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P-ROGEEDI-NGS
(9:15 a.m)

CHAI RVAN  FRANKLI N: Good norning and
wel conme to today’ s neeting of the President’s Advisory
Board on Race.

M/ nane i s John Hope Franklin, Chairnman of
the Board. And | amjoined today by Advisory Board
nmenbers CGovernor Wnter -- Governor WIliamWnter of
M ssi ssi ppi, the Reverend Susan Johnson- Cook, Governor
Thomas Kean, M. Linda Chavez-Thonpson, and our
est eemed Executive Director, Judith Wnston.

VW' re mssing one. Angela Ch, our nenber
from Los Angel es, was unable to be here. And Robert
Thomas of Florida was unable to be here either.

Today we wi || be discussing i ssues of race
in primary and secondary education. We will do this
primarily through two round table discussions. The
norning round table will focus on experiences wth
race in the Fairfax County public schools.

And we are joined on stage by severa
di sti ngui shed guests from Fairfax who wll be
i ntroduced in a noment.

The afternoon panel wll broaden the

di scussion to a national context. In between the two
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panels we’'ll -- in between the two panels, we wl
hear briefly about the changing face of education in
our Nati on.

And we will listen at that point to a
nati onal Iy known denographer who we will rmeet during
the lunch hour and after which we will neet severa
students during the lunch hour, and parents and
teachers as well.

In order to meximze the tinme for
di scussion, reports fromthe Chairman and the Board
about our many recent activities will be given at the
end of the neeting.

Now we are hol ding the neeting in Fairfax
County, Virginia in part to follow up on the
President’s observation at our neeting on Septenber
the 30th that the Advisory Board might wish to study
the changi ng denographics in Fairfax County as a
m crocosm of America s burgeoning diversity.

Wiile we want to nake clear that Fairfax
County public schools are unique in sone inportant
ways and that they are certainly not immune to the
chal I enges of race, we believe that there are many
significant | essons that we can learn from Fairfax

County schools’ experience particularly in their
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dealing with diversity.

Bef ore we nove on to the neeting s agenda,
| want to announce that the President’s Initiative on
Race is today releasing a case study of Bailey's
El ementary School in Fairfax County which is a
remar kabl y di verse magnet in so many ways.

It is overcom ng many of the past fears of
racial diversity and is nmaking diversity an asset in
education. Earlier this week, our own Board nenber,
Li nda Chavez- Thonpson, net with students and parents
in Bailey' s Elenmentary School .

And if you want to hear sone enthusiastic
observations, just listen to Ms. Thonpson as she tal ks
about her experience at the Bailey’s school. She’l
have nore to say about that experience later on in the
day.

Al so, the principal of Bailey' s El enentary
School, Carol Franz, will be joining us shortly in our
very first discussion on the panel.

This case study is an extension of the
efforts of the President’s Initiative on Race to
identify promising practices that are being
i mpl emented across our Nation to bridge racial

divides. By highlighting these practices, we hope to
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provi de useful information to other comunities that
are facing simlar challenges and pronoting simlar
efforts.

This is typically an American experience
of using local or state experiences and then, to the
extent that it 1is possible, translating those
experiences into other localities and gradually
adapting them perhaps on the national |evel.

There are approxi mately 40 brief sumaries
of practicing experiences -- pronising practices
al ready available on our Wb site, and we’'ll be addi ng
to those fromtinme to tine. The Bailey’'s case study
is the first in what will be several nore extensive
case studies of prom sing practices across the Nation.
Some of these practices are, in many instances,
bridgi ng racial divides of education.

Qur first speaker, who it’s ny great
pl easure now to introduce, will have nore to say on
that effort.

W are honored to have with us our
Secretary of Education, the Honorable Robert --
Richard Rley, who will deliver some remarks wel com ng
us and will talk with us about sone of the recent and

future efforts of the United States Departnent of
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Educati on.

As CGovernor of South Carolina, Secretary
Riley won national recognition for his highly
successful efforts to inprove education. And as
Secretary of Education, he has |aunched historic
initiatives to raise acadenic standards, to expand
federal grants and |oan prograns to help nore
Anericans go to college and to inprove teaching for
all Americans.

| had the great honor to succeed Secretary
Riley on the Board of the Duke Endowrent when he
becane Secretary of Education. And this norning, |’ m
delighted that he’'s here, and I welcone himto the
podi um and extend our greetings to him

Secretary Riley.

SECRETARY RI LEY: Thank you so nuch

Dr. Franklin, and good norning to all of
you, the Board, the panel and all the guests here.
It’s great to be in Annandale Hi gh School, M.
Clausen. And you have such a fine reputation.

Like all of you, | was excited and
chal | enged when President Cinton nade the inportant
deci sion to begin this national dial ogue on race.

was there in San Diego with you.
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And since that tinme, ny staff and |I have
had the opportunity to participate in a nunber of
conversations in schools, neeting rooms, even on
trains, with college students, with working nen and
wonen, even with a group of fifth grade students in a
Maryl and el enentary school .

W' ve heard what we’ve learned, and it
leads nme to have even a greater enthusiasm and
optimsm that we are on the right track. At the
center of each of these dialogues, and | believe it’s
the center of our national struggle to address this
i ssue, is a shared goal; a goal of people grappling
with the problemand trying not to erase the past, but
tolearn fromit, to build onit, to create a stronger
future

Now |’ ve seen peopl e of all ages and races
and backgrounds come together in friendship and in
trust to talk about the issue that is so inportant to
the future of our children and of our Nation. |’ve
seen people reach out to each other to break down
wal | s.

| remenber a story that | used to tel
when ny son Hubert, who is nowin his md-30"s, was

like four years old. And | was getting dressed on
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norning and the news was on, and a little five mnute
devoti onal back in ny home town would cone on

And this preacher then would give alittle
mni sernmon. And this preacher was tal king about the
Bi bl e says | ove one another. Hubert, this little

fellow, kept pulling at ny | eg and aski ng ne about it.

| said, "Son, what’s the question?"
He said, "The Bi bl e says | ove one anot her.
Vell, why don't it say love two another and three

anot her and four another?"

(Laughter.)

And | think that his comment years ago
makes a lot of sense. One, | tried to explain to him
it means everybody, we’'re one Nation. And the best
way to bring us closer is to reach out through
conversations |ike ones we're now having in a civi
and responsi bl e tone.

To that end, | want to say to each of you
here today who are working on this inportant
initiative don’t get distracted by the tendency in
this Nation to wei gh success by instant baroneters.
Your mssion, and it’'s a good one, is to listen to the
Anerican people, to collect their thoughts so that we

can engage in a thoughtful dial ogue.
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You can’t be rushed if the dialogue is to
truly be thoughtful.

When the President charged you with this
m ssion, he did so because he understands, and | agree
and want to enphasize, that there is real value in
di al ogue itself; that there are a | ot of ways to have
di al ogue.

The Vice President and | were visiting a
little el enentary school over in Maryland sone nont hs
ago and they had a lot of technology. And we were
sitting there with two little fifth graders who were
on the Internet with kids from Et hi opi a.

And | never will forget the Vice President
| eaned over and asked the little fellah at the
conmputer what he was learning. And he said, "W're
| earning that we can be friends." Well, what a great
message for this fifth grader, being friends with a
kid in Ethiopia through technol ogy.

| " m pl eased that the Board has chosen to
make better education for all Anmericans a focus on the
race initiative.

One conclusion that the President, | and
ny staff have heard in every conversation that we have

attended when asked the groups what nessage they woul d
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li ke us to take back to the President was that we need
to focus on quality education and on children. That
was truly enacted.

Let me say that as the U S. Secretary of
Education, it's very rewarding to see how strongly the
Anerican people believe in the power of education.
There are many reasons we have this kind of faith and
know edge in learning, and this view is no doubt
prem sed on the understanding that in today’s world,
there can be no equity w thout education.

Every citizen has the right, and indeed
nmust have the opportunity, to be well educated. Over
t he past year, |’ve tal ked about a new definition of
civil rights, one that includes yes, the opportunities
for people, for famlies, equal justice, yes; but now,
al so a quality education based on hi gher expectations
nust be a part of the definition of the civil rights.

As President dinton said in Central H gh
School in Little Rock, Arkansas during a celebration
of the 40th anni versary of the school’s desegregation,
"W nust not replace the tragedy of segregation with
the tyranny of | ow expectations."

So many of our racial problens come from

t he expectati ons we have or are told to have of other
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people. In education and in our schools and col |l eges,
expectations are particularly inmportant, shaping our
i mpression of how well we think people will do, how
much they can |earn and whether or not they can
succeed.

VWen we have high expectations of
ourselves and for others, we're usually rewarded with
nore in return. And when we encourage sonmeone to
believe in himself or herself, he or she will also
begin to believe in others.

| recently read a somewhat disturbing
study in Ed Daily from the Decenber Journal of
Educati onal Psychol ogy. They were quoting this. This
was a study.

"Based on long term national data, the
study found the connection” -- that’s the key word --
"the connection between self esteem and academc
out comes for African-Amrerican school boys was close to
zero when they reached the 12th grade."

They didn’t make that connection. They
di verged sharply from African-Anerican girls
Hi spani cs and Whites. Even as their grades fell,
African- Anerican boys’ overall self esteem remai ned

hi gh, suggesting a di sconnect between acadenmic reality
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and self view

The study supports, the article goes onto
say, a theory contending that when students |ink self
esteem to acadenmic performance, they find good
per f ormance rewardi ng and poor achi evenment puni shing.
And by contrast, if students don't identify
achievenent with self esteem it fails to provide the
i ncentives to achieve.

Now we all need to mamke sure that we
eradicate the belief that learning is not cool, and
that using your mnd is sone sort of weakness and t hat
trying to achieve excellence is for sonebody el se.

W’ ve had a | ot of thought and tal k about
self esteem And | think it’s very inportant to |ink
self esteemw th high academ c achi evenent fromthe
very beginning of a child s education. |It’'s really
what the standards novement that we tal k so nmuch about
in our admnistration is all about.

In support of that message, it gives ne
pl easure to announce a partnership between the
President’s Initiative on Race and our Departnent of
Education to build on the effort by the Race
Initiative to collect prom sing practices from around

t he country.
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The partnership will devel op in depth case
studi es of places around the country that are creating
hi gh expectations for, raising achievement of and
closing the gap between students of all races and
ethnicities.

And there’s another very inportant reason
why this Nation turns to education as a primry
solution to so many of our problens including race.
And that reason is that education is central to
devel oping the values of citizenship, respect for
others and their views, and the understanding and the
appreci ati on of denocracy that all people should have
this cl ear understandi ng, especially the young peopl e
who are to be the | eaders and the shapers of tonorrow

In the " 54 Suprenme Court decision, Brown
v. The Board of Education, the Supreme Court ruled
t hat segregation has no place in our public schools,
but that nonentous and magnificent opinion also had a
|l ot to say about the role of education in devel oping
good citizenship. That was a part of it.

A quote fromthat: "Education is required
in the performance of our nost basic public
responsibilities,” the Court said. "lIt’'s a foundation

of good citizenship, it’s a principal instrunent in
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awakening the child to cultural values in preparing
himfor | ater professional training and hel ping himto
adjust normally to his environnent."

| ndeed, our public schools, ©public
schools, are one way in which we bring together
children of all people teaching inportant |essons
about the commonality and the diversity of Anerican
culture.

In today’s -- in a national nmarketplace of
comerce and of ideas, nmany of our American students
have the invaluable opportunity to |earn about
di f ferent backgrounds and races and origins right in
their own school wthout even traveling to another
country.

As |’'ve traveled across the Nation
visiting with students and parents and conmunities, |
have found a great desire by Anericans of all races to
beconme better citizens, to overcone adversity, create
equity and excellence, and build a better future for
all.

The Governnent has the inportant, although
limted, role in this mssion. But nore inportantly
i s what each of us can do to help achieve the goal

And it can only be achi eved person by person, child by
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child.

The schol ar and educator, Dr. Benjamn
Mays, who was a great friend of mne, a man that Dr.
Martin Luther King called his nentor, preached the
gospel of high expectations, higher expectations for

all children

And his statenent is this: “It’s not
failure, but low aimthat is sin." Benjam n Muys.
"It’s not failure, but lowaimthat’s sin." So | urge

all of you to keep these words in mnd as you progress
on your inportant m ssion.

| ndeed, you have before you a |l ofty goal,
and I’mconfident in all of us working together wll
achi eve great progress as proud citizens of our one
Nation, under Cod, indivisible, with liberty, justice
and respect for all.

| wish everybody a Merry Christmas and a
Happy Hanukkah

(Appl ause.)

CHAI RVAN FRANKLI N:  Thank you very nuch,
Secretary Riley.

The President’s Advisory Board is honored
to join the Departnment of Education in searching for

and identifying prom sing practices in the various
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parts of the country. And we hope that in the future
we will be able to expand the list of promsing
practi ces and place themon our Wb site.

It is now ny very great pleasure to
recognize and to thank our host for today, the
Principal of the Annandale H gh School, Donald
Cl ausen.

VW al so apol ogi ze to himfor invading his
prem ses and di sturbing the ordinary events of the day
here, and we are delighted -- we hope that what we do
here today will at |least, in sonme respects, justify
our being here and justify the disturbance that we
have caused.

M. Causen is a forner nenber of the
Peace Corps. He's about to enter his 30th year as a
teacher and adm nistrator in Fairfax County public
schools. He was principal -- he has been principal of
Annandal e Hi gh School since 1994.

And | call himto the podiumnow to extend
to us a greeting and to talk about the grow ng
diversity in the Annandal e H gh School and what it
means for the education of the students of this
school .

M. Causen, thank you so very nuch for
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allowing us to be here today and to be a part of your
very exciting experience here at Annandal e.

PRI NCl PAL CLAUSEN: Thank you.

(Appl ause.)

Thank you and good norning. And you can
i nvade us anyti ne.

(Laughter.)

Dr. Franklin and distingui shed nenbers of
the President’s Advisory Board on Race, it's ny
pl easure to wel cone you to Annandal e Hi gh School for
this very inportant and historic discussion.

| would also like to wel conme the Chair of
the Fairfax County School Board, Chris Amanton; and
the Vice Chair, Mark Enory; and School Board nenber
El ron Moon; and also with us is interim Superintendent
of Fairfax Schools, Dr. Allen Lease; and Dr. Loretta
Webb, Area 3 Superintendent over there.

Thank you.

(Appl ause.)

Thank you for com ng.

It is indeed fitting that Annandal e be
chosen as the site for a discussion about diversity
and bridging racial divides in education. Annandale

has experienced success in bridging those divides that
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exi st between cultures and | anguages.

W hear a great deal of talk about
di fferences between people and what separates us.
Students at Annandale have discovered by working
together in classroons, in performng groups, in the
cafeteria, on the athletic fields, in clubs, at dances
and in social gatherings that we have nore in conmon
Wi th people fromall cultures than we do differences.

Qur students realize that they' re all here
for a comon purpose: that is, to get the best
educati on possible and to become the best citizens of
this country that they possibly can. Al'l of our
students benefit fromthe diversity at Annandal e.

They continually learn from each other.
They learn firsthand, no book or Internet research
necessarily needed, about many cultures, religions and
areas of the world.

Wrld studies teachers call on students to
share their experiences in their home countries of
Bol i via, Pakistan, Korea, Vietnam GChana, Bosnia
Canada, Haiti, Ecuador, Afghanistan -- to name just a
few.

Students at Annandal e have | earned that

this is the real world and that they are ready to
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enter that world. Students are able to share holiday
custonms for holidays they’ ve never heard of. One
student states that she net students at Annandal e from
countries that she previously thought only existed in
t he novi es.

Qur students returning fromcollege tell
us that the diversity at Annandal e has been a great
help to their success and adjustnment to college. The
whol e process of | earning about people who appear to
be different and then finding out that they have the
sane hopes, goals and dreans that you do unites us in
a common pur pose and energy.

| truly believe that there are nmany
di scussions and | earni ng opportunities that occur here
daily, indeed hourly, that could not take place at al
in a school wthout diversity. School Ilife at
Annandal e would be far less interesting, far |ess
stimulating, and far |less enriching w thout diversity.

Ten years ago, this school and community
was over 90% Wiite m ddle class. Now we are 24%
Asian, 17% Hi spanic, 14% Bl ack and 44% Wiite from 73
countries, speaking 43 different |anguages of origin,
with 33% of our students needing free or reduced

| unch.
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The picture of the class of 1954, when
Annandal e was opened, and the class of 1998 are
strikingly different. | believe that our students
today are better prepared for the world of work and
hi gher educati on because they see the world as it will
soon becone -- all in a safe and secure environnent.

Qur students have the opportunity here to
achieve at levels as high as at any high school in
Fairfax County, |ong recognized as being anong the
finest in the country.

They take courses at the hi ghest advanced
pl acenent level in all areas including English,
mat hemat i cs, soci al st udi es, sci ence, foreign
| anguages, journalism fine arts and mnusic theory.

We al so have courses for all |evels of
achi evenent and interest including culinary arts, auto
mechani cs, child care, nursing, conputer science,
busi ness, sports entertai nnent and on and on.

In all of these areas, we work hard to
ensure that diversity is represented, that the nake up
of all of our courses, including the upper |evel
cl asses, also reflects the school popul ation.

Sever al prograns such as College

Part nership, the AVID Program the EDS School / Busi ness




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

22

Partnership, the Early Identification Program at
George Mason University and many others help to
notivate and encourage ethnic mnority students and
| anguage mnority students to enroll in and succeed in
upper | evel courses.

W work to -- we continue to work every
day with a variety of approaches and programs to
address every student’s needs and hel p them achi eve to
the fullest of their potential.

The chal l enge is to provi de an educati ona
programfor all students; one that will neet the needs
of students who have little or no education in their
own |anguage and give them a solid educational
background in English, as well as provide a strong
academ cal ly chal | engi ng program for students who may
or may not be proficient in English but are
academcally gifted or have a strong acadenic
background and everything in between.

As you can see, students, staff and
comunity toil diligently to make this work. [t’s not
an easy task, nor is it one that is ever conplete.
Because it is an institution made up of nore than
2,200 human bei ngs, there are always chal |l enges.

There are prograns in place to aid
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communi cati on which obviously is an issue with so nmany
| anguages. W have an excellent English as a Second
Language Departnment with dedicated staff who are
devoted to their students and their success.

Their mssionis to give the newy arrived
students sufficient English skills to cope
academically in courses leading to graduation and
hi gher educati on.

W enpl oy parent liaisons in three major
| anguages to help bridge the gap of understanding
bet ween school and hone where parents often do not
help -- often do not speak English and do not
under stand the strange ways and the things that we do
in Anerican school s.

For ot her |anguages, we have the Fairfax
County Public Schools Translation Center available to
transl ate any conversation or witten comuni cation
i nto what ever | anguage. To help students better
under st and each ot her, we have a strong Peer Medi ation
Programthat is a great benefit to all cultures.

Students know t hat they have a place to go
to settle disagreenents, m sunderstandings and
argunments wi thout resorting to violence. Al cultures

do not deal wth disagreements the sane. Qur
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medi ators have learned to deal with these differences
and find the comon thread to settle problens before
they grow into sonething that’s out of control.

Students wuse it, it works, and it is
consi dered a national nodel

In addition, two years ago, we began a
program at Annandal e cal |l ed Character Education. It’s
a school -wi de program which has identified seven
common characteristics that we want everyone, adults
and students, to exhibit and nodel -- things such as
honesty, respect, caring, responsibility and so on.

W try to teach it in all classroons and
at every opportunity, as well as have special prograns
such as student forums. W want our students to be a
positive influence in the community and productive
citizens for this country.

| would be remss if | did not nmention the
heart of what nakes Annandal e work. The teaching
staff is the key. Teachers nust have a conmtnent to
work with all types of students with all kinds of
needs in the same room at the sane tine.

It’s a trenendous challenge, and our
teachers nmeet it with enthusiasm joy and |ove for the

profession and their students. | believe the real key
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to maki ng any school work begins with the teaching
staff.

But it’'s absolutely essential in a diverse
school such as Annandale that teachers enbrace
diversity and work hard to unify students in the
common pursuit of academ c excellence and positive
citizenship.

| thank you for com ng to Annandal e. And
ny wish is that whatever |essons you | earn here today
may be hel pful to your work, and that we all continue
to grow and exert positive change on our students and
our communities.

Thank you and wel cone.

(Appl ause.)

CHAI RMAN FRANKLI N: Thanks very nuch,
Principal Causen. | can assure you that we will be
| earning all day, and we | ook forward to it.

VW'd now like to turn to the question for
t he nmorning and our round table topic which involves
the issue of race in the primary and secondary
educati on.

The Board nmade cl ear several nonths ago at
the very outset of its existence our belief that

l'ifelong education is the key to creating one Anerica
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not only for the children, but for the adults as well.
But today, we continue our focus on education and the
education of our vyouth wth tw round table
di scussi ons.

The norning round table will focus on
Fairfax County Public Schools as a m crocosm of change
and wi |l address the question what can we | earn from
the growing diversity of the Fairfax County Public
Schools in the areas particularly which Principal
Cl ausen has given sone attention already.

The discussion will feature students,
teachers, parents and administrators who will discuss
their experiences with race in Fairfax schools.

The afternoon panel wll broaden the
di scussion and | ook at national issues of race in
primary and secondary education, including racia
outcomes. The panel wi Il include various education
| eaders and schol ars with diverse perspectives on key
education issues.

In preparing for this neeting, several
nmenbers of the Advisory Board recently visited school s
intheir local areas to see sone effective prograns in
acti on. W’ ve already made reference to Linda

Thonpson going to Bailey’s.
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| went to a charter school in North
Carolina, and others nenbers went to schools in their
respecti ve areas.

Bef ore we begin, we want to enphasi ze t hat
today’s neeting is only our first such effort to
exam ne issues of race in areas in grades K through
12, and we recogni ze that we cannot hope to cover al
of the inportant issues in one neeting.

However, | hope that we will discuss at
sone | ength both the continued racial disparities in
educati onal opportunity in Arerica and the chall enges
associ ated with growi ng student diversity.

In order to maxi m ze di al ogue bet ween and
anong the panelists and Board nenbers, the format of
today’s discussions will consist of noderated question
and answer sessions.

O course, 1'd like to thank both
Secretary Riley and Principal Causen for their
remarks, and then to nove on to the first round table
di scussion at this point.

Qur first discussion wll focus on
chal | enges and benefits of racial and ethnic diversity
in Fairfax County Public Schools. Qur noderator will

be Ms. Kathleen Matthews who is a news anchor wth
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WLA-TV, Channel 7 in Washington, D.C

She’s heard not only in the Wshington
area, but her influence extends beyond the people who
have heard her when they come back to Washi ngton and
are anxi ous to hear her again as several Board nenbers
did last night staying up until 12:00 in order to hear
you, Ms. Matthews.

Ms. Matthews has received a nunber of
rewards for distinguished and outstanding work,
i ncluding nine local Emmy’s. And we are delighted to
have her noderate this first panel

Il would now ask you to join me in
wel coming Ms. Matthews and ask her to proceed to
di scuss -- to introduce our participants and begin our
di scussion of round table.

(Appl ause.)

M5. MATTHEWS: Thank you, Dr. Franklin

And it's a real privilege for me to be
here with the President’s Initiative on Race Comm ttee
and staff, and al so our distinguished panel that’s
been assenbled today of teachers, students and
parents.

I want to welcone all of you out there in

t he audi ence. And on our second tier, | think it
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| ooks like a lot of students from Annandal e High
School are joining us. Wl come to all of you upstairs
there, and al so to our G SPAN audi ence which is going
to be watching this across the country at hone.

VWhat we want to do is forget that the
canera lights are here, pretend that this is a
conversation, a dialogue. W want to keep it candid.
W want it to be informal so that | invite all the
menbers of the President’s Initiative to junp in if
you have a question or a follow up.

And | also invite the nmenbers of our
panel, who I will be pronpting with questions, to al so
signal if you d like to disagree with soneone or
per haps add to what soneone has al ready sai d.

Let me first just give you a quick
snapshot of who our panelists are, and then you wl|
hear nore about their involvenent with i ssues of race
as they talk about different prograns or advocacy
roles that they have played in Fairfax County Public
School s.

| begin with Sharifa Al khateeb, who is a
parent of a student here at Herndon Hi gh School
Actually, a parent of three children. And she’s an

inter-cultural trainer with the Fairfax County School
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System  Her youngest child is a daughter and is in
the 11th grade at Herndon Hi gh School

G ve us a wave right there.

Carol Franz is the Principal of Bailey's
El ementary School. And Linda Chavez- Thonpson had the
opportunity of being in her school earlier this week
to talk about what’s going on there. She's formally
a school librarian at Park Line Elementary School in
Fai rfax, named Washington Post’s Fairfax County
Princi pal of the Year back in 1993.

