CHAVEZ- THOWSON. M. Chai rnman, just
along the lines of what the Governor just nentioned,
we had a very wonderful conversation at our table, but
concentrated with the young people that were at our
tabl e about the adjustnent difficulty when they cone
to the universities, to their coll eges because again
alluding to what Jennifer said they brought their
confort zones, their boxes with themto college and
had adjustment difficulties in fitting their little
box with other boxes or letting people into their box
and we -- | guess the bottom line is some of the
di scussi on was how we need to prepare our young people
at earlier school levels to develop confort zones and
al | ow other people into those little boxes or perhaps
that there be no boxes by the time they get to
col | ege. O course, that's perhaps not in ny
lifetinme, but sonething that we can dream about.

To deal with the question of diversity

because once they cone to college they begin to just
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gravitate to those that they feel very confortable
with and sonetimes never break out of that area and
our diversity doesn't work if we |let that happen.

CHAI RVAN FRANKLIN: | think that that is
an indication of where we need to go from here and
that is that at our next nmeeting we will be talking
about education at the levels of K through 12 as a
neans of increasing the pipeline into our colleges and
uni versities with people who are prepared, much better
prepared, to come with nmaybe their boxes, but their
boxes will be nore flexible and they will be nore
prepared to understand and appreciate others for what
they are and so forth and that we wll have an
opportunity to tal k about that at our next neeting, if
that’ s agreeable to everyone and | hope it is.

Vel |, we’ve had an interesting experience
today with people who have tal ked about diversity in
hi gher education, with people who have tal ked about
alternatives to Affirmative Action, people who have
descri bed experiences in other types of institutions,
particularly Dr. Francis talking about t he
historically black institutions and the Kkinds of
experiences which exist there as normal experiences

which mght be comended to other types of
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institutions and of course, to the renmarkable
variations in educational experiences that we see and
that was described by Dr. Mtchem and President
McDonal d and indeed Mr. Vic Trevifio, Dr. Trevifio, so
that | think we've had an enriching type of experience
this afternoon and this morning as well and we look
forward to continuing this dialogue, this discussion.
| know that my colleagues will be as busy
during the next few weeks as they have been in -- as
they have been in the past few weeks and that you will
-- these experiences will enrich our next meeting and
| want all of us to know, particularly those who are
not Members of the Advisory Board that the Advisory
Board working as a group and particularly as
individuals carry on a continuing program to get the
message out to develop programs and techniques of
increasing the awareness of the entire nation, of the
importance of moving toward one America in the 21st
Century and that it's not just at these monthly Board
Meetings that we are on display that there's much more
that happens between Board Meetings. This is
particularly true of our very competent staff and our
wonderful Executive Director, who are busy literally

night and day for the work of the Advisory Board and
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for the work of the President’s Initiative on Race and
| amdeeply grateful to themfor the support that they
provide this Board and the continuing facility that
they provide for the President hinself. And |'m
grateful too for the Wiite House initiative that is
busi er than you can see fromobserving. You have to
know what’ s going on there which is a great deal going
on every day and that is inpressive too. So we nove
forward toward the next neeting of this Board, fully
awar e that between now and then we’' |l be working ni ght
and day and I wish all of you success and good | uck
and good health as you make the red eye across the
nation three tinmes in two days and our Executive
Director doing the same thing.

Wul d you, Ms. Wnston, have any points to
make?

M5. WNSTON: Let ne just add a few words,
first of all, to thank the Advisory Board for the
support that you have given us and | particularly want
to say as well that to thank the staff of the
initiative who have been working very hard, as you
i ndi cated, not just to nake it possible for us to have
this type of Advisory Board neeting and to have the

kind of discussions and information sharing and
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suggestions that we’ve heard today, but who are doing
things to really lay the foundation that you’ ve asked
us to to make it possible for you to go out and have
t hese conversati ons.

| do know that there is a lot of interest
in this comunity and conmunities across the country,
as you’'ve indicated, to have nore attention given to
how i ndi vi dual communiti es can go about havi ng what we
have been describing, the hard conversations about
race. And it is that foundation as well that we have
quietly, without a ot of publicity being given to it
that we’ ve been working on, and | just would like to
mention the particular inportance of the kind of
outreach that the Board has done to |eaders in the
comrunity, not necessarily well known people, but
peopl e who in their comunities have begun even before
the President nade, created this initiative and
devot ed, dedicated hinself and his Adm nistration to
this, but these are | eaders who have been working in
pl aces that sone of us have never heard of. These are
the people that we are trying to find. These are the
peopl e that we are finding, that you are finding, that
-- as well as corporate and busi ness | eaders, |eaders

in the labor novenent, |leaders in colleges and
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uni versities who are conmtting thensel ves to having
t hose conversations in confortable places, so that
t hey can be constructive.

W will try harder and harder to find
opportunities to shine a light on those conversations
and the progress that they are nmaking when it is
appropriate to do so, when it is appropriate in a way
t hat does not disrupt the kind of progress that is
being made. So | just wanted to add that and | think
that we will find, as we have nore and nore of these
neeti ngs over the next few nonths that we will have
the opportunity to shine many |ights on many i nportant
things with the hope that our audiences here and
t hrough other nedia will be able to use that in their
own communities and their own schools, colleges,
busi nesses for noving the initiative forward. Lastly,
| would sinply like to thank again the University of
Maryl and for its extraordi nary support in hosting this
neeting on relatively short notice. W could not, we
at the staff level, and I know the Advisory Board has
indicated this as well, could not be nore pl eased that
it has run as snoothly, this nmeeting has run as
snmoothly as it has and it really is in alnost all the

nost i nmportant ways been because of the University’s
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support of this initiative and of the work that we’'re
doi ng every day, so thank you.

(Appl ause.)

GOV. WNTER. M. Chairman, we can't say
enough about Judy Wnston and this great staff, that’s
t he hardest working bunch of people |’ve ever seen.

CHAI RVAN FRANKLIN:  That's exactly true.

M5. W NSTON: Thank you very nuch. W
appreciate it.

CHAI RVAN FRANKLI N 1"’ mdeeply grateful to
the Executive Director and her fine staff, as |’ve
said over and over and as | will continue to say over
and over. W wll be neeting, we're not |ike Congress

neeting, sine die, but we'll neet on the 17th of

Decenber in Fairfax, Virginia. Until then | wll bid
you a farewel |, but of course | know our paths will be
crossing fromtime to tinme during these next several
weeks.

M5. CHAVEZ- THOVWPSON:  Happy Thanksgi vi ng
to all of you.

CHAI RMAN  FRANKLI N: Wth that we wll
adjourn, wishing all of you a Happy Thanksgi vi ng.

(Whereupon, at 3:39 p.m, the neeting was

concl uded.)
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