And under her |eadership, Bailey s has
devel oped and inplenented Fairfax County’s first
el ementary nmagnet program naned as a center of
excel l ence for students at risk

And it’s a very interesting school in that
its current population is extrenely diverse: 45%
H spanic, 25% Wiite, 20% Asi an, 10% Afri can-Ameri can,
over 40 <countries and 20 different |anguages
represented in a school of 850 students.

C ndy Hook, to ny right, is a teacher at
Annandal e H gh School. She’s taught in Fairfax County
Public Schools for 28 years, so she has really seen
this county and school system change. She was a

graduat e of Annandal e H gh School and has experienced
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the changes at this school as well that she’s going to
be tal king about with us today.

Fat ema Kohistani is a senior at Annandal e
H gh School. She has attended Fairfax County Public
School s for 12 years, and she actual |y hel ped organi ze
a club here at Annandale called W Stand As One. The
goal of that is to build comunity spirit and al so
reduce soci al segregation of students.

Al ex Kugler is a sophonore at Annandal e
H gh School . He attended Ravensworth Elementary
School which he describes as not being a very diverse
school in terns of the student population. He got
nore experience with diversity as he noved into the
m ddl e school at Edgar Allen Poe M ddle School.

So he’s going to be tal ki ng about ki nd of
two different experiences there.

Rodney WIllians is a graphic design arti st
and a parent of a student at Thomas Jefferson High
School. He has two students who have attended Fairfax
County schools. H's youngest daughter is in the tenth
grade at Thomas Jefferson Hi gh School

M. Wlliams also serves on the
Superintendent’s Advisory Board Mnority Oversight

Conmittee and brings that experience here today.
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Chris Yi, finally, is a student at Hol nes
M ddl e School. He's a -- I'msorry, a teacher.

(Laughter.)

As one gets ol der, one makes that m stake
nore and nore often. M. Yi is a math teacher at
Hol mres M ddle School. He’'s been in the classroomfor
four years, has a Masters degree in education, and
he’s al so a graduate of Fairfax County Public School s.

Wl conme to all of you here today.

(Appl ause.)

W're going totry and get this lively and
get this noving. |It’s a norning here and we know you
want to get engaged and everything like that, and so
we’' ve got about an hour and ten mnutes in which we're
going to be talking.

And what we’re going to try to do today is
not just skimthe surface. The President’s Initiative
has had a nunber of neetings. This is the first one
in the school system In a lot of cases, people have
conpl ai ned that perhaps di al ogue al ways just stays on
one | evel .

And what we’'re trying to do with the
initiative at this point is to peel back the skin of

the onion to get below the surface and to naybe expose
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some things that will be helpful as the Comm ssion
makes it recommendations to the President on the kinds
of action plan, the kind of proposals that they can
make to further our goal of diversity in Anerica.

So peeling back the onion, let me start to
ny right with G ndy Hook who again has seen Fairfax
County school s over the years.

| want you just to give us a snapshot --
and we had a quick one on the nonitor here today -- of
t he student body. Wen you first cane here, as you
| ooked i nto your typical classroom when you came here
in the 60's, what did it look |ike, and what does it
| ook |ike today?

Not only visually, but also in terns of
t he kinds of students and their readi ness for school
and the attitude that they are bringing into the
cl assroom

M5. HOOK: Well, Kathleen, students back
in the 60's, late 60's and early 70°s were very
different from today in that we all |ooked a |ot
alike. dasses were mainly, nostly Wiite. There were
very few mnority students in the school.

But we did recogni ze the need for |earning

of other countries. We had one foreign exchange




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

34

student every year so that we coul d have an experience
of learning from other cultures.

(Laughter.)

VW really felt that we were the world and
that there was really not a need to | earn about al
the different cultures and all the things -- geography
and all was inportant, but America was the |eader

And we cane to school. W took nany of
t he sane cl asses. Education was divided for the girls
and the boys. W were in separate PE classes. A |lot
of gender-specific education. And really, no special
needs prograns at all.

Speci al Ed students were pretty much in
their centers and handi capped students were not in our
school. Pretty nmuch all of the students and friends
that | had were fromfamlies that had two parents.
Many tinmes the nons were hone. They didn't need to
work to support the famly.

It was very much the same everywhere.

M5. MATTHEWS: If we could shift over to
t he students whose experience is obviously going to be
contenporary, tell us what your sense of -- is in your
typi cal classroom

Wiy don’t we start with Al ex over here.
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What -- when you | ook at the students around you, what
is your feeling of the community or lack of community
anong those students and what they have in comon or
don’t have in comon?

MR. KUGLER  Well, nost of the students
aren’t simlar, especially in like their hone, how
their honme is. And we just, when wal king down the
hal I, 1 don’t know about in classroons so nuch because
you take classes that kind of separate and break down
into like groups, so that’s a little nore simlar in
t he cl assroom

But a lot in halls and a I ot of classes
that are neant to like get kids together, you see a
lot of different kids with a lot of different
backgrounds, especially in history is what | renmenber
specifically you hear a | ot about where people cone
from and how peopl e have cone to Anerica and this is
their maybe third year in the country and they just
| earned how to speak English

And you don’t get that feeling fromthe
book or videos that you watch. You only get |ike that
kind of information from kids that are in the
cl assroons that have experienced it and can tell you

about it.
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M5. MATTHEWS: So there’'s a confort |eve
in the other students sharing this background that
they’ ve conme -- being recent immgrants, for exanple,
they’' re proud and feel encouraged to talk about this
experi ence?

MR KUGER: Well, | think first they' re
scared, but | think it’s a very encouraged here and to
i ke express how you are and be who you are. Like
even if you want to be different, you know, you don’t
have to be froma different country.

If you want to | ook different, if you want
to just be different, that’s acceptable.

M5. MATTHEWS: | remenber being in high
school and there was a real kind of inclination to
want to be the sane.

Fatema, why don’t you talk about that
within the classroom el aborating on what he said, and
al so what you see when you go fromthe classroom where
students are mxed in to the | unchroomwhere students
choose where they sit or perhaps at an athletic event
where people are picking where they sit in the
bl eachers.

Is there that sanme kind of cohesiveness

and m xing bow, or does it change when you nove into
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t hat soci al arena?

M5. KOHI STANI : | think this year it’s
gone nmuch better. There’s nore people interacting
with other people. Wereas before, when | was like a
freshman, you saw all the people playing sports
sitting at one table, and you say maybe the upper
class people sitting on the other side of the
cafeteria;, whereas this year, people get up, they wal k
around, they want to get to know each ot her.

As far as |ike basketball ganes, everybody
gets together. They want the team to w n. They
participate nore. And we see that because there's
nore | eaders in every classroom There' s nore people
steppi ng up taking risks.

They introduce thensel ves. They want
people to | ook at themand |l earn, and they have that
rule in each classroom Like, in every classroom --
| know that in ny classes, there’s on person that
steps up and does that.

And we see that nore and nore in every
cl assroom

M5. MATTHEWS: How does that happen? Does
that happen informally? Are these self-selected

| eaders, or is sonething like this pronoted formally?
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M5. KOHI STANI: | think that these people
have participated in | eadership roles ever since they
were in mddle school. And when they got into
Annandal e Hi gh School, they had to step up nore and
take that risk

And there's a | ot of people, | think, that
the main problemis fear. There's a |lot of people
that are scared. They don’'t know how to step up
They don’t know how to introduce thenselves. And
that’s where these | eaders step up and do that and
t hey teach them

CHAI RVAN FRANKLI N: | have a question of
Al ex.

Al ex nmade sone reference to conposition
within the classroom And he seened to think that in
the classroomthe students were nore alike and sort of
selected the -- and | was wondering whether or not
sone students fromcertain kind of cultures will tend
to go into certain classes and therefore that class is
nor e honogenous and nore of a -- they ' re nore alike in
that class than they are in the hallways and others
pl aces?

MR KUGLER | didn’t nean to sound I|ike

every class is |like the same, you know, |ike everyone




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

39

in every class is Wite or Black or H spanic. But |
think the mgjority, it’s |ike your background and how
your parents push you, like |I think a lot of parents
fromeach culture have the sane val ues and they want
their child to strive hard in mathematics, and that’s
shown in the student body.

And | just think that -- like in the
classroom it’'s not as diverse as in the halls and as
in like PE class or as in band. But I'm not -- |
didn’t nean to sound like that it's all the sane, but
it’s just nore so.

CHAI RVMAN FRANKLIN: | asked you because in
the high school from which | graduated nany, nany,
many, many years ago and to which | returned this past
year, | saw sonething of that same thing, and | was
just wondering whether -- | mean, your remarks
resonated with nme because | saw sonet hing of that same
t hi ng.

There tended to be sone -- nuch nore
honmogeneity within a class than there would be in the
halls or in the cafeteria and places Iike that.

M5. MATTHEWS: W' re going to ask sone of
the teachers what happens in terns of integrating

specifically the students who are |earning English,
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who have English as a second |anguage into those
classes. Are they segregated our or are there efforts
to mx themin with students that -- who have Engli sh
as their first |anguage?

M. Yi, what happens in your math cl asses?

MR Yl: Well, | think the first thing
that you have to renenber is that, particularly mddle
school students, their social needs cones first before
academ c needs.

(Laughter.)

Wiich means if there’s not a confort |evel
or understandi ng of acceptance in the classroom nost
li kely these students who have diverse backgrounds
wi Il not speak out even though when they need help in
t he cl assroons.

So | believe that one of the things that
we have to stress in our class is not just our content
area, but the understandi ng of acceptance anong al
peopl e.

And one of the sinple ways that you can do
that that | used in ny classroomis, in our school, we
have over 40 | anguages spoken -- different |anguages
spoken in our school. |It’s a very diverse school. So

as a -- to take an advantage of that, | would just ask
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the students, "How do you say good norning in your
| anguage?"

And | woul d have the entire cl ass repeat
it after the student. So that way, Monday m ght be a
good norning in Korean or Tuesday could be good
norni ng in Spani sh.

And | teach mathematics, and a | ot of the
teachers mght think that this has nothing to do with
mat h, but ny understanding is that if the student
feels confortable in the classroom it can increase
the learning |evel.

So | do that as just a warmup activity
and everybody kind of giggles and everybody feels
accepted and we nove on to the math | esson

Al'so, | believe that in the past we have
focused too nmuch on the | anguage barrier. But we need
to understand that one | anguage can be interpreted in
many different ways.

And so although a student mght not
understand English at a proficient level, if you
instruct -- if you design your instruction in a way
where it gives the student nore than one opportunity
to interpret that instruction, it could be very

effective.
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And this is where Howard Gardner’s theory
of multiple intelligence cones in. | don’t think we
need to so nmuch concentrate on how can we better teach
the student and can we use a native | anguage to teach
it, but I think we need to, as teachers, provide
instruction where Kkids could use math reasoning
skills, musical skills, visual skills and bodily
ki nesthetic skills to interpret such an instruction
and acconplish a task in the classroom

So | would really Iike to challenge the
teachers, and this includes nyself, that when they
provide instruction, we’ve got to give a chance for
t hese students to interpret in their own special way.

M5. MATTHEWS: That puts a | ot of pressure
and responsibility on teachers. And you hear a | ot
about teacher burn out, the sense that teachers are
having to deal with so nmuch nore today in terns of
t hat whol e social environment of their students as
wel | as the academ c.

What kind of help is there for teachers to
nove in the direction that you re tal king about? Wat
ki nd of support or what woul d be the kind of support
you would like to see that maybe doesn’t exist?

MR Yl: Well, I"'mproud to say that our
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Hol mes M ddle School has taken a great step in
training teachers to provide such instruction. And
one of the progranms that we’'ve integrated in our
school this year is that there has been a teacher
research program in our school on nmultiple
i ntelligences.

What this neans is basically the teachers
in a team research information on nultiple
intelligences and comes together and share how t hey
can integrate this in their classroom instruction.
That has hel ped nme and chal | enged ne greatly.

The reason was not to accommodate better
| earning for diverse students culturally. The reason
was to accommopdate students with diverse | earning.
And | think that is the focus issue. Language barrier
is always going to be there. But we need to give it
a chance for the students to interpret the instruction
a certain way.

And to do this, a teacher may not be able
to do it by thenselves, so there has to be strong
support from school, through in-services or some kind
of special training that could help teachers to be
confortable in integrating such instruction.

It is not an easy job. But as teachers
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and as educators, we are commtted to do all we can to
hel p the students and we need to do such tasks.

M5. FRANZ: | think that we’'re asking of
teachers that |evel of professionalismthat’s required
-- you nentioned that it’s much nore difficult for
teachers to teach in this way wth nultiple
intelligences in any different -- addressing nany
different nationalities and |l earning styles and so on.

But it requires a |l evel of professionalism
for teachers that sort of gives theman energy. And
having the teachers do teacher research and those
types of things, giving them many opportunities to
display their professionalismand to use it | think
really energizes them and causes themto be better
t eachers.

And it sort of -- they sort of feed off
one another. And |’ve found that to be the fact at
Bail ey’s.

M5, MATTHEWS: Carol Franz is the
principal at Bailey’s.

Tal k about sonme of the other things that
you’ve done in your school which has such an
i ncredi bly diverse popul ation. How many | anguages

spoken agai n?
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MS. FRANZ: wll, we have over 20
| anguages and over 40 nations represented. But nany
of the things that we’ ve done are to -- for one thing,
we are a very open school and we like to invite people
in to see what we’'re doing and to be a part of what
we're doing. And | think that’s a very inportant part
of our success.

Teachers are |l earners as wel | as teachers.
They don’t think they know the answers. They’' re
| earning fromchildren. In fact, when Linda Chavez-
Thonpson was there the other day, we | ooked at sone
things on our board outside of our library nedia
center where sone children who had recently conme to
this country shared their experiences.

And they shared -- one little girl, Mya,

had conme from Bosnia only a nonth ago. And she told

her story and said -- it was very noving. She said,
"I lost everything." She lived near a river, and she
said, "I lost my river. | lost ny house. | lost ny
dog. | lost everything."

Those were her exact words. And she --
then she said, "I hope this doesn’t happen to any
other child." Now what |earning takes place for Kkids

there where a child -- that we read about Bosnia in
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the paper, but this brings it really hone to us so
it’s a real |earning experience.

And the thing is that our teachers
capitalize on situations like that. A teacher
realized that a witing exercise for a child who has
just come fromanother country is not going to be very
meani ngful a topic as assigned, but to ask the child
to wite about their country is not only beneficia
for them but a l|learning experience for all of our
ot her students.

M5. MATTHEWS: El enentary schools are so
much smal l er than high schools. [It’s a nore cohesive,
nei ghborly kind of environnent. Wat happens when we
get to the high school level? Do you think you kind
of lose sone of the ability to do that kind of
nurturing and nore one on one focus in draw ng kids
out ?

Does it becone nore difficult at high
school ? And are the kids nore on their own?

M5. HOOK: Well, | think that it is nore
difficult because it’s a larger building and a | arger
popul ati on. But | think that we have progranms in
place to try and continue that nurturing kind of

envi ronnment .




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

47

V& have teans that are set up where groups
of students, as they cone in as ninth graders, are
grouped together for science, English and math, for
exanpl e, or social studies. And the sanme teachers
have the sanme group of kids so that they can get
t oget her and tal k about those kids and focus on them

M5. MATTHEWS: How do they pick the teans?
Who decides who's in the teans?

M5. HOCK: It cones from the mddle
school, and in the mddle schools there is teans
al ready when they cone. And that’s sonething that
cones through guidance, and it’s a scheduling probl em
for sure. W’ ve got all of the different courses that
we need to offer.

And so not all of the students can be on
the teans because all of their classes won't fit in
t he school day in the right order.

M5. MATTHEWS: Are they clustered by
academ c ability or are they clustered diversely?

M5. HOOK: Not on ability, and | believe
it’s diversely. It’s not on ability level at all.
And | think that we work to do that. And then we al so
have the ESL Programthat really hel ps the students

that do have a | anguage barri er
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VWhen they come in and they are very --
they’'re not proficient at speaking English, they are
with other ESL students for science and for social
studies. But they are out with all the rest of the
students for classes such as math, which is nore
uni versal; PE, honme ec., art, nusic and every ot her
class that we can possibly put themtogether.

But they still have that support system
there as well. So | think that we have a m x of
support, as well as pushing away to try and bring them
to the -- you know, the next |evel, which would be
internediate level, and then there’s | ess support, and
then to the second level, the third level; and there’'s
| ess support.

So you work them towards their
i ndependence as their progress ninth through 12th
grade. | don't think it would be fair to bring them
as ninth graders and then just |eave them W have
| ots of prograns. M. Causen listed many of the
prograns that are in place to really -- to try and
hel p the kids have those supports that they need when
they go fromsnmaller schools to a | arger school I|ike
Annandal e.

M5. MATTHEWS: | don't want to | eave the
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parents out here, so we’'re going to bring themin.
But Li nda Chavez- Thonpson has a questi on.

M5. CHAVEZ- THOMPSON: That’'s exactly ny
point. Wen | visited Bailey' s the other day, what I
saw that was so encouraging was the parent
i nvol venent. The parents that attended the norning
session where | was were so involved with their
chi | dren.

And not only that, it also gave the
community involvenent that is needed in the school.
So I’'d be very interested, and | think the -- one of
the parents over here had her hand up, and |I’m sure
M. WIllians as well is anxious to tell us about the
parent involvenent in -- with their children.

But | found the Bailey’'s was absol utely so
exciting as far as the parents and the prograns and
t he vol unteeri sm of parent involvenent.

M5. MATTHEWS: Sharifa A khateeb wants to
talk. And | just want to pronpt a question.

How confortable is it for parents to come
in and get involved in the schools? |Is there really
a sense of a welconming for parents to be involved on
a day to day basis?

M5. ALKHATEEB: Well, | think it changes
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dependi ng on whether the child is in elementary school
or in mddle or high school. Definitely there’s |ess
-- much less involvement in mddle and high schoo
than there is in elenmentary school

But one of the really excellent practices
that | know Bailey’ s has done is sone years back,
guess back in 1989 and ' 90, they would go out onto the
front steps as parents would be | eaving their kids off
and talk to them

The administrators would go talk to them
and say why don’t you get involved. They would nake
it real. They would nmake that inmmedi ate connecti on.
And that was wonderful. And | think it was one of the
reasons why Bailey’'s has such an active parent
i nvol verent .

| wish nore schools would do that.

| was just going to say on the -- many of
the high schools in Fairfax County have what they cal
bl ock scheduling. And bl ock scheduling neans they
have each class for about an hour and a half.

And | think that is taking and it’s
bui | ding up speed in the county, and | think that has
really helped to allow kids -- because in the hour and

a half, they're actually using several nodalities of
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|l earning in order to get their points across and to
i mpart | earning.

And so the kids have nore a chance to
actually relate to each other even on a social basis,
even though it’s in the classroom And | think it has
hel ped to get kids to the point where they feel their
confort |evel is higher because they're getting to
know each ot her nore.

And sone of the teachers like ny
daughter’s history teacher did a wonderful thing. He
brought in the man who dropped the bonb on one of the
villages in Vietnam And he was the sane man who had
been in the papers neeting the girl after so nany
years. And it was an i nmedi ate experience.

My daughter, you know, who did not |ive
t hrough the Vietnam Era, was so excited for |ike two
weeks about Vietnam And then, the teacher has his
information on what he gives as homework on the
Internet. And he comunicates with the parents by e-
mai | .

So we have very, very busy parents in
Fairfax County, and | think that’'s a wonderful way to
conmuni cate with parents. And | was actually able to

say sonme of ny personal reflections on his | essons on
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the e-nmail, and he answered nme. It was wonderful. It
was -- and I wouldn’t have had the tine to go and neet
himat school, so | thought that was terrific.

M5. MATTHEWS: O your schedul es woul d not
have corresponded at the tinme the phone call maybe
cane hone.

MS. ALKHATEEB: Yes.

M5. MATTHEWS: M. WIIians.

MR WLLIAMS: Ckay, 1'd like to now peel
back the onion, okay?

M5. MATTHEWS: Good.

MR WLLIAVS: Let’'s be real about this.
Actually, and from an el enmentary school situation
parents are very welconme to cone into the school
system Mddle school, there is a nmessage quietly
stated, and their students will say this too: Mm and
Dad, don’t show up. Don’'t want to be seen with the
parents.

H gh school ? Forget it. Let’s be very,
very honest about this issue.

M5. MATTHEWS: Is that fromthe kids or
fromthe school as well?

MR WLLIAMS: That's fromthe kids. But

there’s another factor involved too. Being on the NM5A
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Committee, we did a -- kind of a random-- 20 school s
we picked within Fairfax County to go out and
i nvestigate schools. Something | do when | go out to
schools, | beginto walk in the front door, and | want
to see what the front office | ooks |ike.

If it’s all one color of people, it’s not
very inviting for everybody. People are very
intimdated. |If you walk in and you see nobody of
your own race or relationship or there’s no sign in
different |anguages saying welconme, it's not a
wel com ng environnent to ne.

That’s a very key point to notice. But it
beconmes very obvious that yes, our kids do tell us we
don’t want you to come to school today or you go to a
footbal |l game wi th your daughter or son, you can't sit
with them W know that.

We play those ganes, and that’s okay,
that’s all part of it. It is still inmportant -- it’s
very inmportant to be there. But | do think that
schools will give out a subconscious nessage that no
parents -- it’s okay if you want to come to the
situation, but it’s not as inviting as |I think it
coul d be.

Let me paint one exanple. M son, when he
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was in high school, had gotten a bad grade. Hi s
academic level was not as high as it should be. |
decided to go talk to his counsel or and showed up and
said | want to go sit in his class.

Vel |, that was very nervous because this
was unannounced. | said okay, fine, | still want to
go, so they allowed nme to go to his class and his
teacher was very nervous because she had seen nme wal k

in the door and sitting down.

Wll, | noticed that the teacher was
sonmewhat unor gani zed. The word got around very
quickly that well, M. WIllianms was in the school
Toward the third period, | was approaching a class and

a particular teacher met ne at the door saying wel cone
and glad to see you here, "I heard you were in the
bui | di ng," quote.

And she said, "Your son is doing good.
He’s a quiet student. He's a good student.”

| said, "WAit a mnute. This young man
has not gotten a good grade in this class. How can
you call that good? You and | have a problem Do you
think this is a good grade? | don't think it’s a good
grade. Your expectations are nowhere near it should

be. "
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And it was a very good point because |
ended up witing a letter to the school about her and
it went into her form M point is that expectations
are very inportant. The teacher at that point needed
to know ny expectations.

My expectations are not Cs. That's not
a good grade. And we had to have a quick tal k about
that, and it went beyond that into the principal. So
| think there are times that parents really nust get
up off their butts and show up.

And | don’t nean using that term but
realistically, we need to -- we should be nore
i nvol ved. W' ve got to be.

M5. MATTHEWS:  You have two children who
have attended Fairfax School District --

MR WLLIAVMS: W have one who' s al ready
t hrough and one who’s in the system now.

M5. MATTHEWS: What is their sense? Are
they really happy with the kind of attention and
treatnment they ve gotten fromall of their teachers
regardless of the race or ethnic group of the
teachers? And what has been their sense of their
reception anong their fell ow cl assmates?

Do they feel -- have they liked their
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school experience from both the student/friend
standpoi nt and the teacher standpoint?

MR WLLIAVS: | think it’s sonetines hard
for my high school student to get all that
i nformati on. You will not hear that you Iike
everything -- they don't like everything. Let’s be
honest t oo.

But the point is, | think overall there's
a good experience going on in Fairfax County because
of the diversity situation going on. You do hear the
fact that there are sonme teachers who actually are
much better organized.

And there are certain teachers who wl|l
pul I things out of students. They denmand respect,
t hey denmand that you do your work. And there are sone
teachers who slack off. And you begin to hear that,
particularly fromny standpoint.

| 1ike having ny kids’ friends cone by the
house. That’'s when you really hear their |anguage.
They will start talking. You can hear what teachers
are doi ng what and whi ch students are doi ng what and
whi ch ones are pulling each other down or hel pi ng each
ot her .

That becones a very inportant factor.




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

57

M5. MATTHEWS: Are your children -- are
their friends froma racially diverse group?

MR, WLLIAVMS: Very much so. Very, very

much so.

M5. MATTHEWS: And is that your experience
as well?

M5. ALKHATEEB: Yes, ny daughter’s friends
are totally -- they're not only racially mxed, but

also religiously mxed. And | find that she feels --
| think she feels nore confortable in the new school
that she has switched to than the ol d one.

She felt everyone wanted to be the sane
and they didn't |ike anyone who was a little bit
different. So | think that each school in Fairfax
County does have its own culture. Not every schoo
has a -- the same | evel of confort about its diversity
as the other.

MR WLLIAVS: | think it’s also inportant
to see when you go into a school which schools are
all owi ng the physically disabled to be there too, the
mai nl i ni ng. There are sonme schools that are nuch
stronger with that, sonme who are -- the partially
blind students, they mainline into the program

Those things | do also | ook for too.
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M5. MATTHEWS: |'s Annandal e a nai nstreaned
hi gh school? Are there many students here wth
disabilities?

M5. HOOK: | believe that we wel cone al
t he students into Annandal e H gh School .

M5. MATTHEWS: Let ne talk about the
students in terns of your friends and everything.

Do you feel that there is diversity or do
you feel like your friends are fromthe same racial or
ethni c group as you?

M5. KOHI STANI: As far as | go, | amthe
only Muslimone. |I’mthe only one from Af ghani st an.
So all ny friends are like -- ever since |l was little,
| ve al ways been in an environnent where everybody was
diverse. | always grew up with Spanish people, Black
peopl e and Wi te peopl e.

So it wasn’'t hard for me to adapt to those
peopl e.

M5. MATTHEWS: Are your friends interested
in tal king about your background?

MS. KOHI STANI : Once in a while. They
learn a lot of things, and | learn a lot of things
fromthem But basically we all have the sane noral s

and val ues.
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M5. MATTHEWS: Al ex.

CHAl RVAN FRANKLIN:  Are they aware of --
that you are from Afghani stan, and are they curious
about --

MS. KOH STANI:  Yes.

CHAl RVAN FRANKLIN:  -- what your life was?

M5. KOH STANI:  Mbstly not insonuch that
" mfrom Af ghani stan, but ny religion and sonme of the
beliefs that | have. And it’s hard for them to
understand why ny religion is the way it is. But I
guess if they see it from ny point of view they
understand it better.

And they have questions that | don’t mnd
answeri ng.

REVEREND COCK: Fatema, you created W
Stand As One?

MS. KOH STANI:  Yes.

M5. CHAVEZ- THOWPSON:  Tell us what that is
and why you saw the need to do that.

MS. KOHI STANI : It wasn’t -- it didn't
start off as a club. It was just a way we were
deciding like sone ideas and ways to pronote soci al
activities. But as tinme grew, we noticed that people

want ed social activities.
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They wanted change, they wanted to
partici pate, but they had no way of stepping up and
doing that. And one of the first things we did was we
had a dance. And we had all the schools invited in
Fairfax County. W had a |ot of students who raised
a lot of noney, but the dance was very fun.

There was a lot of students come in. And
some of the ways that we handled -- we had the
students run it. W didn't -- we had chaperones, but
we had the students run it. And people |ooked up to
that. So right now, we’'re doing a ot of things with
culture.

M5. MATTHEWS: When you have a dance, how
do you deci de what kind of nusic you re going to have?
Because nusic sets different groups of kids apart.
What kind of dancing -- | mean, how do you nake it a
dance that everybody would want to go to where people
m ght feel excluded from because of the nusic you
sel ect?

M5. KOHI STANI : | think nmusic was the
bi ggest factor. W have a | ot of people that, when
they went to the regular sock hops, they didn't |ike
the music. It was sonething that they don't listen

to.
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And what we did, we hired a DJ who pl ayed
everything. He played Spanish nusic, he played go-go,
he played a lot of rap nusic, R&B, heavy netal,
everything the people wanted to hear. And that was
just the basic survey of the students and what they
want ed.

It wasn’'t -- it was their dance.

MS. MATTHEWS: In ternms of your group, do
you have regular neetings or is it mainly trying to
organi ze these social activities that bring diverse
groups of students together?

M5. KOHI STANI: We’ve had nenbers ever
since last year. And these are the |eaders that we
have fromour club. And they -- we nmeet |ike every --
twice a nonth. And we pronote activities, social
activities, our basic --

M5. MATTHEWS: Have you heard that other
school s are doing anything simlar? Have you met with
ot her schools to kind of share your experience?

M5. KOHI STANI:  Sone students know about
it because of the dance, and they know it as "the
school that planned the big dance."” And they’ ve taken
sone of our ideas too, and that’s helped them So --

MR W NTERS: | would |like to ask these
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students and maybe the parents too to talk a little
bit nore about what happens after school, the
rel ati onshi ps, the personal and social relationships
anong those of you of different racial and ethnic
backgr ounds.

Does the relationship -- what are
obviously inpressive, good relationships here at
school, do they extend out into your hones and into
your after school activities?

M5. MATTHEWS: Wiy don’t we start with the
parents.

MS. ALKHATEEB: Vell, | think those
rel ationships do extend beyond school hours, and
especially for ny child, she’'s totally involved with
her friends. And, as this teacher said, their social
life is nmore inportant to themthan their school life
when t hey’' re teenagers.

But | think that the confort |evel of
parents who are not from mnority groupings is
different than the confort |evel of those who are in
m nority groupings. For instance, | felt nuch nore
confortable with ny daughter going over to their
houses than their parents felt confortable with their

children com ng over to my house.
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And it took a while for them to feel
confortable in doing that because they weren't quite
sure what a Muslimhome was |ike and, you know, were
we terrorists or what, you know. And they -- you
know, so they really -- they had to take tinme to get

to know me, and | had to take time to get to know

t hem
But | trusted thembefore they trusted ne.
MR WLLIAVE: kay, ny conmment to that is
ny daughter, after school -- actually, she's an

athlete. And often, in her program she’s, chances
are, the only African-Anmerican daughter in this
program She’'s a gymmast.

But it is inportant for nme as a parent to
be there to participate or ny wife to show up and hel p
out as a parent involved in that situation. But |I'm
al so noticing that even there are other high schools
that will have after school prograns.

One in particular is Falls Church High
School, as I'’mvery much aware of. That after school,
the students are | ooking for something to do, the ones
who are not in organized prograns. And the schools
wi Il open up their doors and maybe |l et the gymasi um

be available or the library, and it stays open for
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quite a while.

Students are | ooking for guidance. They
want some direction. And their parents may not be
home. The school is nmaybe a good place to stay there
i nstead of hanging out in the streets. So, as a
parent, you can | ook around and notice those things
t 0o.

It is also a good -- as a parent, | find
it advantageous to be the one to offer to give another
student a ride hone. There's often transportation
concerns because everybody doesn’t drive. Al the
ki ds do not have cars.

But you can -- as a parent, | think we
must be part of an extended fam |y program

CHAI RVAN FRANKLIN:  Earlier M. WIIlians
said sonething | was interested in having the
reactions to, and that is when he went to talk with
the teacher, they had different expectations of the
student. The teacher thought the student was doing
wel I, however the student nmade only a C.

M. WIlianms thought that the student was
not doing well -- that his child was not doing wel
because he nade only a C  Now this does raise a very

i nportant question of expectations. Teachers bring to
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their classroom their own background, their own
experi ences.

And we know very well that these
expectations are a problemw th sone teachers. Wat
is done here to make certain that teacher expectations
are based not on sone stereotype, some view that they
have of students from a particul ar group, but that
t hese students mght well be peopl e whose expectations
are different fromthose of the teacher who m ght have
brought those?

And |’ m curious to know what is done to
prepare the teacher? After all, the teachers need
some preparation too for this experience.

M5. MATTHEWS: Way don’t we start with
Carol Franz at Bailey’s.

M5. FRANZ: Well, | think at Bailey's, the
t eachers have hi gh expectations for all students. And
the way that we ensure that is to offer one program
for all students. Now, | knowthat’'s easier to do at
the elenentary | evel perhaps than at the secondary,
but we do offer the same programfor all students, and
every student has access to everything that we do in
the classroomor in any of our special resource areas.

So that really ensures that we're
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expecting -- having high expectations of every
student. But we have to take into consideration where
a student is developnmentally. And that’s where again
teacher professional, skill and expertise comes into
pl ay.

And | think that at Bailey's, the teachers
do have high expectations for every student but do
realize that a student who's newy arrived cannot do
the sane thing that a student who has been here for
several years.

However, through strategies such as
cooperative | earning and naking sure that you include
children in everything -- that children fromvaried
backgrounds are included in everything really results
in having the sane expectation for all children.

CHAl RVAN FRANKLIN:  But ny point is really
that a student -- a teacher -- let’s not tal k about
where the teacher cane -- where the student cane from
Af ghani stan or from Korea. Here's a student who was
born -- here’s an African-American student, say, who
was born in Fairfax County.

There have been certain assunptions nade
with respect to that student and that student’s

performance. And that’s a part of the culture of the
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teacher that the teacher was reared in this country
and may have been educated in Fairfax County for al
I know.

And that teacher brings to the classroom
certain assunptions with respect to the ability of
that student. And |I’mjust wondering whether or not
-- I"’mnot suggesting that that happens all the tinmne,
but 1’ mjust wondering whether or not the institution,
that is the school itself, is aware of that and what
is done to prepare not the student, but the teacher
for that kind of experience?

M5. FRANZ: And | suspect that -- and as
you say, there are teachers that have sonme -- have
di ffering expectations. But | think that if you
establish a school culture and a very strong school
culture that says all children will succeed, and
everybody buys into that culture in the school, that
that will help to override that so that people who
tend not to do it get sort of pressured by the others.

And | think that that is sonmething that
happens at Bailey’'s. If we -- if sonebody |eaves or
-- we have teachers | eave and we have new teachers
conme in, but somehow the culture is so strong that the

new t eachers beconme aculturated to what we expect.




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

68

And so it is very problematic, | know.

M5. MATTHEWS: G ndy Hook can tal k about
it at the high school |evel

M5. HOOK: Yes, | would like to ask -- as
a person who was educated in Fairfax County schools
and in the classroom | know exactly, you know, what
you' re tal king about. In math, | kind of have an
opposite problem

My expectations are that all of ny
students -- | teach introduction to al gebra and sone
of the lower level math classes. And ny expectation
is that all of nmy students will do well, and | expect
the A s.

And | find that many of them because
t hey’ ve had problens in past years in math -- boy, a
C is wonderful. And you know, to work to try and
rai se the student’s and the parent’s expectations,
many tines it’'s an interesting back to school night
conversation as | talk to them of what we expect.

And | agree with Ms. Franz that it’s very
i mportant that the school indoctrinates the faculty
and the new faculty, and that the teachers that have
hi gh expectati ons have opportunities to pull the other

t eachers who m ght not have such hi gh expectations up.
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Here at Annandale, we have not only
department neetings where we get together on a regul ar
basis to discuss math i ssues and expectations in the
mat h departnent and between teachers of the sane
courses as to what we’'re expecting out of our
students, but then we also -- this year, because of
t he bl ock scheduling, we have an opportunity to neet
as | PR teans, which is across the curricul um

So that | have an opportunity to nmeet with
sci ence teachers and social studies teachers, business
t eachers, and gui dance counsel ors are al so included so
that we can have real discussions about students and
what we're doing wth students and what we're
expecting, what things are working to get students
engaged that are having difficulty getting into their
education and share those kinds of things.

And | think it’s inportant that, on a
regul ar basis, we have an opportunity to do that, to
make sure that we keep buil ding each other up

M5. MATTHEWS: | want to ask Chris.

You know, | think a lot of us grow up wth
t hese notions that, you know, certain ethnic groups
are going to be great at math, certain genders are not

going to be as good or they're going to be -- the
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girls are going to be the witers, but not the
mat hemat i ci ans.

| nmean, you' re raised with these kinds of
notions. How do you kind of cut through that in your
cl asses, Chris?

MR Yl: Well, I"’'min agreement with M.
Franz and Ms. Hook. But | think the expectations has
to be clearly defined by the adm nistration. Because
if you leave it up to the teachers, they have
different expectations, therefore nore likely they' Il
be different conplaints from the parents conparing
t eachers versus anot her teacher

But if the standards and expectations are
defined by the admnistration from the school
therefore integrated in the different teans in the
school, that way everyone has the same expectations.
Al so, nost of the schools are now divided in teans.

And what that does for the teachers is to
get together and di scuss about what we’re expecting
fromthe students, not just the math cl asses, as M.
Hook nentioned, but also in all of our classes, just
t he school in general

So dividing the schools into teanms and

adm ni stration just clearly defining the expectations
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will be a great asset and help all of the teachers to
comuni cat e cl assroom expectations to the students.

M5. MATTHEWS: Rodney W Iians.

MR WLLIAVMS: As a parent -- and | think
this is something that we don’t often understand or
hear or think about, but | think the point’s well
rai sed.

At the end of the school year, when a
teacher retires or |eaves and | eaves town or whatever
the case nmay be, and you have to replace another
teacher, | think it’s inportant for that principal to
| ook at that bank of teachers that they can hire and
| ook for diversity.

Because often, in our school systens in
Fai rfax County, the diversity even in the classroomis
far greater than the teacher situation. And | think
it’s very key. | think it’s very inportant to | ook
for males in the classroom

Because when you wal k down the halls in
t hese high schools and there are tons of boys -- these
guys are larger than | am -- that can be very
intimdating | think for a new teacher out of college.

The scale of -- just the bodies alone --

let’s be honest, it nakes a factor here. So | think
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recruiting is inportant. And when you're looking to
replace or bring in people in that school system it

is very, very inportant to ook for the diversity

agai n.

Kids can relate to sonebody they can
actually -- if they look |ike sonebody in there. And
also, | think it’s also very inportant too that when

they’re in the faculty nmeeting, if there’ s nobody of
color or relationship in that faculty neeting, be
aware of what’'s stated or the nessages that are passed
on subconsciously in those neetings.

M5. ALKHATEEB: Also, | wanted to ask the
princi pal of Bailey s what can a principal do in order
to create an atnosphere, a culture within that school,
that has a high confort level for diversity? Wat
exact things can a principal do?

And one suggestion | have is for the
counselors, that they should try to diversify the
counselors. As far as | know, Fairfax County doesn’t
have a single ~counselor from Mddle Eastern
background, not a single one. And that’s sonething
t hat needs to be changed.

So what would you do as a principal to

create a high level of confort for diversity?
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CHAI RVAN FRANKLI N: Wl |, when you' re as
diverse as we are, there’s sort of a strong |ead for
everybody to buy into diversity being a positive. And
what | like to do | think again is raise the |evel of
prof essionalism of the teachers and draw on their
skill and expertise.

Many of our teachers are speakers --
nati ve speakers of another | anguage. Many of our
teachers have travel ed wi dely, have been in the Peace
Corps and have traveled to nmany other countries,
continue to do so.

And a few sumers ago, about nine of our
teachers went to Quateral a for varying periods during
the summer and spent tinme in | anguage school there.
So we -- | think enmpowering the teachers and meking
the teachers know that they are -- that they are the
prof essionals and they are very skilled and that they
-- having a strong school culture, having a ot of
staff devel opnent.

I think all of those things contribute to
maki ng t hem awar e.

M5. MATTHEWS: What kind of feedback do
you get fromparents? Do you get parents who call up

and say, you know, | think nmy son or daughter’s being




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

74

hel d back because they're in a classroomw th too many
ki ds who are just |earning English?

Do you get that kind of feedback ever?

M5. FRANZ: No, | don’t because | think
that parents know that what Bailey's is -- | think
they conme to information nights, they cone to open
houses, they conme to famly literacy night, famly
math night, all kinds of special things that we have
at the school .

And | think they can see the diversity.
And as you know, we’'re a nagnet school, and so we draw
200 students from outside the boundaries and we have
a population of 900. So those parents who are
bringing their students in through a lottery system
have to know that -- what the population is like
bef ore they cone.

And so we offer that opportunity. And so
people are really -- know what Bailey' s is |ike before
they come | think. And so we don’t have that -- we
don’t have that question raised.

REVEREND COCK: | want to ask a question
pl ease of the parents as well as the high school
students in terns of your expectations for your future

steps in terns of the colleges you |look at and the
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col l eges you're looking at with your children in terns
of how much diversity plays a role in that now that
they have been exposed to this diversification in
educati on.

What kind of next steps do you | ook for?
Do you factor that in in your college choices?

| know when we were going to high school
-- and it really ties into that whole counseling
guestion. Wen we were in high school, although the
expectations were very high for high school, as we
began to leave, for the mnority students, the
expectations were |lower, that we should try to find
maybe this kind of college instead of aimng for the
Yal e or the Harvard or the |lvy League.

So | want to see how that diversity
factors in in your next choice.

MR KUGER Well, inportant to nme is the
diversity of the college | go to because |I find that
the diversity here, it’s nore than just having friends
being diverse. |It’s |like learning and tal ki ng about
it with people. And a lot of times -- because |'m
Jewi sh and | have like friends from Af ghani stan and
Japanese friends and lots of different friends.

And when you talk with them and when you
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have stuff to share, it just adds a lot to your
experience in school. And when | ook for a college
-- because ny sister just went to college, and she
says that she msses the great diversity here at
Annandal e.

And | definitely will factor the diversity
of Annandal e into what college | go to.

MS. MATTHEWS:  Fat enm.

M5. KOHI STANI : [’m a senior and |’ m
starting to | ook at colleges right now, and that plays
a major role for me because | saw what ny brother went
through. He went to a school where the popul ati on of
White people was over 75% There wasn’t that nmany
m norities.

And it was hard for himto adjust because
people didn’'t want to accept himbecause they weren't
t aught . They didn’t go to school where there was
diversity. They didn’'t know how to handl e situations
like that. But that was his role. He stepped up and
he started letting people know that it was just fear.

It wasn’t so much where he was from it’s
because people don’t know how to adapt to hi mand how
to handl e situations where there’s mnorities around

and how to act. And for nme, that’s a major role
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because, when | go to college, 1'd like to be able to
talk to other people.

| don’t want to set limts for nyself on
who | want to hang out with.

MS. MATTHEWS: Gover nor Kean.

GOVERNOR KEAN: | think the kind of thing
Al ex tal ked about is obviously just as inportant as
anything that takes place in the classroom -- to
under stand diversity, to celebrate diversity, to make
it part of your educational experience is wonderful.

But nmy question, | guess, is once you do
that, once you are really understanding and
appreciating the diversity of those around you, what
do you do to inculcate sonme things in comon? Are
there some common values that we can bring people
t oget her around?

Because, to live in this very diverse
denocracy, you not only have to appreciate diversity,
you al so have to share sone common val ues. Are such
common values -- is there an agreed set of comon
values that is being taught in the schools in this
system or incul cated?

M. HOOK: Wl l, at Annandal e, we have our

Character Education Programthat really has conme about
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over the last three years just about. And we cane
toget her as teachers, students and parents over a two
day sem nar in August two or three years ago.

And we really sat down and worked at those
same questions -- what are the common val ues that we
all hold? And we cane up and identified seven

And as we have studied and |ooked at
different progranms across the country, different
comuni ties had chosen simlar -- some would say five
and some woul d say six, but we really felt that seven
addressed our school culture.

And t hose seven, cornerstones of character
that we call it, we try and use those and build on

those every single day in all of our classes across

the curriculum [It’s not a separate class. It’s not
a separate time -- oh, it’s Character Education time.
But as a teacher, |I’mconstantly | ooking

for those teachabl e nmonments and they’ re constant. You
know, | couldn’t use themall because there’s just too
many. W're getting ready to take a quiz and we need
to make sure that, you know, we don't have any
cheati ng.

We tal k about honesty. And to hear the

different students fromall the different backgrounds
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share, you know, sone of their past experiences with
what happens with cheaters in their country or what --
you know, the idea of your reputation.

| think that these are all very val uabl e
| essons that we get to share in just little tiny
nonents throughout the day in all of our activities as
well as our classes. | think the seven -- nami ng
t hose seven cornerstones --

M5. MATTHEWS: Wiy don’t you tell us --
because they really address a | ot of these issues that
we’ re tal king about today.

M5. HOOK: Honesty, citizenship, fairness,
self-discipline, caring, responsibility and respect.

And what we did the first year was we
focused -- every year we try and focus on one. And
the first year we focused on respect. Everyone
agreed, students and parents and faculty, that respect
was numnber one. W had to have respect before we
could build on anything el se.

And we had activities planned. W had
nmeetings where we’'d pull students together. W' ve
i dentified older students, juniors and seniors, and
even sophonores, that are interested in being nentors

to younger students.
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V¢ made sure that the groups were m xed by
age, as well as background and culture and color. W
hel d meetings in the cafeteria and we had scenari os
where we di scussed respect and tried to bring it home
to the students.

And al though all of the seven are al ways
there, different ones are our theme for the year
This year our thenme is honesty. So | think that we do
share common values. And | think at Annandale, we are
past that, you know, let’s celebrate that we're al
different and we’'re into now what do we have in
common.

And | think that what we found is that we
have lots in common. And we even have lots in conmon
W th students fromthe 60's. W all want to work, we
all want to learn, we want to have, you know, a good
life; and I think that we’'re seeing all the ways that
we’'re the sane.

M5. ALKHATEEB: You said that one of the
things you d concentrate on was respect. | wonder if,
you know, with the new programin Fairfax County of
enphasi zing the respect that children should -- the
student should have for the teachers, did you also

enphasi ze the respect the teacher should have for the
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st udent ?

M5. HOOK: Ch, absolutely. The respect is
in all areas. Definitely for teachers to students,
students to teachers, student to student. And we
actually -- the scenarios that we woul d provide for
themto use as their junp offs for discussions nade
them focus on all of those.

And we actually had input from students.
In fact, they had little surveys to fill out at the
end to ask them about, you know, how they felt
teachers respected them and students respected each
other and used that to try and plan our future
encounters.

M5. MATTHEWS: | want to sort of kind of
pronpt sone closing statenents and sort of maybe sone
specific bullets that you think we can learn from
t oday.

And | want to kind of start fromthe point
of what we can learn fromthe grow ng diversity of
Fairfax County -- that’s our nandate today -- fromthe
poi nt that the students | eave school at the end of the
day, and also fromthe point that they graduate from
the school system and take these l|essons off to

coll ege and into the work place.
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And if | can pronpt the parents right now,
one of the things that you tal ked about was the
confort level that your students have felt within the
school and how, when they bring friends honme, this is
an opportunity for the parents of those diverse
students to get to know each other, start having those
phone conversati ons.

| have a 15 year old, and | know there’s
a big push at that age to talk to all the parents when
kids are getting together for parties or for dances.
What* s happening with you and your children s friends’
parents in ternms of getting to know each other and
| earni ng from each ot her?

M5. ALKHATEEB: Well, | had sone neetings
with sone of the parents that nmy daughter usually
spends tine with so | could get to know them and so we
could get to agree with each other on what was al |l owed
and what wasn’t.

V5. MATTHEWS: So you actually set up
nmeeti ngs?

M5. ALKHATEEB: Yes, because the -- our
children very often say well all the kids are doing
it, and then you say well all what kids? You know,

and then when it gets right down to it, and they say
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well their parents are letting them you say which
parents, you know.

And then -- so if you actually, as
parents, agree on what the limts are, it nmakes the
parenting much easier. O course, that's for, you
know, the five or six close friends that your child
has. But it really helps tremendously. It does.

MR. W LLI AMS: | woul d agree. | think
that it’s very inportant again for parents to be aware
of what the students are doing. Wen there’'s a party,
there’s nothing wong with calling to find out or to
make sure that parents are at the house and what are
the parents -- you d be surprised.

There’s a chain reaction where other
parents are also calling about the same thing. Car
pooling -- that happens in that. And during a car
pooling situation, parents start talking, and that’s
where you find out a |lot of information.

So we actually do communi cate with a | ot
of the parents because of students thenselves. It’'s
i mportant.

M5. MATTHEWS: Sone of the students, how
do you feel about that? And sort of fromthe point

that you | eave school, what are the kinds of things
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that you' re doing to take this diverse school setting
into your life outside of school and also the life
that you hope to have when you graduate?

MR KUGER | guess, just like every day
life. | nmean, | don't think | push nyself to

i ncorporate other cultures or other races; it just

happens, being around too much in school. And nost of
ny friends -- like |I'd say ny core group of friends
are Wite.

But |ike ny whole group of friends -- |like

you don’t just hang out with five people, or at |east
| don’t. | don't mean to, you know, |ike say anything
else is wong, but | don't just hang out with |ike
five people at school

Li ke i n school and out of school and after
school and getting rides hone and being in drama and
bei ng in marchi ng band and being in the math honors
society, you just -- you can't keep from meking
friends in different cultures, and you can’'t even --
you don’t even -- or at least | don’t even think about
trying to make nyself be friends. It just happens.

Bei ng around them so nuch and, you know,
you just spark friendships and you just talk and it’s

just there.
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MS. KOHI STANI : For nme, as far as
diversity goes, it’'s just my future, the world s
future. It’s what’s going to happen in the 20th
Century. You can’t help that. And it’s better to
learn fromit now than to deal with it later on

These are ways that we can use for the
future. | nean, it’s going to help for nme because
|’ve always been in a diverse comunity and in an
envi ronment where there’s other people from other
races.

And ny parents have pronoted that ever
since | was little. They' ve never separated me from
ot her peopl e. And | think as far as ny parents,
t hey’ ve al ways supported ny friends. But if -- and
t hey always get the chance to know the parents and
their norals and val ues.

M5. MATTHEWS: But | get a sense from what
you said earlier that it’s not automatic. You have to
be del i berate about meking this work. You’ ve got to
be, you know, organized in terns of formng clubs and
bei ng very deliberately sensitive when you' re pl anni ng
dances.

How acti vi st do you have to be; can you be

passive in this arena?
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M5. KOHI STANI:  You' ve got to step up and
take risks because there’'s a | ot of people that are
thinking the same things that you think. And it takes
alot of -- 1 nean, if you know a | ot of people in the
school and you know that there’'s different people with
different ideas, you ve got to |let those people know
that you're there to help them

And it takes -- like | notice a |ot of
people -- there’s a |ot of people in this school that
are great |eaders, but they don’t know how to step up.
And when you ask them and introduce yourself to them
they feel welcone, and that’s when they step up and
wor k t oget her.

That’s how we started working together

M5. MATTHEWS: CQur teachers and princi pal,
what are the things that you re nost proud of in terns
of the progranms or dynam cs you see in your schools
that are pronoting diversity?

M5. HOOK: Well, | think the activities
comes out is what |’'ve heard those students tal k about
that, outside of the classroom is where they get a
real opportunity. You know, our parents talking about
car pooling, it necessitates parents comuni cati ng.

I f students are only involved in their
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school during the school day, then they’'re not going
to get that opportunity to have to car pool because
they can ride the bus hone. To get kids involved in
activities, provide activities for students to
actually step up and learn to | ead.

Not just our athletic progranms, but in all
of the clubs where we need officers and we need things
done. And you start small and you could be the
secretary. But it gives kids an opportunity to
experience | earning on a safer |evel.

And | think that it’s very inportant that
we recogni ze how i nportant an activities programis to
a school and that we offer and encourage and invite
all students to becone involved in those activities.
And | think that’s where our job is never done because
-- and it does take definite -- you have to pay
attention and | ook at a group of students.

Wien you’ ve got a neeting for a particul ar
club and | ook and say what do these students | ook
i ke? Do they 1look I|ike our general school
popul ation? And if it doesn’t, you go out and invite.
Fat ema knows that when we started with the W Stand As
One Club, they actually went.

| saw them going around the hall after
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school inviting certain students to cone, and know ng
that we don’t have any representation fromthis group
and | wonder why. And one of the neetings, they were
i nsi de the door of a classroom and the cl assroom door
was open and the neeting was inside.

And | noticed students com ng by that had
been invited for the neeting. And they'd stop and
they’ d kind of |ike stand back and | ook in the door to
see if they saw anybody that |ooked Iike them And
they were passing it by because they woul d have been
the first one.

And we tal ked about it after the neeting.
| said, "I think we should keep the door closed and
keep sonebody outside the door that they can talk to
and invite themin because we need the first ones in
t he door."

And you know, it really -- it worked. W
kept the door closed but kept soneone outside to
invite themin, and then once they got in, well they
weren’t going to go back out to the door, so at |east
t hey coul d hear the nessage, you know?

(Laughter.)

And it worked. And boy, the next time, we

couldn’t even -- the kids didn’'t fit in the room So
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| think that we really have to really nmake an effort
and we can’'t stop.

M5. MATTHEWS: Are schools getting all the
support and the finances to support those kinds of
after school clubs right now, or is that an area that
is in jeopardy do you think?

M5. HOOK: Vell, funding is always an
i ssue.

(Laughter.)

You know, and as we continue to recognize
that the nunber one thing is learning in the classroom
during the day, | think it’s always a struggle as to
where the noney is going to go for those prograns.
And | think that we need to renenber the whole
experi ence.

| think one thing al so that we’re working
towards is comunity involvenent. W have been
invol ved with safe and drug free prograns through the
school s. We’ve not really tal ked about drugs and
vi ol ence and t hose probl ens.

| mean, we could -- there are so nmany
subj ects. But we’ve noved away from i ndi vi dual school
efforts to community coalitions. And although their

m ssion i s drugs and vi ol ence and saf e nei ghbor hoods,
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it has brought |arge groups of people together from
churches and busi nesses, as well as the schools.

And for the first time inny years in this
county, | actually have contacts in the comunity that
we can work together when we plan activities and we go
to try and help the students. And all of the high
school s have a coalition that’s forned around their
hi gh school

And it includes the mddle schools, the
el enentary schools. | know teachers and students from
all of the levels instead of being isolated in ny high
school environment. And | think that the conmmunity
organi zation is very key.

M5. MATTHEWS: And these issues are things
that are common concerns, which is what you were
tal ki ng about .

GOVERNCR KEAN: | have one question before
we | eave the panel. W’ ve heard a |ot of very good
things that are going on in the school district and
things that need to be cel ebrated. What isn't going
wel | ? What do you worry about in this school
district?

M5. MATTHEWS: M. Robi nson, peeling back

t he oni on sone nore.
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WIllians, |I'’msorry.

MR, W LLI AVE: What do | worry about?
Actually, I'm glad you brought up the fact that --
let’s be honest, Fairfax County, there’'s a drug
probl em there are gang probl ens.

These things do exist. And they probably

exist in every school system around here. And as

parents, we should be aware. | jog in the norning.
| go through the park and I | ook for markings fromthe
gangs. If | see that, I'll let the school know or

[’1l let the police know.

| think as parents we’ve got to be very

much involved in that. But there are sone things
going around. | still think accountability is a term
we did not throw out today. Accountability for

everybody: that is for parents, for teachers and
princi pal s.

| think a good point also came up that
everything started at that school at the top. Wen a
principal tells their faculty we’'re concerned about
all students, it comes down from there. So | am
concerned that there are things that are goi ng wrong
and that we don’t get off on the wong direction.

O her things that concern nme -- safety.




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

92

Safety is another concern. W shouldn’t turn our
heads at that.

M5. MATTHEWS: Ms. Al khat eeb

M5. ALKHATEEB: |’ mconcerned that the --
that there shoul d be nore people in Fairfax County who
actually buy into the idea that diversity is a plus.
| think there’s still a lot of people in our school
community who don’'t buy into that idea who really
don’'t believe it yet.

And | wish they would see, you know,
diversity as capabilities multiplied. You know,
that’s the way they should look at it. But there's
still people who still are thinking that sonehow,
maybe by chance we can go back to the way things used
to be.

But things are never going to be again the
way they used to be in Fairfax County. W are getting
nore and nore diverse and peopl e have to, you know,
adjust toit. So | think, you know, pulling people’s
thinking into the 21st Century is probably, in ny
m nd, the greatest challenge for Fairfax County.

Anot her one is having nore inclusion of
di verse people at the decision nmaking level. | think

that they' re attenpting to do that now And in the
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M nority Student Achievenment, | saw it happen in the
|l ast two years. In the Famly Life Education
Conmttee, |’ ve seen that happen

You know, in the Fairfax Acadeny and what
-- the recertification classes that they re teaching
the teachers. | think they re actually noving toward
that very nicely. But | think it happens to happen --
needs to happen even nore, and especially on the
comm ttees that the school board has.

Alot of those conmmittees are like totally
VWhite except for like one or two people, and they
think that’'s fine, and that’s not fine.

MR WLLIAVS: Let ne just add sonething
real quick since this is kind of an open situation.
| think she has a very good point that we noticed t hat
in the MSA Committee, that a | ot of the prograns, that
peopl e are appoi nted by school board nmenbers.

There’'s very few -- little diversity in
t hese prograns. And peopl e nmaeki ng decisions are stil
basically one color. And that is a very, very big
concern that we all should be aware of.

M5. MATTHEWS: M. Yi, problens?

MR Yl: | think as a county, we’'ve now

made strides to bring awareness anong the diversity
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anong the students. But | need to -- | think that we
need to do a better job in bringing this awareness to
t he parents.

Parent s have been often neglected. But we
bot h know that parents and teachers can be a great
role nodels for the students to follow So if the
parents and the teachers are acting in such a way
that, when they see people, they see it as people, not
as color -- | nean, these are the exanples that
students can learn from

So we need to encourage parent
rel ati onshi ps anong different race through hol ding
parent connection neetings where there are translators
avail able so that all parents fromdifferent culture
| evel can join and find out what’s going on in their
school .

So yeah, | really feel that the parents
have been negl ected and we need to do a better job in
maki ng awar eness of diversity known to the parents.

MS. ALKHATEEB: There was one other
suggestion | had, and that is | think that we need to
denystify basic concepts about school, about schoo
i nvol venent, about what -- especially for inm grant

comruni ti es.
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There needs to be much nore in this schoo
system explaining to parents what is an Anerican
school system what is a school, how does it function,
what are you expected to do as parents. And that
shoul d happen at the begi nning of each school year
because, you know, there’'s a kind of assunption that
everybody knows what it is, but they don’t know what
it is.

School is not the same thing around the
wor | d.

M5. MATTHEWS: So the begi nning parent-
teacher neetings of the whol e student popul ation --

MS. ALKHATEEB: Yes.

MS. MATTHEWS: -- assune a certain anount
of know edge about school s?

MS. ALKHATEEB: Yes, and that know edge
doesn’t exist. And parents don’'t know how to be
enpower ed as advocates of their children. They don’t
even know t hat they have to be an advocate of their
children. So, you know, explaining that to inmm grant
parents | think is extrenely inportant in letting
peopl e feel that they' re brought into the mainstream

MS. MATTHEWS:  Fatema

CHAl RVAN FRANKLIN:  Just at the end, | was
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wonderi ng whet her or not this was a proper subject for
what we’ve been talking about, Fairfax County
m crocosm of change. And | was wondering to what
extent do the people in Fairfax County feel that they
are a mcrocosn?

That is, that they have sonmething that’s
-- they’'re special. The question is, why are they
here? Wy did they cone to this particular place?
And if they have reasons for coming to this particular
pl ace, are they satisfied? That is, are they -- is it
what they wanted, what they expected?

And therefore, perhaps if they are
satisfied, they m ght not be a mcrocosmfor change.
They don’t want too nuch change if this is what
they’ ve been |ooking for and they’'ve found it in
Fai rfax County.

So that -- |I’mjust wondering whether or
not there is some stinulus for a change, sonme reason
for their wanting to nove on to change the social new
year, the educational new year and so forth; or is it
just so wonderful and so perfect, just don’t bother
it? | was wondering about.

M5. ALKHATEEB: 1In 1993, the school system

brought in an outside group from Washi ngton, D.C.
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headed by African-American wonen, and it was call ed
the McKinley Goup. And they brought themin to | ook
at the Mnority Student Achieverment in Fairfax County.

Wien they got the report, it tal ked about
| anguage minorities, it tal ked about need for nore
inclusivity, it tal ked about need for diversifying the
teachers and so forth. And instead of acting on it,
t hey devel oped -- they put together a group within the
county to look at what it said and give
recomrendati ons on what could actually be done from
it.

And then when they got that report, they
didn't like that either, so they got -- nade anot her
group to |l ook at what the second group had | ooked at,
but then -- and so, as far as | know, not nuch of what
was suggested ever was put into practice as it was
suggest ed.

However, that process, as you' re saying --
are people ready for change? Do they feel totally
satisfied or what? | think that that process really
opened up the whole -- you know, the whole ball gane
of discussing diversity in really deep |evels.

And | think that that was the bi ggest plus

of the McKinley report. So yes, | think people --
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they have the nechanisnms in place for discussing
change, and | think that’'s the biggest plus of Fairfax
County.

M5. MATTHEWS: | think we're going to wap
up now. You know, obviously the allure of being in
t he shadow of the Nation's capital draws many peopl e
fromall parts of the world to Fairfax County. And
t hink those of us who have lived and worked in the
county for the past 20, 30, nore years have seen how
t he county has changed.

Per haps not intentionally, but the changes
certainly are there. And | think what we’'ve heard
today is that you have to be very deliberate in terns
of the efforts to try to work with this change and
make the change be positive changes.

It’s not sonething that just can happen
sort of passively, as we heard from our students and
teachers. You have to be very deliberate about trying
to make it work and continue to work.

By the year 2005, we know that the Asian
and Hispanic populations are going to nore than
doubl e, so those changes are going to continue to be
dramatic and they' re going to be different than sone

of the changes that we’ ve seen here in the past.
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Sone great ideas, | think, fromall of our
panel i sts. And sone interesting things to think
about. | know as a parent, hearing about being able

to communi cate with teachers on a computer through an
Internet service and actually knowing what the
homewor k assi gnnent is, you know, fromthe teacher who
is not working the same kind of schedule as you is
very appeal i ng.

But of course, that assunes that every
home has a computer in it and that those parents know
how to use the e-mail and the Internet, and that the
teachers have that ability to conmunicate that way.
So certainly, as we hear about wiring up America’s
cl assroonms, we also have to talk about wiring up
Anerica s households to nake those kind of changes
cone into play.

It’s been a privilege to be here today,
and I’mgoing to turn it back over to Dr. Franklin
But thank you, all of you, on the Initiative on Racism
and also all of our panelists today for sone really
f abul ous observations and ideas.

(Appl ause.)

CHAI RVAN FRANKLI N Thank you.

MR HOY: Are there going to be coments
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-- a chance for comments?

CHAI RVAN FRANKLIN:  Not at this point. W
have another -- we have to keep fairly well on
schedul e.

MR HOY: So what you're saying is this is
basi cally a nonol ogue. This is not a dial ogue.

CHAI RVAN FRANKLIN:  That is --

MR. HOY: This is what the nedia s been
saying and there’s no one up there that is talking
about the Wiite people. Well, we Wiite people have
views. Al these people up here that are Wite are --
they mght be biologically Wite, but they' re not
politically Wite.

My nanme is Robert Hoy. And Presi dent
Clinton has invited us to the Wite House, sone
conservative critics of this organization. And we're
going to neet himon Friday, and also we’'re going to
have a public relations gathering with the press --
press rel eases at the National Press C ub.

But the one thing | want to -- this is a
di scussion on race. There should be sparks flying.
There shoul d be people debating. W don't want to be
a mnority on our own honeland. Wiy is it that you

peopl e just assune that mllions of Wiite people want
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to be a minority in our country?

This country -- oh, boo, yeah, you see,
nonol ogue, nonol ogue. It has nothing to do with a
di al ogue. W are Wite people, and we do not accept
to be a mnority on our own honeland. And why is it
that you said -- you said this is 90% of --

CHAI RVAN FRANKLIN:  If you will come this
afternoon --

MR. HOY: -- students are Wiite. \Were
have the Wiites gone? Wy is it down to 44% They're
novi ng out to Loudoun County, that’s why.

CHAI RVAN FRANKLI N If you will --

MR. HOY: They don’t want -- they don’t
want diversity. You talk about diversity. Here's two

Mosl ens up here and a young Jewi sh fellow. Ask them

CHAI RVAN FRANKLI N:  Let ne ask you --

MR HOY: -- if they support Israel. Ask
themif they' re going to support Israel when these
students grow up and becone citizens of their country.

CHAI RVAN FRANKLI N: Let me say this to
you, Sir.

MR HOY: There's plenty of diversity in

Anerica that we --
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CHAI RVAN FRANKLI N: Let me say this to
you, Sir.

MR. HOY: |’ m being thrown out.

CHAI RVAN FRANKLIN:  There will be -- he
asked if there is going to be --

M5. MATTHEWS: |If we can just have your
attention here, there is an opportunity -- sir, sir?

CHAI RVAN  FRANKLI N: There is an
opportunity on the program - -

M5. MATTHEWS: Sir, if you can just --

CHAI RVAN FRANKLIN:  -- this afternoon --
M5. MATTHEWS: -- listen to the --
MR, HOY: (I naudi bl e conment from an

unm ked | ocation.)

CHAI RMAN FRANKLI N:  There is a chance --

(Appl ause.)
The gentl eman has departed, but let -- if
any of you will -- the gentlenman has departed, but if

any of you will encounter him you will convey to him
| hope, the nmessage | was trying to convey to him
nanely that there will be an opportunity -- it’s on
the program -- for people in the audience to
participate in the second round table which does carry

on fromthis to the nationw de perspective.
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And it’s in the program It’s here, but
we didn't get an opportunity to tell him

WIl vyou tell him that there is an
opportunity in this programthis afternoon for himor
for anyone else in the audience who wants to
participate to do so.

Now t hat said, we want to expand on the
| essons that we have been | earning. You see, we have
to learn sonmething before we can tal k about other
t hings, you see, or before we can interpret it. And
that’s what we have been trying to do this norning.

We all need to learn. The President’s
Initiative on Race needs to learn, even if sone of the
others don't need to learn. And |I’'m delighted and
pl eased and grateful to the nenbers of the school
board, the nmenbers of the commnity, the students and
the faculty of the Fairfax County School s for having
brought us this discussion this norning.

And as we nove toward a discussion of this
from a nationwi de perspective, | think it’'s very
i mportant for us to have sone perspective on the whol e
guestion of popul ation and how to build a bridge, how
to use what we have learned this norning to expand to

a nati onw de perspecti ve.
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And t herefore, we have sought to nake this
bridge by calling on one of the great denographers,
one of the nobst authoritative denographers of this
country, Dr. Harold Hodgkinson, to talk about our
popul ation, to talk about the problens of diversity
and dissemnation of information over the entire
Nat i on.

And so, as a result, we hope that he wll
bring to us the kind of nessage that will provide this
bri dge.

Dr. Hodgkinson is a nost distinguished
person in the field. He's Director of the Center for
Denographic Policy at the Institute of Educationa
Leader shi p. He’s widely known and respected as a
| ecturer and anal yst on denographi ¢ and educati onal
i ssues.

And he wll provide us with a brief
denmographic view of race in primary and secondary
educati on.

Vel cone.

(Appl ause.)

DR HCODGKI NSON:  Thank you, M. Chairman.

It’s a pleasure to be here, although today

is not going exactly as | planned. | had overheads to
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show you and they don't work on this screen
projection, and | just lost four mnutes of ny tine.

My job is, in 12 mnutes, to segue you
froma fairly atypical county in which I live and pay
taxes, so be nice to ne, to the world of the United
States. |’m a denographer, which sounds |ike as nuch
fun as colon surgery and is actually nore interesting.

The nunbers in ny field are non-debat abl e,
whi ch is why people generally pay attention to them
at least for a brief period of tine. W have 46
mllion American students in our public schools; six
mllion nore in private school s.

The public school students go to 14, 000
| ocal |y controlled school districts. W are unique in
the world in ternms of the way in which our schools are
controlled. W are also unique in the world in having
the nmobst conplex and interactive system of higher
education in the world.

There are so nany ways one can be educated
in our system nobody else really can conpete. Two
things to talk about are first the students and then
t he schools and communities in which they exist.

First, the students. In the next 30

years, there’'s going to be a very large increase in
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"mnority" students, and that’s in quote because |
don’t know what we’'re going to call mnorities when
they’ re nore than half.

Currently, 33% of the students in our
public schools are a mnority that we’ ve got to be
very careful about how they will be defined in the
next census. Because, for the first tinme, people wll
be allowed to say that they are of mnmixed ethnic
ancestry.

This used to be socially unacceptable
conversation, but two books have been witten just
this year on famlies in which you see the results of
a mxed marriage. One, The Sueeter the Juice, was one
of the best books |I’ve ever seen on a sensitive topic,
but one can learn a great deal about this.

Six mllion children will therefore say
that they are of m xed ancestry. And when they go to
t he schools, there’'s going to be an additional problem
because the schools nay force themto say what race
they are, and the student will have to choose between
the nother’s ancestry and the father’s.

And courts are already beginning to rule
on how that may worKk.

The vast mjority of this increased
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diversity wll be non-black and non-European.
Al t hough, the immgration wave of the 1900's was a
little larger in proportion to the immgration wave at
the present tine, we are now in the mddle of the
| argest non- European wave of inmmgration in the
hi story of the United States.

| mm gration has al ways been 85% Eur ope.
It is now 15% Europe. Most of the rest of the
i mm grants are comng from South and Central America,
Asia, and particularly an increased population from
the M ddl e East.

The nost rapidly growing religion in
Anerica is Muslim We have 1,000 nobsques in this
country, having had virtually none in 1960. Al of
these factors then suggest that the diversity that
we're going to deal withis a different diversity than
we have ever dealt with before.

| find it quite exciting because Anerica
is the only Nation that makes an econom ¢ advant age
out of diversity, and we have done this basically
since our country was founded.

The teaching force, on the other hand, is
now 12% m nority when the students are 33% And NEA

is projecting that the teaching force will get whiter
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in the next ten years because of the fact that
mnorities do not seemto be interested in teaching
careers. There’s a huge problemthere.

But finally, black/white term nology wll
be usel ess in explaining the conplex reality in which
many of the students we heard fromtoday |ive and feel
confortable. And thus, we just get sonehow past that
i ssue that there’s only two groups to think about.

Second, many of these students are going
to have |language difficulties in their early
schooling, especially immgrant children born in
anot her nati on. If an inmmigrant is born in this
country, they learn English nmuch nore rapidly than if
they were born in their national -- the country of
origin of their parents.

Qddly enough, if a Vietnanese not her reads
to her child in Vietnamese, the child [ earns to speak
Engli sh nmuch better than a Vi etnamese child who is not
read to by their parents. It doesn’'t even matter what
| anguage you read to themin

If you read to themin any | anguage, you
find that their ability to |l earn English is increased,
and | find that really quite interesting.

Al t hough nost peopl e speak Spani sh who do
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not speak English, 120 different |anguages are spoken
in the public schools in the United States, and this
makes the bilingual issue very, very conpl ex.

Three, the U S. has the highest youth
poverty rate, 25% of any industrialized nation.
QG her nations are aghast when they hear that a quarter
of the American young population is in the poverty
area. |If you look at that in greater detail, however,
you find that roughly 40% of Bl ack and H spani c youth
are bel ow the poverty line, and 16% for Wite.

Mnority youth are nost likely to be poor,
and poverty is the universally handi cappi ng condition.
Twenty percent of Bl ack househol ds have an i ncone over
the Wiite average. That’s fine. It neans that
there’s still many problens that we have to wrestle
with with poverty anbng mnority groups.

But nost poor kids in Anerica are Wite.
The highest percentage of poverty is Black and
Hi spani c. And that’s very inportant that we keep
those things straight. Every tine you see on a
television or a newspaper picture a picture of a
single parent femal e, she’s al nost al ways Bl ack.

And as a matter of fact, nost single

parent females are Wite. So we’ve got to be aware of
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the fact that the Wiite group is still largely at risk
in many of these areas, but the proportion of risk is
much less within the Wiite group

Poverty is related definitely to dropping
out of school, to being held back a grade which
doubl es your chances of dropping out of school, teen
pregnancy, violent teenage death and nmany ot her youth
probl ems, especially in places where racial and
econom c segregation overlap conpletely.

If you look at the nmpbst -- ten nost
segregated cities in the United States, not a single
one is in the deep south. They're all in the Rust
Bow -- Detroit, Flint and so forth. These are pl aces
where economc and racial segregation are alnost
perfectly overl apped.

If you get to a place |like Phoenix, you
find that Phoenix is much nore diffuse and poverty,
new jobs, all of those things are spread nore equally
across the netro.

President dinton and ot hers who turned 50
in 1996 represent a 37%increase in retirees in 2011
This works because in 1946, the first year of the baby
boom President dinton was hatched along with a 37%

i ncrease in people who were born in that one year.
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W couldn’t put themin maternity wards.
Who’'s going to build 37%nore maternity wards based on
a runor? As a result, because they are now 50 in
1996, they are going to be 60 in 2006, and they w Il
be 65 in 2011. The math in ny field is not too
difficult to conprehend.

It means, therefore, that we'll have the
same whoosh towards Social Security that we had a
whoosh toward ki ndergarten, and even earlier, a whoosh
toward maternity wards when they were born. Thi s
group then is followed by 14 nore years of rapidly
i ncreasi ng Social Security recipients comng into the
systemfor the first tine.

And that's the issue | believe with age,
race and schools. It will very clearly be in the baby
boonmer’s self interest to ensure that each of the
future workers who are heavily young and non-Wite
gets a good education and a splendid job.

Not because of |iberalism but because of
pragmatism That is their retirenent fund for the
rest of their lives.

As we think about age, which is another
factor -- in Fairfax, | did a study for Bud Spillane

about a year and a half ago -- rapidly grow ng
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popul ati on of people not over 65 but of people over 85
and these are fol ks who don’'t care that nuch about
school s.

School bond issues get nore difficult to
pass as the population ages. And actually, if you
think about it, you would probably never guess that
t he nunber of people over 100 in the United States at
the present tinme in 1997 is 46,000 peopl e who are over
100 years of age.

The third quarter of human life is now 50
to 75.

The reason these trends are going to
continue, of course, is what we call fertility rates.
The average Bl ack fenale gives birth to two and a hal f
children over her lifetine. The average Hispanic
gives birth to three. The average Wite femal e gives
birth to 1.7 children, which is bel ow the repl acenent
| evel .

Everywhere in the world, Wiite fenales are
bel ow replacenment |evel. VWites are 17% of the
wor |l d’ s popul ati on goi ng down to nine percent in 2010.
So we have a declining Wite popul ati on anong nost of
our European allies, and everywhere in this country

the Wiite rate i s bel ow repl acement except in Utah
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The Mornon --

(Laughter.)

It’s a true fact. The Mrnon fenal e has
an average of 4.1 children over her lifetime. Nobody
forces those Mornon wonen to have children. They want
to have four children. The best predictor of how many
children a worman will have is how many children a
woman wants to have.

Nunber two, schools and communities. Half
of the American people live in suburbs, a quarter live
inlarge cities, and a quarter live in small tows and
rural areas. We nove around, however, as no other
Nation. When | do this in other countries, people
think it’s a msprint.

But 43 mllion of us noved between March
'93 and March ' 94. Forty-three mllion Americans
changed houses. That’'s extraordinary. The | argest
percent of themare still in the sane county. About
seven mllion noved to another state. And a few of
them go transcontinental, but relatively few

But in Fairfax County, if you nove from
one part of the county to another, you change school s;
and as you change school s, you change uni verses.

Transiency is the great eneny of soci al
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cohesion. Ask any mnister, any school principal
anybody who sells newspapers and they' Il tell you if
t hi ngs nove around too rapidly, there is no social
cohesi on.

I f you don’t know your nei ghbor, you m ght
just as well rob them One of the great sources of
crime is high transients. It’'s anmazing to | ook across
the country and correlate crinme rates with the rates
in which people nove in and out.

Cohesi ve, stable conmunities are hard to
find in Texas, Florida and California. In every state
now there are teachers who have 24 students in
Sept enber, 24 students the follow ng May, but 22 of
the 24 students are different people.

Try teaching a class in which every three
weeks one of the children |eaves and another child
noves in. That nmakes cohesion very difficult. As the
popul ati on ages and the baby boom stays single or
marries with no children, only one household in four
today has a child in the public schools.

Twenty-five percent of the households in
Anerica have a child in the public schools. Wen
was growi ng up, it was 69% \Wiat this neans is that

t he average American adult has no daily contact with
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a young person, and many of them frankly, prefer it
t hat way.

(Laughter.)

Three, although the nmedia focus on poverty
inlarge city schools, the rates are alnost as high in
rural Anerica. One of the big forgotten issues, of
course, is rural poverty in the United States. The
two groups with the highest poverty rates in the
country are in rural settings:

Children of mgrant workers, which |
studied two years ago, nmainly H spanics who attend an
average of four schools a year. |It’s often the sane
school s as seasonal work requires the parents to go
fromplace to place, but you get a very clear sense of
how difficult it is to go to four different schools a
year if you’'re one person.

And Bl ack children of single nothers in
the Mssissippi Delta, 80% of whom are below the
poverty line. Eighty-percent of rural, Black Delta
single female children are bel ow the poverty line.
And right behind is Appal achian White children.

So that the rural poverty issues in
Anerica, although they’'re not politically relevant

because the densities are so low, and very few
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politicians care about those things, those things just
-- they’'re a wash.

| ndeed, we have 200 counties in the United
States in which the density is bel ow six people per
square mle. You are now in a county in which the
density is over 1,000 people per square mle. |ndeed,
t he Bos-Wash corridor from Boston to WAshington is
Japanesei in nature: the densities are the sane as
Japan.

The reason the Japanese are so efficient

is not that they're so smart; it's that they' re so

dense.

(Laughter.)

So let ne close with some issues. First,
issues in rural schools in America. Many school

districts have fewer than 100 students. That neans
ei ght kids per grade. How do you get a physics
teacher to cone in and teach eight kids? Bus rides of
100 miles per day, six residents per square mle to
pay taxes and support the school s.

Think of a tax base based on six people
per square mle. This issue, | think, is inmportant as
we begin to ook at the counties where you have these

severe rates of |ow density.
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Political invisibility at the state | evel,
| ack of social infrastructure in rural counties where
the churches, the youth clubs, the hospitals, the
novi e houses, the counseling centers and |ack of
teachers in special fields |ike physics and chem stry.

Sone i ssues in suburban schools: Rapidly
i ncreasing poverty in close in suburbs. Arlington was
the first to show increased eligibility for free
| unch, and now we’re beginning to see that even in
pl aces as far out as Fairfax.

Mor e non-speaki ng -- non-English speaki ng
children. Parents who want the whole systemto be
focused totally on getting kids into Harvard and Yal e,
which is a major preoccupation with nmany suburban
parents. Mre single nothers with | ow i ncone.

H gher rates of juvenile crime. Many city
probl ens are now noving out to the suburbs. The big
issue with Fairfax is that Washington is noving in
this direction.

| ssues of wurban school s: Tr ansi ency,
nunber one. Teachers who don’t know t he nanes of the
ki ds because they’'re a different bunch than was in the
day before. That issue overrides many others. Kids

who have no hone address.
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Ki ds who have little parent support. Kids
who don’t have a tel ephone. W’re talking Internet?
These are kids who don’'t have phones in their hone.
Mot hers wi t hout education or job skills. Teachers who
spend 70% of their tine and effort just in establish
and mai ntai ni ng m ni mum cl assroom contr ol .

An NEA survey of urban school teachers
showed that they' re spending 80 to 90% of their tinme
getting the kids to be quiet and pay attention. |It’s
not a lot of fun to teach English or history if you
have those kinds of residuals.

And thus, the teacher shortage that’s been
wi del y bandi ed around is nostly in inner city schools
and for handi capped children and peopl e who speak a
vari ety of |anguages.

Shortage of equipnent and building
mai nt enance is a continual problemin urban school s,
and many students who honestly feel that the schools
are not for them that the schools are not in their
self interest.

Those are very difficult, challenging
problenms. W’ ve presented race-poverty issues that
surround the schools. | want to end by saying that

much progress has been made. Eighty-percent of Wite
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Anericans have a good Bl ack friend.

W now find that nost people think their
nei ghborhood is safer than the place in which they
grew up. Seventy-seven percent of Anericans descri be
t hensel ves as being deeply religious and they go to
school -- they to go church every Sunday.

There are many heal thy things then that we
forget in our tenency to resolve issues by | ooking
only at differences. But it's essential that
Anmeri cans understand the conplexity of the racial-
ethnic-origin issue in our country and how differently
it plays out in the south, which is 12% Bl ack when the
rest of the country is one-half of one percent Bl ack.

And if you go to Texas where the majority
popul ation is Wite, but just barely, and H spanics,
especially Mexicans, are the |argest single grow ng
group, we have to understand that blend as we nove
across the country.

It’s very inportant then to | ook at the
census categories for the year 2000 and realize that,
for the first time, we're going to be able to say that
many Anericans are of mxed ethnic ancestry. But poor
Tiger Wods is going to have to say that he is a

Cabl anasi an, and he wi |l check Caucasi an, Bl ack, Asian
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and | ndi an.

That’s fine. Next question, how do you
score that response? Does he becone four people?
Does each of his choices becone one quarter of a
person? And the Congress, of course, failed to deal
with that particul ar issue.

So e pluribus is really inmportant. That's
why we’'re here today. But what’'s nost inportant is
unum  What hol ds us together as Anerica? And it’s
been pretty nuch a European cenent that has gl ued
peopl e toget her.

VWhat we now have is people from every
country in the world. Al 220 countries have soneone
living in the United States. How do we get to a non-
Eur opean gl ue that holds us together w thout going to
war ?

The one tinme Americans are splendidly
cooperative -- as soon as we go to war, then everybody
becones American. As soon as the war’s over, we tend
to drop back into differences. So the question for me
is how can we get frome pluribus to an unumthat will
neet the next 30 years?

And if you can help wth your

deliberations toward that goal, this is tinme very well
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spent.

Thank you.

(Appl ause.)

CHAI RVAN FRANKLIN: | am deeply grat ef ul
to you, Dr. Hodgkinson, for your exposition on
denmography which was itself nost enticing, nost
exciting and nost interesting and easy to understand
and foll ow.

There is -- before we break for |unch
there is a public service announcenent that the
Advi sory Board has -- the President’s Advisory Board
of Race has been working on. It’s one of a nunber
that will be presented.

And at this tinme, we want to share with

you at | east one of these public service
announcenent s. I think it’s going to be on the
screen.

(A public service announcenent was

pl ayed.)

(Appl ause.)

CHAl RVAN FRANKLIN:  That is the first of
the public service announcenments which we wll be

running in various parts of the country and all over

the country in the next few nonths. And we draw your
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attention to them and hope you will be watching for
t hem

Now | want to thank the panel this norning
and our wonderful noderator, M. Mtthews, for
bringing to us the nmessage of Fairfax County and
m crocosm for change. | have | earned a great deal
| believe that | speak for the Board when | say that
we’ ve | earned a great deal.

And | hope that you have | earned fromthe
observations and points that were nmade by students,
faculty, adm nistration and other people in Fairfax
County. | certainly have been enlightened. And I
| ook forward to nore enlightennent in the afternoon.

We're going to have sone organizations
even at lunch. There are so nmany aspects of this
probl em which we need to explore that we're going to
have sone exploration at lunch. W’re going to break
into three round tables.

And we’' |l be joined by Senator Charles
Robb and Representative Tom Davis of the House. And
we' |l be neeting with invited students, parents and
teachers from Annandal e High School. They will be
having lunch with us and we’ |l be di scussing various

i ssues.
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The lunch is only by invitation, but it’s
open to the press. And we |ook forward to seeing
menbers of the press there. And at 1:00, we will be
return -- we will return for our afternoon discussion

session, at which tine the audi ence, as well as the
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panel, wll be invited to participate in the

di scussi on.

Thank you very much. W will adjourn for

| unch.

(Appl ause.)

(Wher eupon,

| unch at 11:30 a.m)

t he proceedi ngs recessed for
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AAF-T-EERNOON S-E-S-S1-ON
(1: 05 p.m)

CHAI RVAN FRANKLI N:  Ladi es and gent| enen,
panel, nmenbers of the Advisory Board, we wll now
return to the issues of race in prinmary and secondary
eduction that we were discussing this norning.

In the afternoon round tabl e discussion,
we hope to build on the earlier points made by the
students, the parents and the teachers from Fairfax
County and address nore broadly the challenges
associated with race and racial diversity in primary
and secondary education and the strategi es that can
overcone those chal |l enges.

W are joined by a distinguished group of
educators and schol ars representing a diverse view on
educati onal issues. Because our esteened Executive
Director has much know edge and experience in this
fold, I amasking her to noderate this round table.

Qur esteenmed Executive Director, Judith
Wnston, is presently on detail fromthe United States
Departnment of Education where she is both CGenera
Counsel and Acting Under Secretary. And she will nake
sonme brief remarks as the noderator, and then she will

i ntroduce our distinguished panelists and begin our
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round tabl e di scussions.

Later on, Ms. Wnston will open up the
conversation to questions from the audience, as |
sought to announce this norning, but was not able to
get the floor to announce that we would have
di scussions fromthe floor this afternoon

I’ mdelighted and pl eased to present our
Executive Director, M. Judith Wnston.

(Appl ause.)

M5. WNSTON: Thank you. Thank you very
much, Dr. Franklin. And | thank all of you for
joining us here today. W have a very distingui shed
panel of education experts and practitioners here with
us today with diverse views on educational issues.

Before | introduce them however, | would
like to just reiterate a few statistics that build on
what Dr. Hodgki nson presented earlier today as a sort
of predicate or a foundation for the discussion that
| expect will follow

The data show that racial disparities in
education persist. For exanple, the problem of under
prepared teachers is nobst severe in high poverty
school s where 39% of teachers have neither a college

major nor a mnor in their primary field.
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And we know that schools in high poverty
areas are -- have an enrollment of -- high enroll nent
of mnority st udent s, student s of col or
di sproportionately represented in high poverty
school s. The greatest percentage of students
attendi ng schools with the nost inadequate buil ding
facilities were in school where the student body is
nore than 50% minority.

Low incone students are less likely to
have access to chal |l engi ng courses such as al gebra and
geonetry, and these courses matter for whether they
have the skills to go on to college. Unless we say
that this is an inconme problemonly and not a race
problem renmenber, as | said earlier, that there is a
much greater proportion of mnority students who |live
in poverty than non-mnority students.

There also remain substantial racial
di sparities in educational outcones. For exanple, one
of the <concerns that the President has voiced
repeatedly and an i ssue that the Advisory Board woul d
like to spend tine on this afternoon is the issue of
hi gh school drop out rates.

VWhile the drop out rates for Wiite and

Bl ack youth are approaching parity, the rates for
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H spani c and Native American students are increasing.
And it seens to nme that we have to ask the question
why and what can we do about it?

As Dr. Franklin stated earlier, our hope
with this afternoon’s panel discussion is that we wll
have an opportunity to build on sone of the earlier
points made in this norning s session on the Fairfax
County Public School s.

Wil e we know that we can’t hope to cover
every part of this very conplex issue, we do hope to
bot h expl ore the chall enges of grow ng diversity and
the continued racial disparities in education and
really to begin to understand the way i n which issues
of race are bound up in the way that we educate our
chi | dren.

O, if thereis aviewthat race is not a
factor that needs to be dealt with at any length, we
hope that that view will also be expressed and an
opportunity presented to explore it.

VW do have a group here this afternoon who
can -- which can lend a national perspective to this
di scussion. And nore inportantly, it can hel p suggest
ways to address sone of these tough issues that we

expect to be presented.
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Let me introduce to you Dr. WIIliam J.
Bennett who is the forner U S. Secretary of Education
and national -- and formally National Drug Contro
Policy Director. He is the author of the nationw de
best sellers, The Book of Virtues, and The Children’s
Book of Virtues.

He al so serves as Co-Director of Empower
Anerica and is an Odman Fellow at the Heritage
Foundat i on.

Wl come, Dr. Bennett.

Dr. James Conmer, on ny left, is the
Director of the School Developnent Program and a
Mauri ce Fal k Professor of child psychol ogy at the Yale
Child Study Center. He also serves as Associ ate Dean
of the Yal e School of Medicine.

Dr. Comer has participated in the process
of changing two inner city -- of changing two inner
city, low inconme elenmentary schools from chaos to
stability and academ ¢ and social achievenent. His
Soci al Devel opnent Programis in place in 600 school s
in 26 states.

Vel cone to you, Dr. Comer.

Ms. Lisa Graham Keegan has served -- al so

on ny left -- has served as State Superintendent of
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Public Instruction for the State of Arizona since
January 1995. She al so served as Chairman of the
Education Conmittee that sponsored education reform

| egi slation for the State of Arizona.

Ms. Diana Lamis on ny right -- has served
as -- left, I"'msorry, Diana Lam That’'s Deborah
Meier, who | will cone to next. Sorry about that.

Diana Lamis on ny |left and has served as
Superintendent of Schools for the San Antonio
| ndependent School District since 1994. She is the
first woman and second H spanic to hold this position
in the San Antoni o | ndependent School District.

Now on ny right, Deborah WIlins Meier.
Ms. Meier is the Principal of Mssion Hill Charter
School. She is --

M5. MElI ER No, not a charter school.
It’s a public school.

M5. WNSTON:  Ah ha, it’s a public school,
not a charter school. And she has spent nore than
t hree decades working in public schools as a teacher,
writer and public advocate.

The school she has hel ped created serve
predom nantly | ow i ncome African-Anerican and Latino

students are considered exenplars of reformin terns
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of governance, curriculum and pedagogy.

Vel cone to you.

Dr. Gary Ofield, on ny right, has been a
Prof essor of Education and Social Policy at Harvard
Uni versity since 1991. He is the Director of the
Harvard Project on School Desegregation and is the
aut hor of several books on education and civil rights.

Unfortunately, panel nenber Bill Rojas,
who is the Superintendent of San Francisco’s Public
School s and whose nane appears on your agenda, was
regrettably unable to join us today, and he does send
his regrets. W hope that he will join us at sone
future tine.

Thi s panel discussion will proceed in nmuch
the same way as this norning’ s discussion. That is,
there will be no formal presentations. However, |
will be asking, as the noderator, a series of
guestions which the panelists will be asked to respond
to.

| invite each of themto feel confortable
in follow ng up on questions provided by other panel
menbers and even aski ng questions thensel ves shoul d
they wish to do so.

The nenbers of the Advisory Board, of
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course, are also asked to feel free to intervene with
guestions, although we do expect to have a period at
the end of the panel presentation for the Board to ask
any remai ni ng questions that the nenbers may have.

As Dr. Franklin indicated, we intend to
make tine avail able for those of you in the audience
here to ask questions, and we | ook forward to your
guestions. W hope that you will help us permt as
many peopl e as possible to ask questions by keeping
your questions short and your comrents to a bare
mnimumif you feel it’s absolutely necessary to make
a comment.

But we invite your questions.

I’d like to start this afternoon’s panel
off by asking the followi ng question. W see that the
data suggests that there are disparities across raci al
lines in the educational experience of mnority and
VWhite children

My question to the panel is, does race
continue to matter when it cones to providing equa
educati onal opportunity to children in America? And
what is the evidence for that, assum ng your answer is
yes? And how does it matter, and why?

|"d like to ask all of you to think about
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an answer to that question. I’d like to start,
however, by asking Dr. Coner if he would respond to

t hat question.

DR. COVER: Well, | think race matters.
It matters in the concentration of poverty. It
matters in the preparation of staff -- selection and
preparation of staff. And it matters in the

expectations of the staff and others, even the entire
community for children

And 1'd like to just give too an exanple
of schools that we ve been working with with our
School Devel opnment Program which deal with the issue
of under education, race and diversity given the
out comes of these school s.

These are two schools that in 1996 went
from 25th to first in achievenent, the |owest
soci oeconomc -- alnost entirely a Black school. And
then in 1997, one went from34th to first.

What happened in those school s was that
there’s a huge concentration of poverty that really
resul ted fromeconom c conditions, housing conditions
that left these children there with | ow expectations
and poorly supported staff.

But the staff, using the program was abl e
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to really nobilize the housing project that the
children came from The parents, all of the socia
services turned it around and <created high
expectations in those -- that school.

And then in New Jersey, it was even nore
i nteresting. The principal helped created a good
climate in the school wth parents, teachers,
adm nistrators participating; a climate so that they
could eventually ask the teachers to take the test.

Vel |, the teachers took the test and they
didn't do well on the test. But the climte was such
that they didn't punish the teachers; they called in
consultants and they taught the teachers, and the
children zooned fromthe bottomto the top and rival ed
t he hi gh inconme suburban schools -- 3/10 of a point of
t he high incone suburban school s.

Nowto me, it points out the fact that the
children -- the problemis not with the children. The
problemis not even with the teachers. The problemis
with the system of education in the country that did
not prepare the teachers to function in the schools
and to solve problens in the schools.

And it is the training and preparation of

the teachers that is a major problem And then race
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matters because -- because of race, these teachers end
up dealing with low income, mnority children. And
that is the way that, while race is not the direct
problem it ends up being a nmjor factor in
interfering with the education of the children.

M5. WNSTON: And Dr. Comer, it seens to
me that there are probably many people who woul d
suggest that the problemreally is one of economcs,
that the fact that these are poor children and these
-- the teachers that are in these schools, probably
new teachers, are less well prepared and cost |ess
nmoney.

| wonder if Secretary Bennett would |ike
to conment on the question, and what are your views?
Do you think it’s -- how significant is race in this
particul ar area of disparity?

DR BENNETT: Well, race certainly matters
sonetimes. Along with what Dr. Coner said, the great
Jai me Escalente of Garfield High School in East Los
Angeles -- they even nmade a novie out of him and
forced Hollywod to make a novie celebrating a
t eacher.

Doesn’t happen very often -- said that the

| ower expectations of his Latino students -- he said
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he had a Ilot of trouble wth the counseling
department. He said when he wanted to teach cal cul us
to the kids, the counselor said don't do that; that
wi | | be dangerous for them

And | asked hi mwhat he thought of that,
and he said, "If you're growing up Latino in East
L.A, there are a lot of things that are dangerous for
you. Calculus isn't one of them"

(Laughter.)

Race matters sonetinmes because there are
bigots left in the world. There are also fools, as
you saw this norning, left in the world. But | think
i f you desegregate the data, | think you'll find that
race in education matters less than famly.

Desegregate the data, take a | ook at two
parent famlies. D d you know that two parent Bl ack
famlies make three tinmes the incone of single parent
VWhite famlies? | think it’s probably nore than
think the evidence shows. It’s probably nore the
i nci dence of single parenthood.

Illegitimacy, oftenill prepared parenting
that has a lot to do with | ower expectations as well.

But race certainly matters in sone

context. The other thing I'd nmention is that there




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

136

are always stories of mracles like the two -- like
Jaine Escalente and |like these two school systens.
And we should try to do everything we can to nove
schools up to that |evel of aspiration.

But | agree with Dr. Coner; there are
system wi de problenms. \When you’ ve got urban schoo
systens in this country that have al ready | ost 50% of
their students with 50%drop out rates, they’ re gone.
You have got systemw de -- you ve got system w de
probl ens. And you' ve got to get at the problem
earlier than that.

My own view, as you know, is that all of
God’ s children should be free. Pharaoh shoul d get out
of the way and |l et those nothers and those children go
to schools that mght serve them public or private or
parochial. It doesn’t matter.

Many White Anericans, to put it back on
the level of race, have |long since abandoned those
school s for the suburbs. But they say that other kids
-- other people’s kids have to go to those schools no
matter how rotten and horrible they are.

That, | think, is a terrible injustice.
Let the peopl e go.

M5. WNSTON: Do you agree, Gary Ofield,
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that it will take a mracle to recreate the experience
of the two schools that Dr. Coner described, and is
that miracle in the formof vouchers frompublic to
private school s?

What ' s your view of that?

DR. ORFIELD: | think there’s a |lot that
can be done about high poverty, mnority schools and
that remarkable people like Dr. Conmer do amazing
things in sonme of those schools. | think that
vouchers -- | have a very short tinme of experinent.
The record is very anbiguous at this stage.

And nost of the opportunities to use
vouchers are in religious schools, and we have to
t hi nk about the idea of how much we want to go down
that road. |If we can do it in the public schools,
we’'re nuch better off, | think.

Now in ternms of the problem of race
mattering, basically we have segregated schools in the
United States and they' re getting nore segregat ed.
Two-thirds of the Black students and three-quarters of
the Latino students are in predomnantly mnority
school s.

One-third of each group is in intensively

segregated school s. Half of the schools in the
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country are virtually all Wite. They are

t renendousl y unequal on every di mension that you can

| ook at.

Segregated mnority schools are 16 tines
as likely to have concentrated poverty as Wite
school s. That nmeans all of these problens are

concentrated in those segregated nminority schools.

And all you have to do is drive down the
freeway fromhere to Washington, D.C., which wasn’t
really discussed this norning, and see that our
central cities are the epitone of that situation. You
basically have alnost all mnorities and al nost all
poor .

And you have incredibly severe educationa
probl enms. R ght now, WAshington is under receivership
to a non-elected board and a general is trying to
straighten it out because there aren’t even roofs on
t he school buil di ngs.

That’'s part of what race nmatters about.
Resi dential segregation produces school segregation
produces trenmendous inequalities, and only mnority
children in nost of our comunities end up in high
poverty school s.

And those schools have |ess adequate
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curriculums, |ess prepared teachers, |ess challenging
peer groups, fewer connections with college. It
matters tremendously. And we’'re going backwards
because our courts are approving resegregation of
school s.

M5. WNSTON: Well, 1'd like to ask Lisa
Keegan if she wants to comment on the issue of the
extent to which race matters, and al so the suggestion
that, by ending racial isolation, that we coul d begin
-- go a long way to resol ving whatever disparities
that may exist in the educational experiences.

M5. KEEGAN. Well, first and forenost, |
think what | would focus on is educational attainnent.
And | don’t think that we’ ve proven to ourselves in
this country that the nere presence of different
ethnicity on a canpus guarantees anybody inproved
achi evenent .

| just don’t think we can nake that claim

| want to talk a little bit about the
notion that choice -- choice is sonething we don’t
know nmuch about. Perhaps we don’t know nuch about
private school choice. It certainly has not taken
place -- or taken hold like -- for exanple, in

Arizona, public charter schools.
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Charter schools in Arizona are public.
Perhaps they’'re not elsewhere. But they’'re public
schools. They nust take whoever cones. They nust
take the state core curriculum They nust test their
chi | dren.

Qur experience with charter schools in
Arizona is that 25% of the l|eadership in charter
schools is mnority |eadership. That conmpares with
18% of the leadership in the traditional public
system

Charter schools cone up in Arizona nostly
under the State Board of Education and the State Board
for Charter Schools. It’s a very open system
There’s a higher percentage of mnority children in
charter schools.

Al'l of the diatribe |I think we heard in
1994 when we passed that |aw saying that charters
school s would sinply be an invitation to sort of elite
children going to new schools has not been true in
Arizona, has not been true in the country.

These are schools that parents are
choosi ng because they’ re not happy with the experience
their children were having. And in fact, their test

scores are inproving right in the mddle of, in many
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cases in Arizona, of desegregation districts where

we’' ve been nmaking explicit attenpts to address this

probl em

A charter school restarted up by a
mnority | eadership will be largely -- for exanple,
| argely African-American. | can think of three right

off hand right in downtown Phoenix whose scores
i medi ately out paced the district system

| think you have to congratul ate that.
And | think while it is perhaps a concern in sonme
peopl e’ s m nds  about resegregation if t hat
resegregation is by choice, by choice of the famly.

And if those children are excelling in
ways that they were not before, does it really natter?
I's that to be worried about nore than the academc

achi evenent of those children? And | would say no.

CHAI RMAN FRANKLI N: Let me ask -- M.
Keegan, | am being educated on charter schools, and
|’m happy that you're here largely because | was
nyself -- 1’ve been visiting a charter school in the
State of North Carolina where | live.

And this is really the first year that
charter schools have been authorized by the state.

And it was ny experience that these schools did not
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originate in the way that you say they originated in
Ari zona.

| visited a school the other day where the
majority was just Wiite. And indeed, there were only
-- there was only one Asian-Anerican in the class and
only four African-Anericans, one Hi spanic, and the
ot hers were Wite.

That is, |I’m speaking of a group of nore
than 40 students. And it was ny inpression that these
young people were there for reasons other than you
expressed as being the reasons for their being in

charter schools in your state.

And t hese young peopl e, whi | e
extraordinarily bright -- it was clear to ne they were
bright -- it was clear to nme that they were -- that

t hey coul d succeed under favorable circunstances.
And yet, it was ny inpression that they
were not for the reason that you' ve suggested, but
they were there because -- well, it mght have been
di scipline problens in the regular schools or they
m ght have been sort of free spirits, as they
obviously were, and just could not be subjected to the
constraints of a structured curriculum and a

structured envi ronnent.




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

143

And do you have any schools like that --
any charter schools |ike that?

MS. KEEGAN: W have in Arizona nore
alternative schools like that that are part of the
district systemthan we have charter schools. But |
think it is true in the country that nany states
charter school programis like Arizona s alternative
progr am

Arizona's charter school programis very
open. |n essence, an educator cones forward, says |
have a board, this is my board, this is our
experience, we’'d like to start a school, we can
denonstrate we' Il follow the state curricul um

And in fact, in Phoenix in the nain,

speaking of schools -- and I’'lIl use the African-

American conmmunity for an exanple, a very strong
educational ethic, long history in downtown Phoeni x.

A nunber of people have cone together:
the Urban League, in sonme instances Phoeni x school s
and Tucson schools, also a gentleman nanmed Dr. Ray
Jackson started a school, Mary Black -- the whole
conmuni ty pul ling together.

These are i ndependent school s who cane up

for the express purpose of advancing the achi evenent
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of the children who woul d come into those schools, not
children who were m sbehaving elsewhere and not
children who were unsuitable for classroom el sewhere.

These are academ c core curricul umschool s

that outscore the district that the children cane

from

M5. W NSTON: Now Ms. Deborah Meier, you
very correctly made clear that you don’'t -- you’'re not
involved with a charter school. Yours is a public
school. But it seenms to ne that fromwhat |’ve read

that you are doing some things in the public school
that you run that we'd like to see occurring in al
school s, particularly where there are |large
proportions of mnority students.

Tell us alittle bit about your school and
whet her or not what you' ve done is likely to be
duplicated in public schools across the district.

MS. MElI ER First of all, | was just
thinking to nyself the main thing | have against
charter schools is that we end up spendi ng too nuch of
our time discussing them

(Laughter.)

And the real issue is -- and I'm

interested only in those aspects of charter schools
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that help me understand what we could do for the
majority of children in public schools. | don't --
the notion that we’'re going to eventually end up with
not hi ng but charter schools seens to ne a fantasy.
Therefore, 1'’m nore concerned with the

guestion of what we can |earn from our experiences

that can be transferred into the lives of all
children. So |I would hope -- | nean, | know sone
peopl e feel strongly about it, and | didn't -- |’ mnot

i nsul ted because you thought | was a charter school.

It’s just that ny focus has been public
educati on. And | think nost of the things we're
| earning fromcharter schools we can do in the public
sector if the people who are in charge in public
school s and the public around them and the nedia and
all the rest of them stop expecting the public
school s, by their nature, have to all be identical to
each other and all solutions have to conme fromthe top
down.

| think we can nake public a good word for
school s, and they can be as interesting and powerful
comunities as the best of private schools. And there
are a lot of bad private schools, of course, too.

Now | think it takes a different kind of
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culture, a different picture of what we’'re doing,
which is not delivering services. | find the |anguage
whi ch we tal k about schooling so appalling to me that
| think I can’t picture dealing with race or anything
else as long as we think of children sinply as objects
in arace with foreign conpetition as things that are
bei ng delivered to sonething or other

The children don’t belong to the state,
and they are being grown up. And we need to create
school s that cherish them and focus on them and which
put power in the hands of the people who care about
t hem nost and know t hem best .

And | think the success of the Centra
Park East school s and ot her schools |’ ve been invol ved
i n, which have had remarkabl e success of the type that
Dr. Coner is describing against all the odds, has been
because they were powerful communities that retained
and demanded to hold onto as nmuch power to be what
they were, to respond to their own conmmunity.

And that is often associated with private
schools. But if we know that’s what children need,
then that’s what has to be associated with public
education. And the price paid in our society though

for race is enornous and it inpacts upon schools.
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|”ve just been dealing with this the | ast
week, the degree to which children of color cone to
our schools feeling a | arge sense of distrust about
their environnent, not knowi ng who’s out to get them
and not. Watever we mght say, it’s not only sone
mad raci st here or there who children don’t know where
they stand in relationship to it.

So the majority of boys in the school that
| previously was the head of, secondary school, the
vast majority of whomwent on to college and did wel |,
the majority of themwere held by the police in New
York City at |east once a year, an experience that
never happened to nost White teenagers.

And these were kids whose crines were, if
any, not ones that would have put them in that
posi tion had they been Wite.

The general sense of looking at a kid in
our culture and responding to them with different
expect ations and fears based upon race and the inpact
in alienation and anger, apathy and confusion and the
degree to which that interferes with being educat ed.

It takes a very powerful community to
surround those kids, and that powerful community has

to include their famlies to produce a different
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possi bl e idea, to transformthe notion of possibility
t hat children can have.

And it’s not an accident, | think, that
the kids in Central Park East not only did very well
academ cal ly, although they were absolutely a cross
section of New York Gty -- somewhat par, but a cross
section -- that also, they have an incredible record
of having stayed alive.

That is, at the time the |last study was
done, they were all still alive. That's partly | uck.
But it is also sonething about what a powerful
comunity gives kids in the sense of hope and
possibilities.

So | do -- yes, race matters enormnously
and a conmunity can do a lot to help kids feel |ess
alienated by race and |l ess afraid and nore hopeful
about their future.

M5. WNSTON: Well, I'mreally concerned
about the references to mracles and luck in a
ci rcunst ance where we have --

DR, BENNETT: | didn’'t say luck. | said
m racl es.

M5. WNSTON: | know you did, but | think

that Ms. Meier --
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DR BENNETT: In ny religious persuasion,
there’s a big difference.

M5. WNSTON: -- did use the termluck in
ternms of the way that comunity --

M5. MEIER No, but that -- there’'s 70, 80
schools in New York Gty. |It’s not -- what stops that
from bei ng common practice is not because there aren’t
nore Deborah Meier’s. That is not what stops it.

M5. WNSTON: Ckay, let’'s --

M5. MEIER  What stops it from happening
is that we have institutional mnd sets and practices
that make you have to be a hero -- that nake you have
to be a hero.

M5. WNSTON:  Well, let’s talk about that.
And let’s have sone specific exanples, if possible.

Diana Lam you’'ve been trying to get a
word in.

M5. LAM Thank you. | think that race
and poverty do matter, but | think they re only sone
factors. | guess ny nost inportant nessage to give to
all of you is that it can be done; that in San
Antoni o, we have proven that -- in the past four
years, we have gone from 40 | ow perform ng schools to

Si X.
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We have narrowed the gap in achi evenent
between our mnority students and the state average.
You shoul d know that, in San Antonio, we basically do
not have a White student population. M district is
97% minority, predom nantly Hi spanic.

But we al so have 12% Afri can- Aneri cans.
And the poverty | evel can be defined by 90-91% of the
children who are eligible for free and reduced | unch.
So that kind of gives you the context.

So things can happen. Are we where we
want to be? Absolutely not. But I would like to
point to certain things that we have done that | think
can be replicated and that we have | earned fromthe
schools that Dr. Coner was nentioning or Debbie
Meier’s school in New York and now i n Boston

Teacher preparation mtters, and it
matters a lot. W have now all ocated three percent of
our general budget to go towards professiona
devel opnent. W wish we didn’'t have to spend that
much noney; but if that’s what we need to do, we'll do
it.

Second, expectations matter. It used to
be that, you know, it didn't matter if San Antoni o was

the worst school district in Texas. You know, after
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all, it was all, you know, Mexican-Anericans and
African- Anerican students.

Nobody really cared. So in that sense, |
really conmend the state accountability system I
think that a state accountability system has really
hel ped us; has helped us increase the |evel of
expectation that we have for our -- for all of our
students in San Antoni o.

And of course, that’s not enough. Ve
cannot just overnight say well, the |evel of
expectation is going to be higher, we’'re going to, you
know, have nore denmandi ng courses, nore rigorous
curricul um

As a school district, | have always felt
that we had the responsibility to then provide those
support nechanisns to help students and their famlies
go through a transition. For exanple, what we have
done in school s.

W have not just said well schools need to
change or we need to have hi gher standards or nore of
our kids need to achieve. But we have said all
school s, at some point during the next three years,
will need to select a whole school design, whether

it’s a new American school, or whether it’s sonething
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el se.

VW have, for exanple, 15 nodern red schoo
house -- schools that are inplenenting the design
Ei ghty-percent of the faculty needed to vote on this.
So we had faculty buy in imediately. So then | felt
that ny job as superintendent was let’s not nickel and
dime this operation.

If that’ s what they have deci ded t hey want
to do, if they believe that that’s what’'s going to
hel p their schools and the students in their schools,
then let’s give themall of the resources that they
need to get it done.

It’s working. R ght now, | have 48 out of
the 94 schools that have adopted a whole school
design, and the expectation is that, in the next
coupl e of years, the rest will follow suit.

M5. WNSTON: |I'minterested in hearing
that you were able to give themall of the resources
that they need. That seens to ne a very unusual
position for a school superintendent to be in. MW
understanding is that basically the resources that are
available in -- particularly in large, urban schoo
districts are mininmal in terns of the job that needs

to be done.
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So what -- to what extent are resources
allocated differently across racial lines? That’s not
a problem for San Antoni o?

MS. LAM Oh, | think it used to be a
probl em and perhaps it still remains a | essor problem
now. Four years ago, there were sone mddl e schools
that served predom nantly African-Anmerican students
that, for exanple, did not offer algebra.

Nobody had rai sed an eyebrow about that.
It was just taken for granted. So that, for exanple,
has conpletely been elimnated, that practice. W
have other policies that have inpacted on mnority
st udents. And now I’I|l get to the resources in a
m nut e.

The whole transfer of teacher policy
i npacts especially those schools that need the nost
stability, the best teachers. Because what happens is
new t eacher cones, where are the openings there in the
| ow perform ng schools? Nobody wants to really go
t here.

So we send a new teacher there, the
teacher that perhaps just graduated fromcollege. The
follow ng year, the minute there is another opening,

that teacher transfers out and then we put another new
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t eacher there.

So we are trying to address that through
policy so that now we do not honor any transfers for
-- | wanted three years, so we’re conprom sing on two
and perhaps, you know, it will get to three at sone
poi nt .

In terns of the resources, in Texas,
school boards have the power to |levy their own taxes,
unl i ke some of the schools in the northeast -- schoo
districts in the northeast where | used to work. But
we’ ve found ourselves in a position that we needed to
do sonething, and we couldn’t just wait for resources
to come from sonewhere.

So we basically | ooked at our budget and
did a conplete reallocation of resources. We
elimnated, to a |large extent, a central curricul um
office. And we provided a position to every single
school called instructional guide.

And they are the |ink between prof essi ona
devel opment and what actually happens in classroons.
Because that has always been -- the criticismis that
we can spend a lot of noney on professional
devel opnent, but there is no evidence that that

i mpacts classroominstruction.
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M5. WNSTON. Let nme turnto Gary Ofield
in follow ng up on your statenent.

Gary, you’ve studied racial isolation in
school s for many, many years. |Is it your viewthat if
we could get all of the resources that we could
possi bly need or want into city schools or any school
system that the racial isolation factor is not
particularly relevant in ternms of the opportunities
for children to excel academ cally?

DR. ORFI ELD: Wll, there’'s lots of
di nensions of that. One of themis, of course, that
the schools that are segregated by race are also
segregated on many ot her di nensi ons.

They' re segregated by poverty, they're
segregated by parent education, they’' re segregated by
how many kids conme to school hungry, they're
segregat ed by how dangerous the comrunity experience
is, they' re segregated by how nmany have two parent
famlies, they re segregated by how many ki ds nove in
and out all the tine.

Al'l of those things are related to each
other. They' re segregated by what the background of
the teachers are and whether they’'re teaching in their

subj ect expertise and many other factors. So to say
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that you just add noney into that is not adequate.

In fact, we did a study of metropolitan
Atlanta where the Atlanta schools had spent nore for
a decade than any of the suburban schools, and it
really did not solve the inequalities in any
signi ficant way.

The nost inportant resources that a schoo
has are the parents, and their educational background,
and their power and the other kids. Wen you conme to
Harvard, you' re paying partly for the faculty, but not
-- nostly what you' re paying for is the opportunity to
associate with some of the snmartest people in the
world who are your fellow students.

And that's what a great college is |ike.
Then, if you are -- the other really inportant things
are the curriculumand the |evel of conpetition. And
all those things are related to poverty and related to
fam |y background.

And it’s very hard to change all those
t hi ngs. So the resources -- the nost inportant
resources are not things that you can financially
real | ocate. So | think segregation is very, very
i mportant for that reason.

It’s not because a child sits next to
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sonebody of a different race; it’s because they tie
into a different opportunity system The m ddl e cl ass
school is connected to college. There is a curriculum
and a path where kids go to college. That’ s the
nor mal expectati on.

Everybody tal ks about which college to go
to, not whether college. There' s many schools in high
poverty inner cities where there is no college path
and where the courses don't exist, and the |evel of
conpetition doesn’t exist, and the colleges don’t even
recruit. Many high schools in Chicago, when we
studied them didn't even give college entrance exans.

So we have totally different worlds out
there, and they are defined by race. And when you do
get desegregation of a good sort, you get access to
not just another race, but you get access to another
set of opportunities for your life.

And the biggest effects are actually in
what happens to you in your later life, not on your
t est scores.

| think the other thing about this is
there’s one thing you can't learn in a segregated
school, which is howto get along across racial |ines.

W' re becom ng a half non-white society, and it’s nuch
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harder to learn how to do that as an adult.

For nost mnority young peopl e, they have
to learn how to do that when they go to college, if
they go to coll ege, because seven out of eight Bl acks
and virtually all Latinos end up in a predom nantly
VWhite, mddle class college.

So you’ ve got to think about all of those
opportunity network aspects as well as just
achi evement test scores. And | think that’s why
trying to preserve successful desegregati on where we
have it and trying to open up opportunities, for
exanpl e, for suburban schooling for kids who are
isolated in a place |ike Washi ngton or Phil adel phia or
other central cities is very inportant.

And it’s not all the answer, but it’'s a
vital part.

M5. WNSTON:. Ckay, Gary, let me turn to
Secretary Bennett who wanted to coment, | think, on
t he points you were mnaking.

DR BENNETT: Gary’s right. Certainly not
everybody gets to sit next to soneone from Harvard.

(Laughter.)

As | said when | nmade a speech at Harvard,

not everybody wants to sit next to sonebody from




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

159

Harvard, believe it or not.

(Laughter.)

Judy and Chairman, | have a question. A
litany of speeches does not a dialogue nmake. |[|’'ve
di sagreed with sonething that everyone has said. |
don’t want to meke the nonol ogue either.

But in this celebration of diversity of
opi nions, there are certain things that are true, that
just happen to be true, such as school expenditure
| evel s being very high in Arerica s urban districts.

The Atlanta public schools spend a | ot
nore noney, 20% nore, than they spend in suburban
DeKal b County. Chicago public schools are spending a
| ot of noney. If you |look at the expenditure per
pupi| according to the National Center for Education
Statistics, you will find the expenditures in the 20
maj or urban areas of our country higher than the
nati onal average by a | ot.

The higher the mnority population in
t hose school s generally, the higher the expenditure.
| agree with Gary -- you can’t spend you way there.
Eri ¢ Hani sheck at the University of Rochester has done
185 studies rel ati ng expenditure and achi evenent.

One other comment, if | can, and then
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woul d i ke sort of the ground rules. Do you want us
to engage or do you want us just to each to make our
own speeches?

M5. W NSTON: I’m happy to have you
engage. | invite you --

DR. BENNETT: My last conment. Gary --

M5. WNSTON: Pl ease --

DR. BENNETT: Gary Ofield says the
evi dence on private schools is anbi guous. Let ne nake
it plain. | amnot a cheerleader for private schools.
I’m a cheerleader for educational freedom for
educat i onal choi ce.

Only critics of educational choice believe
that if there is choice, every public school in
Anerica wi |l be abandoned. | do not believe that. |
think some will be abandoned. But bad ones will be
abandoned for the nost part, which is richly deserved.

But the evidence is anbi guous because we
don’t have enough experience with it. But your
col | eague, a Harvard guy, Paul Peterson, has suggested
the evidence is pretty good. Derrick Neal fromthe
Uni versity of Chicago -- it’s not Harvard, but it’s
not a bad place -- has al so done sone good work.

But the evidence, Gary, of the failure of
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t he Chicago, the D.C., the Phil adel phia, etc. public
schools is not ambiguous. It’s a failure. Now you
can say you want to preserve these institutions
because you' d like to see what el se we can do.

Meanwhi | e, you’ve got a 50%drop out rate
and kids are going to hell. | think you should give
t hem a chance.

V5. W NSTON: Dr. Comer, you wanted to
respond to that?

DR. COVER: The evidence -- San Antonio
was a failure. It was there also. But San Antonio is
no | onger a failure.

DR. BENNETT: Good.

DR. COMER: San Antonio’s no |longer a
failure because you have nmanagenent that addresses the
needs of «children and it wuses existing funds
differently.

Now mmy point is that we should fix the
public schools before we run off to do |lots of other
things in private schools.

DR.  BENNETT: But why is that vyour
deci sion rather than the parents’ decisions? | nean,
what gives you the right to decide that those kids

should remain in that --
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DR. COMER  Because a long tine ago, the
forefathers of this country and ot hers deci ded that
t he public school was inportant to rmaintain the core
val ues of the denocracy.

DR. BENNETT: Right.

DR. COVER And --

DR. BENNETT: Do you know - -

DR. COVER  -- expertise is inportant.
And educational expertise. Now why --

DR. BENNETT: Do you -- let me just
respond to that because if you take those children --
| nmean, |’ve got to disagree with Gary once nore.

|’msorry, Gary.

But if you drive over --

DR ORFIELD: 1’ve got to get into this.

DR. BENNETT: | know you will.

If you drive over the district and | ook at
those schools, don’'t paint with too broad a brush.
Banneker’s doing a great job over there.

DR. COVER  Right.

DR. BENNETT: Vera Wiite at Jefferson
Juni or High School is doing a great job. | go into
t hese school s. But there are some other little

schools, St. Augustus, St. Thomas -- nore that are
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doing a great job at these core val ues.

Al kinds of schools can do a good job at
core val ues.

| guess what |’ masking you, Dr. Comer, is
do -- how nmany nore generations have to wait for
Deborah Meier to cone and deliver themas she did in
New York before you give them an opportunity?

Isn’t it in fact the case -- and ny | ast
guestion on this point -- that if you create sone

conpetition, sone incentive for themto inprove, the

odds are that they will inprove?
| nmean, | know the people in Detroit
wanted to nake good cars all along, but | think

conpetition made themfocus a little nore than before.

M5. WNSTON:. Do you want to respond to
that, Dr. Coner?

DR COVER Well, | think that we can do
for schools what we did for nedicine years ago. If we
woul d create schools of education and systens all
around that support the devel opnent of teachers and
adm ni strators, we could change educati on.

But we haven’t done for education what we
did for nedicine. And then we’re going off for sone

totally untested experiment in vouchers, for exanple
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-- we’'re going off on that w thout ever having tried
to fix the --

DR. BENNETT: This is not untested. |
mean, go to the Jayzu School in North Phil adel phia.
Go to Thormas Jefferson

DR COMER | also ought to point out that
to pay the --

DR. BENNETT: No, no, no; you can’t count
the same way. This is a fact.

DR. COMER: -- for the five mllion
children --

DR. BENNETT: Sorry, this is a fact.

DR. COMER: -- for the five mllion
children we have in private schools already, it would
cost $15 billion dollars a year to support that. And
what woul d happen is that as soon as we | ooked at how
much it would cost, we would say we can’t pay that.

And then who woul d go back to the public
school s, the poorest children, and that public schoo
woul d have been devastated --

DR BENNETT: That is the oddest argunent
of all. That is the oddest argunent of all.

M5. WNSTON  Isn't it true, in fact, that

part of the reason that our public schools are in the
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shape that they are, many of them is because Wite
peopl e were running away from schools that are public
school s because -- not because of the schools, but
because of the kids, the mnority kids in those
school s?

Now, the question | ask is, what happens
to the students who are |eft behind, assumng there is
a voucher progran? There are not enough private
school s in exi stence now of a quality that you suggest
to accommodate --

DR. BENNETT: Judy, Judy.

M5. WNSTON: -- all of the students.

DR BENNETT: Judy, open it up. @Gve them
a chance. Qpen it up and let -- and see what happens.
See where they go. |If you open the gate, see which
way they go.

M5. WNSTON: Can we afford to take that
chance?

M5. KEEGAN: Yes, you nust take that
chance. Can we afford not to?

M5. WNSTON: And what is that risk?

M5. KEEGAN | don’t know. You can’'t fal
out of bed when you're sleeping on the floor.

DR. BENNETT: Wy don’'t you take the
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chance with the 50 --

(Laughter.)

M5. WNSTON:. We do have sone experience.

DR. ORFIELD: W do have experience in
hi gher education where we already have a voluntary
system and we know how that worked. VW have a
voucher systemcalled the Pell Gants and that’'s our
basi ¢ system of hi gher educati on.

And it’s equally available, and it’'s
targeted on poor kids, and it does not work to provide
col | ege access for them

M5. WNSTON: Lisa and then --

DR. ORFIl ELD: And many of them end up
usi ng those Pell Grants in --

DR. BENNETT: Wbrks better than anywhere
el se in the world.

DR ORFIELD. -- fly by night institutions
that are created to exploit them

DR. BENNETT: Best system of higher
education in the world.

M5. W NSTON: The concern here is the
extent to which it seenms from-- part of the concern
at least is the extent to which race and the race of

students in public schools prevents us from providing
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them those students, wth the kind of quality
teaching and | earning experience that will permt them
to conpete.

Now, we’'re tal king about where students
are today. They are there. Now, the question is, do
we have to change attitudes about these kids and to
make sure that first everybody understands that |ow
expectations for Black kids and Hispanic kids and
Asi an kids and other kids are not appropriate, and
then we’ ||l get change?

How do we deal with this issue?

Deborah, do you want to respond?

M5. MEIER: \Wen the people in New York
who want ed vouchers in New York, | point out to them
that in New York City alone, public school choice,
creating small, powerful schools of nuch the kind that
Dr. Bennett describes, there are 100 of themin New
York GCity, nore than all the charter schools if they
won they way in New Jersey, New York and Connecti cut
in the next few years.

In other words, there is -- that’s why |
don’t want to spend nost of ny time argui ng agai nst
them | want to talk about what’'s --

M5. WNSTON:. Wiat do you think the issue
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is then, Deborah? Wat do you want to tal k about?
M5. MEIER | think we ought to tal k about
what are sone of the conponents that we know and what
are sonme of the obstacles within the public sector
that make it hard to have those kinds of good school s.
School size, for exanple.
There’s, | think, plenty of evidence that

especially for the children who are nost vul nerabl e,

smal | schools are nore powerful. But we have |lots of
public policy issues -- (applause) -- that have nade
public -- that have nmade smal |l ness hard to do.

In New York, we just recently got a court
deci sion, God knows how, that says that directors of
smal | schools had to be replaced by principals. Now
the one -- small schools are partly attractive in New
York City. W got -- won themover in part because
they didn’'t have to pay quite as much for principals
because it was a nuch smaller school.

Now they say no, you would have to do
that. Now what is the court deciding that for? But
it’s going to be an excuse to cut back on snall
school s and the autonomy of small school s.

Thi s happened a few weeks ago, so it’s on

ny mnd. The nunber of stupid things we do when we
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know what is right for children. So | think we know
that, especially for vulnerable children, small size
matters. And we ought to look at all the policies and
make it hard to have small size.

VW know t hat gi vi ng school s nore aut onony
-- if you can’t give themall the resources, at |east
don’t make me spend half of ny day arguing with the
bureaucracy about an order that | can’t track down
because they did all the central ordering.

(Appl ause.)

| mean, there’s a whol e bunch of things of
that sort that we could change that woul d increase the
odds. They wouldn’t guarantee that all schools be
Central Park East. They would shift the odds towards
i mprovi ng school s.

| think also we have to tackle the
guestion of the way we neasure and who does the
measuring and how we neasure. And I'Il tell you this
way .

I f we acknow edge t hat havi ng an advant age
is an advantage, and then we create a measuring system
that al ways rank orders and is designed only to rank
order, then it seens to ne odd -- it would be an odd

worl d indeed if the | east advantaged were in the front
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of the line by such a neasuring system

Wiy can’t we invent one nore |ike the park
where ny drivers test? And what would the driving
i ndustry be |ike? Wat would Arerica be |ike of we
had insisted upon a normreference curve, bell curve,
for drivers, and then said everybody below the 50
percentile isn’t allowed to get a |license?

(Laughter.)

Only half of Anmericans are, by |Iaw,
all owed to get |icenses.

(Appl ause.)

That’s the kind of thing that could nake
a difference, could put energy into the idea that al
children -- we shoul d have high expectations. If we
didn’t -- | have very high expectations when | take
the kids out to recess every day.

| want themto get in line at the end very
fast. But -- and they’'ve gotten there nuch faster
But, you know, there's exactly the sane nunber of the
children at the end of the line as there were when
t hey got there slower.

| want us to inprove, but | don't think we
can -- we’'ve put an incentive out there when the way

we neasure inprovenment is percentile rank orders.
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That’s -- so | just think there’s a lot of things we

can do besides argui ng about voucher systens.

And | hope we’'ll -- 1 think sone of the
things I’ve throwmn out there -- | see peopl e noddi ng
t heir head.

M5. WNSTON: Well, | nmean, there are a

| ot of people nodding their heads up here, but --

M5. MEIER | nean, the two of us nod our
head on that one together

M5. W NSTON: Right.

(Laughter.)

And we know that there are a lot of
children in trouble who are not being well educated.
Wiat does it take to do those things? You ve put the
i deas out, we’ve got books.

Li sa, do you want to respond?

M5. KEEGAN. Well, what frustrates ne,
guess, Deborah, is that you don’'t want to discuss
charter schools. They' re sort of off the table for
you because they might be interesting, but --

M5. MEIER. No, | don’t mnd discussing
for five m nutes.

MS. KEEGAN: But what you did in your

school defined you as a heroine, and God knows | think
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that’s true. | think that's true of anybody who takes
children and changes their hope and their life and
their future.

But that has happened 220 tines over in
the State of Arizona in tw years. That cannot be
di sm ssed. Those are all professional educators who
had a dream about how to educate children. These are
not private conpanies yet in Arizona.

That probably wll conme. And they
probably will run schools, and they probably will do
a great job. These are missionary educators who
wanted to come in on behalf of children, start a
school. These schools are snaller

| followed your points. These schools are
aut ononous. Money goes to the school controlled by
the school. They hire their staff, they fire their
staff, they define their curriculumunder the state
st andar d.

They are not exenpted fromtesting. They
nmust have the --

M5. MEIER  You ve missed ny point.

M5. KEEGAN. No, no; but what |’ m saying
is there seens to be one --

DR BENNETT: She’s just against talking
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about them She’s not agai nst them

M5. KEEGAN. | know that. 1’ve read the
book. 1’ve read the book. But you didn't want to
di scuss them You' re not against them W just can't
use themas a route.

VWhat |'m saying is, if there isn't one
best school, and there isn’t, there can’'t be one best
way to get there. Perhaps we define heroes, we define
heroines in the traditional public system W also
say public charter schools are fine.

W say why not take a |ook at private
school vouchers for those children who coul d benefit.
Wiy not open every door, every w ndow, every crack in
the floor these children can get through right now?

If we said today in Arizona that all
children will have the opportunity to take all of the
operational and capital noney that they're entitled
to, you strap that noney to that child s back and it
goes with themto the public school that they choose,
it changes the world tonorrow.

Changes the worl d tonorrow because school s
can control what happens for those children --
di sci pli ne, curriculum the teachers in that

classroom It is a sinple solution. W choose to
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make it conpl ex because we protect people.

| think we protect adults and we don’t
worry about chil dren.

DR ORFIELD: | think it’s a very sinple
m nded sol uti on.

M5. KEEGAN: It has worked in Arizona,
however. You cannot say that it hasn't.

DR ORFI ELD: What we know about choice is
that it doesn’t work that way. W know that famlies
that are English speaking, that are educated, and that
have information, inside information, and have the
ability to bring their kids to school in their car and
so forth get lots of choices that other fam lies do
not get, especially when you have charters.

M5. KEEGAN: You know what, | need to
respond to that, Doctor. That is extrenely
pat roni zi ng and untrue --

DR. ORFI ELD: It’s not patronizing and
it’s not untrue.

M5. KEEGAN. -- that low incone famlies
don’t make choices. It’'s not true in Arizona.

DR ORFIELD: It's a fact.

M5. KEEGAN. W have -- you need to study

our state. W have a hi gher percentage of |ow incone
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and mnority famlies who choose charter schools than
who don’t.

DR. ORFIELD: That’'s when they’' re based
right in the neighborhood, right?

M5. KEEGAN: No, sir; they drive across
town as well. They drive all the way across town, 25
m | es.

M5. W NSTON: Governor Kean

GOVERNOR KEAN:  You know, what | think is
happeni ng, and one of the things |I |ike about this
di scussion, is that |I’ve been so tired of hearing in
ny own state and el sewhere for so many years excuses
why poor Kkids couldn’t be educat ed.

It’s because there isn’'t any noney. Al
right, everybody goes out there and tries to get nore
nmoney. In the City of Newark nowin nmy state, there
i's nore noney than the average suburban school in the
state.

But that doesn’t work. Newark is still,
by nost nmeasures, the worst school system in the
state. Then they say well it’s because of single
parent famlies, or it’s because of teenage pregnancy,
or it’s because of all the excuses you’ ve heard.

The fact is that we have people sitting up
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here who have done it. And they were educating kids
i n schools where people thought it was inpossible.

And what we’ve got to do is learn fromthe
kind of things that Deborah Meier just said, fromthe
kind of things that Ji mConer has done, fromthe kind
of things we just heard was going on in a nunber of
parts of the country.

And start positively, and say if we foll ow
some of these steps, these kids don’t have to be
war ehoused anynore. That’'s all that schools are doing
i s warehousing themuntil the smartest ones drop out
at some point.

These kids are educatable, and race is

anot her excuse. |t may not be verbalized, but people
say well it’s very hard to do, you know, in that area.
You know, we’'ve got all sorts of problens. It can be
done. It is being done.

There are people all over the country who
are educating poor kids and doing it well, and those
kids are going on to productive lives. And sonmehow
we’'ve got to find a way to replicate those people and
t hose systens and really say goodbye to the excuses.

There is no excuse anynore.

(Appl ause.)
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DR. COVER: | don’t want Deborah or Dr.
Lamor the people working in our schools to be heroes.
| want every school to be able to nake it happen on a
day by day basis in what’'s going on there.

In order for that to happen, | don’t think
that we can count on a systemthat is so fragnented
that here, there, everywhere people can do what they
want to do. W have to have a systemwhere the state
has really hel ped decide, nmaybe with the input of
parents and the like, that this is what teachers need,
this is what administrators need and this is what
needs to happen in the classroomat a building, and
then we need to buy into that.

But we have to invest in the training of
our teachers and the preparation of our teachers, and
we’'re not doing that. Now | -- that is the nost
i mportant factor. W' re not investing in that
preparation, and we’'re not making certain that they
are prepared to work with children

There is an assunption on the part of the
public that nost teachers know how to work wth
children. M experience is that nost teachers don’t
know how to work with children. They don’t know how

to support the devel opnent of chil dren.
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Not through any fault of their own. They
are good people. They are the hardest working people
inthis country. But, they are not prepared to do the
job they're asked to do. And | see it all the tine.

And it seens to nme -- and it becones an
i ssue of race because a disproportionate nunber of the
children -- a disproportionate nunber are not -- are
Bl ack children in areas where the teachers have not
been prepared.

And the question is, why don’'t we invest
in the teachers who are in the public systenf

M5. WNSTON:. Well, these are pretty well
known facts | think anong the public, the infornmed
public, that this is true. The question, it seens to
me, the challenge --

DR. BENNETT: Not a fact, not a fact,
sorry. It may be an opinion, but it’s not a fact.

M5. WNSTON: Al right.

CHAI RVAN FRANKLI N What did you say?

DR BENNETT: It’s an opinion. |It’s not
a fact.

M5. WNSTON. kay, perhaps a widely held
opinion that we are not doing -- making that kind of

i nvest nent and t hat t he st udent s t hat are
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di sproportionately affected by race are children of
col or.

Now it seens to me the challenge for us is
to answer the question what will change that position?
Wiat will spark the investment in teacher preparation
which we know, if done well, can change the way
students | earn?

DR COMER Teacher and adm ni strator, how
is that?

M5. WNSTON: Teachers and admi ni strati on.
Governor Kean just said principals.

DR. BENNETT: Let ne put out one other
t hi ng before we answer that.

M5. W NSTON: Ckay.

DR COVER  You know, the issue of public

versus private -- | want to point out that the npst
successful institution in this country -- one of the
nost successful institutions, one of the nost

respected in the world, is a public institution.
That’'s the mlitary.

Now -- and the mlitary is also a big
bureaucracy, but it works. And why does it work?
Because it has a clear mssion and there is training

and there is an effort to get everybody prepared, and
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there’s a readiness that is inportant.

Now that, it seens to ne, we have to
bring, and we have to buy in that all of our children
are inmportant; that we have to have the same sense of
readi ness and preparation of all the children if we
want to maintain a denocracy or create and maintain
t he denocracy that we want.

That has to be created. That has to be
generated, that notion. But | -- making it private is
not going to create the idea that it’s going to be --
| mean, that’s not going to make it better. W have
to create the notion that all kids can, and we prepare
the teachers to do --

M5. WNSTON: Well, all kids can. There
have to be standards --

DR. COVER: Right, that’s right, right,
right, right.

M5. WNSTON:  -- of what we expect themto
know.

DR. COVER  Right.

M5. WNSTON: Teachers have to be held
account abl e.

DR. COMER  Right.

MS. W NSTON: Resources have to nmade
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avai l abl e to make sure that that happens.

What el se?

DR. BENNETT: There’'s actually a body of
research on this. Actually, a lot of bodies of
research. There's worked called the Effective School s
Research, which I know many of you are famliar with
Ron Ednonds did it. He is deceased now. Very
di stingui shed educator, Black gentleman by the way,
woul d point out, did some of the -- | think the best
wor k ever done.

He said, "Al good schools are the sane."”
Tol stoy said, "All happy famlies are alike." Ednonds
gave the pedagogi cal version of this.

He said, "Wiether they're Catholic,
Baptist, Public, Seventh Day Adventist, whether
they’'re in Al aska or Arizona, they have six features:

they are safe, they have high academ c expectations,

they spend time on tasks," -- that is, nost of the
tine is spent on educational tasks -- "they are |ed by
soneone. "

Any Weiss Norea at LaSalle Language
Acadeny, a Joe Cark, a Deborah Meier -- they're |ed.
Time on task, academ c achi evenent, | eadership, high

expectations, which have already been nentioned,
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evaluation -- evaluation of students, how they're
doing, how they're | earning, what their deficiencies
are.

And those are the features.

Wien you find them you find them and you

find themin all kinds of different environnents. And

| think that research is still pretty rmuch up to date.
"1l accept your offer -- just one brief
coment, Judy. | don’'t want to prolong this argunent

in terms of choice being too risky a proposition.
G ve ne only the students who have dropped out, okay?
They' re already gone. You' ve |ost themalready. Gve
me those students.

Al Shankar once said to ne, "We'IIl give
you a choice for the bottomfive percent.” | thought
that was kind of nasty of them But | said, "W’l
take it, we’'ll take it. Because they’ re already gone.
You' ve lost them Let’s see what el se mght work."

This is about them it’s not about us or
our bl essed system

M5. WNSTON. | want to give the Board an
opportunity to ask some questions. | would like to
just very, very quickly, very quickly just ask each of

the panelists for a one or two word answer to this
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guesti on:
What do you believe is the single nost

i mportant factor of assuring equal educational

opportunity for students across racial |ines?
Gary.
DR. ORFIELD: | think getting kids into

good schools that are conpetitive, that have well
trai ned teachers that are on task and on -- with the
right curriculum And | think that one of the ways to
do that is through school integration.

M5. WNSTON: Ckay, thank you.

Debor ah Mei er.

M5. MEIER | think it’s creating schools
in which everyone knows each other well and a | ot of
power rests with those who know the chil dren best and
care about them nost.

M5. W NSTON:  Ckay.

Secretary Bennett.

DR BENNETT: In school or out of school ?

MS. WNSTON: |’msorry?

DR BENNETT: In school or out of school,
or either?

M5. W NSTON: You deci de.

DR. BENNETT: Par ent s.
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M5. W NSTON: Parents, okay.

Li sa.

M5. KEEGAN: It would be famlies and al so
hi gh academ ¢ standards and an expectation that all
children reach them

MS. WNSTON: Dr. Coner.

DR. COVER: Training and preparation in
pre-service and in in-service that allows teachers and
adm nistrators to create a clinmate that supports the
devel opment of children and enables them to manage
that climate to continue to support the devel opnent.

Because when chil dren are devel opi ng wel |,
they will |earn.

M5. WINSTON: Thank you.

Ms. Lam

M5. LAM | would say high expectations
and strong accountability, good teacher preparation
and principal preparation, and strong work wth
parents and community.

M5. W INSTON: Thank you.

Now | "d like to offer the Advisory Board
an opportunity to ask any questions that you may have
remai ning of the Board, and then we’ll go to audience

-- public participation.
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MR. WNTERS: |In addition to all of the
matters that we have been di scussing this afternoon,
out of my own observations fromthe area in which
come, one of the great challenges that we are
confronted with now and wll be increasingly
confronted with, it seens to ne, is an adequate supply
of teachers.

In ny state, we opened this school year
with at |east 1,000 teachers short -- 1,000 certified
teachers short of what we needed. |In this country, as
| understand, in the next few years, we will need two
mllion new teachers.

And we can talk about all the types of
school organi zations that we have, but the key el ement
in any educational system is the quality of the
t eachers. What can we say can be done about this
pr obl en?

DR. BENNETT: Should | start and be the
target? Ckay.

It’s a kind of fal se narket we’ ve created,
| think, Governor. Current teacher certification is
m ndl ess. Al Shankar, the President of the Anerican
Federation of Teachers, surveyed his teachers. He

| oved his teachers, and we should all |ove the good
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teachers who do the good job.

Teachers was the only profession who said
their own preparation was terrible. They trashed
their own education. And it really is, in many
pl aces, very disnal. | think we should open up
l'i censing to anybody who i s conmpetent, who knows their
subj ect matter, can comuni cate with Ki ds.

In these days, you' ve got to check
crimnal records. Gve thema try, and then work with
themin the way Dr. Comer was tal king about. Consi der
this: | was at St. Al bans School yesterday. My
children don’t go there, but | was watching a
basket bal | gane.

It’s a very weal thy, toney prep school in
D.C., about $13,000 tuition. | was there watching a
basketball game. But people pull their children --
weal thy people in Northwest D.C. pull their people out
of public schools to send their children to this
school and other schools and pay an extra $13, 000
bucks, which |I’m not sure nmakes sense, but that’s
their decision -- where teachers are not certified.

Al'l over this country, people send their
children to schools where the teachers aren’t

certified, where the teachers have had a good, |i beral
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arts education. | went to WIllians College, whichis
a pretty good coll ege.

A lot of the graduates, when they
finished, wanted to go into teaching. But we didn't
have a school of education. So those kids coul d not
teach. No matter how idealistic they were -- they
wanted to go to Newark, Tom you know, and teach.

They wanted to do two years in the inner
city, you know, and see how things worked out. They
couldn’t go there because they weren't licensed. They
- - conmer ci al , conmer ci al - - alternative
certification. But they could go to the nost elite
prep schools in Amrerica and teach.

I think you cast a wider net, as we say in
the | anguage of affirmative action -- cast a w der
net. Get anybody who can do the job. Don’t j ust
limt it to the peopl e who' ve cone through that narrow
passage.

MR. WNTERS: The problem as | see it,
and this may be a provincial view, is that there is
still a huge shortage of teachers, whether they are
formally certifiably or not. And those good teachers
will not go to the poor schools.

Now how do we arrange a system where the
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best teachers go where they are nost needed, and that
is to raising the | evel of education in schools that,
for generations, have not had any sort of adequate
educati onal process?

GOVERNOR KEAN:  Governor, let nme say, in
New Jersey, where we put in the alternate route
certification, we have had a huge nunber of increase
in nunber of students who want to go into teaching
t hat have conme fromthe best schools, best coll eges.

They are staying in the profession | onger
than the teachers who were provided by the norma
method, and there are nore mnorities in that
particular group. W have now al nbst two teacher
applicants for every teacher position in the State of
New Jer sey.

But what | started to do when | was
governor is | actually put a scholarship out for
students who were in the top quarter of their class
who wanted to teach. And then we increased it for
those who said they were going to teach in an urban
school .

That’ s gone by the board because there is
such a surplus of students now who want to teach in

any school .
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M5. MEIER CGovernor Kean, do they -- were
there resources to help train themon the job?

GOVERNOR KEAN:  Yes; oh, yes. They don't
just get put in the classroom They have to obviously
be expert in their subject matter, pass a test in
their subject matter. They ve got to eventually pass
the National Teacher Certification Program What is
the test, the national teacher test, whatever it is?

But they -- and they have to take sone
courses while they’'re on the job. But they can go

under the supervision of a senior teacher right into

t he school .
M5. MEIER So it’s an apprenticeship?
GOVERNOR KEAN:  Yes, exactly. But they
can cone from Princeton -- and right now, if you
graduate from I’'Il say Princeton or Harvard -- you

graduate froma good college like that, --

M5. MEIER  You' re all snobs, you' re al
snobs.

GOVERNOR KEAN:  Yes.

(Laughter.)

And you want to go into teaching, a | ot of
people do not want to go and do the traditional

teacher’s college route. But they will go into
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sonmething like alternate certification or they will go
to a program like Teach America which has put an
enor nous nunber of very qualified young students into
cl assroons where they' re needed t he nost.

M5. LAM  Well, in San Antonio, we still
have a teacher shortage, especially in some areas |ike
mat hermat i cs, physics, bilingual education and speci al
education. But the problemis not just recruiting
people and hiring them but it’s also to retain them

Sonmetines they will cone in, but, you
know, after a year or two w thout proper support, they
will just leave and then we have -- the cycle starts
all over again. W have initiated a programto nentor
every new teacher in the district and not just for the
first year, but for five years.

Because we have discovered that that’s
when we | ose our teachers is during their first five
years in the district. So we thought okay -- and
there’s some incentives for the nentor teacher to make
sure that the nentee is hel ped and supported and stays
in the district.

But, for exanple, in the area of
mat hemati cs, we just do not find enough mathenmatics

teachers that want to cone to San Antonio inner city
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school district. And we have offered the world. |
mean, we have additional incentives, nonetary
i ncentives to cone.

But in the state as a whole, 50% of the
teachers -- and not that certification neans
everything -- but just as a statistic, 50% of the
teachers in Texas do not have a major in mathematics.

M5. W NSTON: Let me ask if there are
ot her questions that nenber of the Board have.

CHAI RVAN FRANKLI N: | just want to be
certain that tine --

M5. WNSTON: Yes, that’s what -- | was
going to nove to the others.

CHAI RMAN  FRANKLI N: I would have a
guestion, if I my. | thought maybe --

MS. CHAVEZ- THOMPSON: No, no question
just a comment that | have found this a very
i nteresting discussion fromthese wonderful panelists
that has brought forth a lot of information to this
Boar d. And | thank you personally for your
observati ons.

Wiet her | agree or don't agree with you is
not the inmportant thing; is that you' ve been able to

voi ce them and expound on them and have done it so
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wel | .

CHAI RMAN FRANKLIN:  First of all, | have
two or three questions. | don’t know, | don’t know
about the audience.

But I was wondering first of all if there
is not -- have we | ooked at the problem of cost and
the willingness of our country to pay for the kind of
education we want our children to have?

| know that there are parts of the
country, sections of the country, where schools are so
i nadequat e, resources are so inadequate that neither
teachers nor students nor anyone else can do an
adequat e j ob.

And | just wonder if we are, as a Nation,
conmtted -- | nean, across the board. | don't nean
-- | nmean across the board, are we willing to roof our
school s, to glaze our schools, to be very fundanent al
and to heed our schools to say nothing of providing
t he kind of technical equiprment and skills inside our
school s?

Are we willing to do that in order to
provide the education for our children across the
board? | am not persuaded that we are, and | want to

be assured that we are.
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And we can speak about this kind of schoo
or that kind of school, the other kind of school, but
is -- are we conmitted as a people, as an Anmerican
people, the people of this country, to do what is
necessary to provide the kind of educationa
opportunities that we think -- that | think the
Anerican children deserve?

And assure ne, please, soneone that we

are, as a Nation, willing to do that.
M5. KEEGAN. Well, | don't know that -- |
can assure you, except to say, nunber one, | think the

public is in fact willing to do that if they feel they
know t heir schools, they have a hand in their schools,
t hey understand what’ s happening with their children.

And | would sinply suggest, Doctor, |
think we ought to |look at doing away with district
f undi ng. We ought to start |ooking at student
f undi ng. Geogr aphi ¢ boundaries and a reliance on
property weal th have created sone of the disparities
we’' re tal king about right now

| think it would be incredibly powerful,
incredi bly powerful for states to | ook at whether it
shouldn’t be the case that we fund children and not

political subdivisions; and that that noney goes not
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to central offices, but to the schools thenselves
where control by principals such as they’ve done in
San Antonio at the behest of a progressive
superi nt endent .

Could that not be the case? Because it
isn’t necessarily the case that within these political
subdi visions all schools are treated equally. | would
rather have us just flat out pay for kids in a public
system and |l et the schools have that noney.

And | do believe that the public is

willing to say absolutely, that’s a system | am
confident in and one that I’'Il support, and they do
support it.

M5. MEIER | was wondering -- | nean, |

| ove the idea of giving ne the noney for our school.
But thinking about the question of the public’ s sense
that these are -- that the schools of Anerica and the
ki ds of America belong to all of us, |I’mnot sure that
you' re right that people who don't actually have their
kKids in schools would nmaintain a sense that these are
our shared institutions.

| think that’s one of the issues that we
don’t tackle, what woul d nake this country think these

are our shared institutions. And sonmeone pointed out
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to me that in the 1930's, with a population half the
si ze we have today, we had sonmething like ten tines as
many people in this country who served on schoo
boards because we had snaller districts.

| nmean, the public is not part of our
school life. And getting themback in | don’t think
wi Il happen just by giving us all our sort of private
problem you know, our private little world in which
we only have our own constituents.

So finding sone bal ance between giving nme
a situation where parents and our staff and our Kkids
are a conmunity that nakes powerful decisions, but
that we still are part of a larger public body --

M5. WNSTON: | really do want to give the
public participants here, the audi ence, an opportunity
to ask questions. | understand that we do have
m crophones on the floor. |Is that right? Both at the
front of the auditoriumthere are m crophones.

I f you have a question or would like to
make a very short comment, please come forward. Ckay,
we have a gentleman there.

Pl ease state your nane.

MR HARRIS: H, ny nane’s Robert Harris.

| work in the county school system here. The second
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part of this panel was to tal k about strategies for
overcom ng racial disparities and make diversity an
asset to education.

Sol'd like to get some of your comment on
what | think is a wonderful strategy, and that is
teaching and providing education and conflict
resolution and nediation skills to students, as well
as teachers, counselors, admnistrators, social
wor kers, psychol ogists, parents and so on and so
forth.

And that, over the past five years,
progranms have been devel oping all over the country,
including my last count, about 130, 140 here in
Fairfax. And that these skills help to teach students
to better understand when differences arise, when
diversity cones into play, to help pronote
under st andi ng and respect.

And that this kind of education really can
help solve conflict and help solve some of the
di vi si veness that cones from people who are different.
So I'd like sonme of your coment.

M5. WNSTON: | think we understand the
guesti on.

DR ORFIELD: | think that teaching people
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in conflict resolution skills, human relation skills,
not just students, but faculty too, and faculty and
staff, is very inportant, particularly in interracial
school s.

About half of the kids in the United
States are in schools with at | east one second racia
group, and about an eighth are in schools that have at
| east three major racial groups involved. And there’'s
| ots of conflicts and there's | ots of
m sunder st andi ngs.

And we know ways, techniques, that wll
bring those down and i nprove the outcones. W used to
have a federal programcalled the Enmergency School Aid
Act which financed that kind of work in schools. It
cane out of the Nixon admnistration. It was repeal ed
during the Reagan adm ni stration

W really don’t have any kinds of
resources at the federal level for doing that. It’s
very inportant that school districts do that, and it’s
very -- | think we really ought to put sone noney back
into the federal budget to help work on those issues
because there’'s lots of unnecessary, unsolvable
conflicts in interracial schools.

DR BENNETT: | think that Fairfax can pay
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for itself. This is a --
DR ORFI ELD: The world isn’t Fairfax.
DR. BENNETT: | said Fairfax. That’ s
fine. Pay attention to what | said. Fairfax can pay

for it itself.

But 1'Il tell you, I would get the math
scores up before 1'd have courses in conflict
resol ution. Not necessarily in Fairfax. One

suggestion has occurred to ne.

I f you have anot her hearing or discussion
on schools, have it in the inner city and hear from
parents in the inner city. You will not hear them
tal k about --

(Appl ause.)

| guarantee you will hear maybe sone, but
you wi Il not hear much about conflict resolution and
we need nore diversity. Wat you will hear is get the
dam drugs out, keep the crimnals in jail, get order
in the streets and give our kids a chance.

| think it’s fine to work with conflict
resol ution, but we’'re -- you know, we’'re 22nd in the
world in math; first things first.

M5. WNSTON |1’mgoing to go to this side

of the auditorium
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MR, TAYLOR Hel | o. My name is Jerod
Tayl or. | am with a nonthly publication called

Anerican Renai ssance. And ny question is primarily

directed to Professor Ofield, but 1'd be curious to
hear anyone’s views on this.

| ve been fol |l owi ng your research for sone
time, Professor, and | find it very interesting that
you find this increasing resegregation of schools
which reflects segregation in residential patterns.
And residential patterns are really like everything
el se in which Anericans have a free choice that’s not
di rected by Governnent.

They tend to segregate. And even in
integrated schools, there tends to be a kind of
segregation racially within those schools. And this
despite the fact that, for the past 40 years, every
major institution in the country has been pronoting
the view that race doesn’'t matter or it can be nade
not to matter and that integration’s a good thing.

Now this suggests to ne that the
persi stence of segregation suggests that perhaps
that’s a natural state of affairs and that integration
is an attenpt to create sonething is unnatural.

DR. ORFI ELD: That’'s a good questi on.
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MR. TAYLOR  And so ny question to you
woul d be, if integration is unnatural and separation
is nmore natural, should the whole integrationist
enterprise be rethought?

DR, ORFIELD: Well, this is exactly what
sone conservatives are arguing, which is segregation
is natural and you can’t do anything about it. And
that was the sane thing that was in the Plessy
deci sion in 1896.

It said segregation is natural, you can’t
do anything about it, let’s do separate but equal, and
we found out how that turned out. What’'s actually
going on in the residential markets isn't free choice.
The assessnments and audits of the housing market show
very intense segregation and discrimnation agai nst
African-Anerican and Lati no home buyers and renters.

It operates in all kinds of ways.
Suburban access is not free either. Al nost al |
suburban land is zoned in a way that poor people and
wor ki ng cl ass people aren’'t allowed to live in those
comuni ti es because housing isn’t provided for them

Housi ng in public housing, which houses a
significant share of the -- the large share of the

residents of central city school districts is |ocated
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in a segregated basis. And every place that's been
examined by the courts has been found to be
unconstitutionally |ocated.

So mllions of people are living where
they’'re living not fromtheir free choice, but from
systens of public and private discrimnation and
exclusion. And you can’t assume that’s natural. Only
1/10th of African-Americans want to live in a
segregat ed nei ghbor hood.

The reason that they end up in a
segr egat ed nei ghborhood isn't frompreference, it’s
froma systemof discrimnation that’'s very pervasi ve.

M5. GAMBLE: Cheryl Ganble wth the
Counsel of Geat City Schools.

| have two questions, actually. M first
one is for Governor Kean

You said that there are two teachers for
each teacher vacancy in New Jersey. | wanted to know
if that was representative of districts |ike Newark
and al so Patterson.

M/ second question is for Ms. Keegan. You
said that there are 220 charter schools in Arizona.
I"d like to know how many students do you have in

Ari zona as a whol e?
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How many students that those 220 charter
school s serve, and what you' re doing to nove prograns
such as the charter school prograns to students who
don’t have access to then®

GOVERNOR KEAN: 1’11 answer mine first.
| don't knowif it’s exactly two to one in a city like
Newar k or Patterson. 1’Il tell you there are people

| ooking for every job that opens up. And so that is

not -- whether or not it’'s a problem nmaybe in physics
or sonething, |I’mnot sure.
But in general, there is a teaching

shortage in ny state. And the shortage extends to
jobs in urban areas, as well as jobs in suburban
areas. And nmaybe sone of the rest of you want to pay
for a plane ticket from New Jersey.

You could find sone teachers.

M5. KEEGAN: The answer on charter school s
in Arizona is we have about 740,000 students in the
total public system 30,000 students approximately in
the charter schools. The charter schools come up by
choi ce where the operator wants to build the school

They generally are picking very popul ous
areas, but they also are in the rural counties.

They’'re in every one -- we have 15 counties; they're
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in every county but one. So they cone up where the
operator feels they re needed.

Most of the good school s have substanti al
waiting lists. The charter school operators don’t
want big schools, and so they're kind of, a |ot of
them in the process of trying to find other educators
to help themnultiply these school s.

And so we don't tell themhow to do that.

They’ re doing it by virtue of parent denand.

GOVERNOR KEAN: | just want to correct
what | said. | said shortage in New Jersey. | didn't
nmean shortage. | neant we have an excess of teachers.

W have students at Drew University where | am very
bri ght people who want to teach, and cannot find jobs
in the State of New Jersey, urban or suburban

MR PRINCEE M nane is Ernie Prince and
I’mwith the Urban League. And this is for any of the
panel i sts.

It’s that we tal k about how we can find
ways to end the disparity in education of our
children. If nost of -- as we | ook at the educational
systens around the country, they have not been changed
for at |east 70 years.

| nean, they are far behind all of the
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changes that have taken place in the private sector to
nmeet the demands of the new world. It is very
difficult to get school systens to change. For
exanple, you know, why do we close schools at
basically 3:00 in the afternoon when the nost
dangerous hour for kids is between 3:00 and 6: 007

|  mean, there’s nothing that says
education has to end at 3:00. Wy do we cl ose school s
in the sutmmers for two and a half or three nonths out
of the year? No other business in this country could
exi st on that type of a schedul e.

| think what we have to do is to | ook at
changing and nodifying how we educate all of our
children, which may supply us with an answer ending
some of the disparity. It is very difficult to go
into a school systemand to ask themwhy do we have 39
m nute classes or 49 mnute cl asses.

And the adm nistration will tell you well,
that’ s because we negotiated with the teachers’ union.
It has nothing to do with education. And | think we
have to get back to what some of the panelists
indicated this afternoon -- our core mssion is
educati ng our children.

If we can solve sone of those issues, |
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think we can deal with sone of the disparities that we
find in our school systenms in this Nation.

M5. MEIER | want to say one thing about
this, the time question of after school, which is so
fascinating. Because in fact, | renmenber it canme as
a shock to ne to realize that kids spend only 1/6th of
t hei r waki ng hours inside schools.

Fi ve-sixths of the kids are, if you want,
hone school ed under circunstances in which there isn't
-- we haven't thought about what is that home in a
position to do for them So if educating -- if we | ook
at the education fact that the other 5/6 has an
enor mous educational inpact and we pay no attention to
it, | couldn’t agree nore.

| mean, the -- | think there’'s been a
decline in that. At least in New York City, there
were a great many nore after school opportunities for
kids, and it’s harder and harder to think what Kkids
shoul d be doing during those hours in our increasingly
nore violent streets.

So | think that’s -- | thank you for
bringi ng that up.

M5. WNSTON: Dr. Coner, did you want to

respond?
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DR. COVER: Yes, | agree with you very
much that schools have not changed, but in part
because we still think of the m ssion of the school as
just to pour information into the heads of children
and we don’t think of devel oping the whole child.

And t he whol e i ssue of keeping the school s
open, activities, social developnment -- | heard M. Yi
this norning and M. WIllianms this norning talking
about the fact that mddle school children are very
much concerned about their social situation.

Vel |, that whol e devel opnent is going on
and very inportant and is related to academc
|l earning. And we don’t pay attention to that. W pay
-- and as a result of that, we haven't trained our
teachers differently.

Ve haven’ t trai ned our manager s
differently. In other countries with better school
systenms than we have, they are centralized systens.
And they make the decisions, relate it to what’'s good
for children, and they flow throughout the system

In our country, with the decentralized
system we need an organizing thenme and a way of
understanding what it is we’'re doing and then train

the managers and the teachers to carry that out in
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order to make the adjustnments needed to keep up in
t hi s age.

W don’t have that. And | argue that the
organi zing theme is child devel opment, and we shoul d
t hi nk about child devel opnent and educati on.

DR BENNETT: Well, just think about this.
If we all agree that tine on task is inportant, and
it’s true that many children in America spend nore
time watching television than being in school, sone
things are not a surprise, are they?

M5. WNSTON: Diana Lam did you al so want

DR. BENNETT: And the portrayal of race,
by the way, on television. You need to talk to those
guys about how they portray Bl ack people, people of
color, because there are nessages there to our
children which are absolutely horrible.

You talk about stereotyping. If a
conservative did or said or told stories about Bl ack
peopl e or Latinos the way Hol | ywood routinely does and
sitconms routinely do, they' d be called the worst think
you can think of: Reaganites, conservatives, whatever
you' d call them

(Laughter.)
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But | nean, it’s really -- particularly
advertising, particularly advertising. These kids are
made to buy, consunme and live on junk

M5, LAM | think that after school
progranms, schools being open the entire year -- |
woul d say that nost school districts would like to do
that, but it’s also a question of resources. W are
very fortunate in San Antonio that we're able to do
t hat .

But | guess | want to put in a plug for
urban school districts where there is a high
concentration of mnority and poor children. So your
st at ement about giving the noney to students rather
than to districts, although it sounds alluring, if
it’s the sane per pupil cost, | don't think that takes
into consideration that what we -- the children do not
come to the school district with the sane |evel of
preparation for school.

So | would just Ilike to see sone
al | owances for that.

M5. W INSTON: Next question.

M5. MOORE: Hi, ny nanme is Tishon Moore
and I'm a senior at Cordoza Senior H gh School in

Washi ngt on, D.C
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| have a comment with just the fact that
nost of these questions that are being brought up --
it’s quite interesting that all of you guys are
answering it where it will be better actually to get
the -- get it fromthe source who are doi ng what we're
going through with racial issues such as the students
l'i ke nysel f.

Just to hear that, you know, you guys have
-- you know, you ve seen it, you're teachers and
things like that and you're around it, but unless you
understand what it feels like to go through the sinple
fact of being in Washington, D.C. and going to school s
such as Banneker and things like that -- no, | haven't
attended Banneker or anything like that, but | do see
t hat .

Look where those schools are -- uptown,
northwest. And the schools that aren’'t being held
with the noney and the issues of everything, you know,

how we’re being taught, you know, "not good," it’'s
down i n southeast or northeast and, you know, places
where it’s not | ooked upon because of mnorities are
nore highly recogni zed there.

And it’s quite -- just interesting how,

you know, they have the jurisdiction breaking up for
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D.C. Likeif youre in this area, then you have to go
tothis school. I'min a jurisdiction area of what --
|’ mnot exactly sure what ward, but |I’ma bl ock away
from Dunbar Senior H gh School, but | have to catch a
bus to Cordoza Senior H gh School which is out of ny
jurisdiction.

But they say it’s ny jurisdiction because
"the Governnent has it that way." And so if you see
that nost of these kids are comng fromother parts of
the city which are starting these i ssues where race is

comng like here and there and there and nost of the

Wiite kids are uptown or Fairfax County -- if you live
in Fairfax County, you' Il go to Fairfax schools.
O if youlive in this county, you |l go

to those schools. But it’s not like that in D.C. And
you're forced to go to schools where there is bad
teaching, where there is students who fall out of
school and don’t have that, you know, concern for
whet her or not who going to do what.

So -- and the question | have is that with
the question on the issues on what schools are |ike
hi ghly recognized and what schools aren’t in the
Governnent. Most schools are highly recogni zed such

as Banneker. You probably don’t know much about
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Cordoza. Wy not? Because we’'re only recogni zed for
shooti ngs and stabbings, which is totally not the only
t hi ng about Cordoza.

And only because there you have Wite
peopl e, there you have the highly recognized. And I'm
not racial at all. One of my best friends --

M5. WNSTON: Could I just ask for your
guestion?

M5. MOORE: |'msorry, no problemat all.
But | just had the question in seeing that the race
issue, is it truly comng fromjust the schools or is
it comng fromthe CGovernnent? Because that’s what |
see mainly. You know, you have the Covernnent pairing
of f places and you' re wondering, you know -- well, you

say it’s just the schools that’'s doing it.

DR. BENNETT: Me? Well, I'mwth you.
The managenent -- (laughter) -- I'"mw th you.
(Appl ause.)

Actually, | did go to school in D.C. But
t he managenent of the D.C. public schools is, shall we
say, wondrous to behold. And the stuff that is -- |
mean that sarcastically. It doesn’t work. It’s
total ly m smanaged.

For a long tinme, General Beckton has been
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trying to find out the budget and the enrollnent, and
they're still not sure how many students there are in
the schools. | mean, not by m ssing one or two, but
by hundreds or perhaps thousands.

It is a ness. It is a test case for
educational revolution really. It nakes the case for
educational revolution

M5. WNSTON: Yes, sir.

MR LITZOS: Yes, | have a question for
-- it’s an open question for the whol e panel.

Several of the nenbers have said that
Bl acks in particular feel distrustful of the education
establishnent. Yet, nore and nore, we are hearing
fromWites, and i ndeed sonme Asians, that they too are
di strustful of the sanme establishnent because of
political correctness, affirmative action and mnulti-
culturalism

Are there any plans to address their

concerns?

JimLitzcis.

M5. WNSTON: As | understand it, you ve
asked -- you’'ve indicated that many of the panelists

or Board nenbers have indicated that Blacks are

di strustful of the school system but there are al so
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many Wi tes who are concerned about -- and Asians who
are concerned about the way the school s operate.
And is there any plan to talk about

affirmati ve action, multi-culturalisn? |Is that your

MR LITZAO S: Exactly, exactly.

M5. WNSTON:. Do we plan to address those
i ssues in the context of Wite fear?

MR LITZCIS: Yes, that they feel that
they are discrimnated against by affirmative action
or a lot of their liberties are taken away by
political correctness, especially in t he
col | ege/ university setting.

M5. MEIER: | hope we can hel p di sabuse
him of that inpression that being Wite is a great
di sadvantage in Aneri ca.

(Laughter.)

M5. WNSTON: Yes, what is the nature of
the fear? Do you want to --

MR LITZAS: | think many Wites, Asians,
conservatives have expressed distaste for affirmative
action. They think it is discrimnatory. And it
woul d seemon an initiative on race that that woul d be

an issue, and political correctness and nmulti-
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culturalism it would come up.
M5. WNSTON: It certainly has cone up and

certainly | expect it will come up many tinmes again.

In terms of -- yes, we plan to -- we plan to address
it. But I'’mnot sure that there’s anything -- nore of
an answer that would -- that you would require.

MR LITZAO'S: Okay, thank you.

M5, WNSTON: |'"msorry.

Yes, ma’ am

M5. WALKER: Good afternoon. M nane is
Shirley Wal ker and | work for the Parenting Education
Center, Fairfax County Schools, but | conme here to
speak as a parent.

As a parent, my goal is to raise ny
children to be <caring, conpetent, functioning,
successful adults. And | think I’mnot alone in that.
| think that’s true of every parent across the board.

| have heard you tal k about Kkids dropping
out and all kinds of things about education. But ny
challenge to you is to redefine what academc
expectations are and what education is because, even
inthis tine of technology and the era of technol ogy,
children are still dropping out of schools -- children

are still getting out of school not prepared to work




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

215

in the systemonce they get out of high school.

They have to go to coll ege these days. A
lot of kids -- and even statistics show that when
children go to college, a |arge nunmber of them drop
out before they finish.

So ny concern is that you, as top people
in the education field, |ook at how you are defining
academ c expectations and education and redefine that
so that we are touching the whole child and that we
are educating kids to be -- with marketable skills
when t hey get out of high school.

Right now, they are not. Many of themare
com ng out of school and they' re not. So how woul d
you redefine academ c expectations and education so
that you include not just the coll ege bound students,
but those who may not be going to college so that they
will be prepared right out of high school?

M5. WNSTON. Does anyone want to respond
to that?

DR. ORFI ELD: I’d like to say a couple
t hi ngs about it.

M5. W NSTON:  Ckay.

DR ORFIELD: One of the things is | think

in our accountability systems now we basically
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concentrate on test scores and on "make or break"
tests. And we don't really hold the schools very
accountabl e for drop outs, and we shoul d.

It’s aterribly inportant thing. And it’s
sonething that’ s easier to change than test scores if
you really work hard on it. And it’s something that
really wipes children’s lives out conpletely if they
drop out of school

And a huge nunber of Latino students, for
exanpl e, are dropping out of school still. And it
seens to ne sone of the things we’'re doing in terns of
t he standar ds-based assessnent is actually increasing
that drop out rate by flunking students, which greatly
i ncreases the probability that they' re going to drop
out .

And we shoul d be using those tests nore
di agnostically to target assistance on them

The second thing we ought to do that
relates to your question is that we ought not to
assunme that mnority or poor Wiite children don’t want
to prepare for college or post-secondary education
because everybody needs it.

And we have these enpty general classes in

our schools and vocational classes that don't lead to
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any vocation. We should have our students in
curricula that keeps themready for anything as |ong
as possible in high school, and that we shoul d have
vocational /techni cal prograns that actually lead to
vocati onal / t echni cal j obs and post - secondary
vocati onal /techni cal educati on.

And those things we don’t do very well.
In other words, what the schools do pretty well is the

academ c track. They don’t do the other ones very

well at all. And they assune that the kids who drop
into them -- and they usually do it because of
i gnorance -- don’t want to be prepared for anything.

And every kid has to be prepared for
sonet hi ng, and they have to be prepared for some kind
of post-secondary. So counseling and pl acenent and
curricul um changes are very inportant.

M5. MEIER  You know, one reason | think
smal | school s are such an advantage i s because part of
what we found out enployers cared about was not
actually how much they renenbered of the Anerican
history -- I'm a history mgjor, so | wsh they
remenbered nore -- but that they -- their capacity to
relate to the adult world, their feeling they are

menbers of the adult world, their attitudes they bring
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to the work force, the initiative they take, their
reliability as -- and those are things that are
| earned in a comunity.

They’re  not | earned in anonynous
environnents that too many of our children grow up in
today. | nean, as they becone adults, kids are nore
and nmore cut off from the adult world. | nean, |
don’t think there’s ever been a culture which has said
you're about to becone adults and we're going to
renove all adults fromyour life.

And so with the exception of a snmall
nunber of children in the average high school in
Anerica, they don’t know any adults outside their own
parents. They ve never had to negotiate with an adult
wor | d.

A smal | school -- quite aside fromschoo
to work issues. A small school itself is a real work
place in which young people have to negotiate with
grown ups and grown ups are nodels to kids of what
it’s like and what can happen between rel ati onshi ps.

And | think that’s one of the reasons our
kids did very well when they studied afterwards and
did interviews. It was not just their acadenmc

skills, although they had quite a few of them
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But kids we didn't expect to do well
because they didn’'t have as much academ c skill often
did very well because they had extraordinary skill as
human beings and knew how to deal with the adult
wor | d.

M5. LAM There is a real early indicator,
and that’s literacy. | nean, if we -- if our students
do not learn to read, you know, in the primary grades,
there is a direct correlation with dropping out |ater
on in school.

M5. MEIER  Well, you know, we're still
nunber two in the world on literacy.

M5. LAM  Pardon ne?

M5. MElI ER We test nunber two in the

world on literacy. You know, when we tal k about where

our schools fail, actually the United States still
does remarkably well in literacy.
M5. WNSTON: | want to nake sure that we

have an opportunity to hear everyone who is currently
inline. | think we can do that by 3:00. Let nme turn
to the gentleman on ny right here.

MR FONG Yes, thank you very nuch. M
nane is Twon Fong. |’m an independent diversity

trainer. And | think that one of the strategies to




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

220

make diversity an asset in education is to nake it --
i s inclusiveness or nore inclusiveness.

| am particularly thinking of the Asian
representations in various activities in schools, as
well as in the Board's activity. | watched the Chio
town neeting twice. And | was | ooking | ong and hard
for an Asian perspective, which took me -- which took
probably about an hour and 16 minutes and after the
President specifically asked for an Asian point of
Vi ew.

And | think that’s the situations that
Asi ans see thenselves in. W are in, but we are not

quite "in." W’'re kind of taken for granted. So
that’s the feeling, and that’s why you see that on the
one hand, Asians excel in education.

But at the same tinme, nore and nore Asians
| eaving the work place going into the private sector.

M5. WNSTON:. My | ask you if you have a
question for the panel ?

MR FONG No, | said | have a coment.

M5. W NSTON: Okay. And | just want to
try to be respectful of the people who were in line.

Go ahead, sir.

MR. FONG Okay, so | am respectfully
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request that whatever the Board does, just make an

extra effort to see -- to nake sure that there is
equal representations of everyone -- don't feel |eft
out .

M5. W INSTON: Thank you.

CHAl RVAN FRANKLI N: I’d just like to
comrent with respect to the town hall neeting in Akron
that, at the time that the President asked for an
Asi an perspective, | think -- | don’t know what was in
his mnd, but it could have been because of the Asians
on the platformat the tinme, there had not been an
expressi on by them

And he was wanting to nmake certain that
there was. But they were there, and they had not nade
a comrent up to that point.

MR. FONG Exactly. | understand that.

CHAI RVAN FRANKLI N:  And that was there.
| mean, they were responsible for that.

MR. FONG | think the noderator has a
list of people to call, and then -- and a lot of
people were called, but the Asians there were not
called. And naybe the President noticed that, and
then he opened it for everybody.

M5. WNSTON: Thank you. Thank you for
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your comrent.
MR. FONG Thank you
M5. WNSTON: Let me just say again that

| think we have time only for the people who were in

line and are in line at the nmonent. | noticed that
two people joined the line. W wll try to get to
you, but we will have to stop at 3:00.

Yes, sir.

MR. SHALALA: Thank you very much. M
name is Andy Shalala. |1'ma parent here at Fairfax
County School s.

| couldn’t help but notice that, during
the video which you had which was the public
announcenent, that there were no accents. No one had
an accent that they spoke in. Although it was a very
di verse group of people, they all sound very -- well,
nmuch the sane.

And maybe we need to include sone of that
in there.

But the main comrent that | wanted to al so
ask you about is | think this type of dialogue is
really inportant and it’s long overdue, and I
appreciate it. | very much appreciate it. | do fee

that the elementary school level is really where al
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di al ogue shoul d begi n.

And 1'd like to see sone kind of a race
relations course be mandated in all schools so that
ki ds begin early to talk about this stuff and feel
really confortable tal king about it. | couldn’t help
but be invited to the lunch group there where people
-- the kids were the ones that really were nmaking the
nost poi gnant coments, and | think we need to | earn
fromthem

M5. WNSTON:. Thank you for your conment.

MR, SHALALA: Thank you.

(Appl ause.)

M5. WNSTON: Yes, sir.

MR HUGANS:. M nane is Gary Huggi ns and
I’m from the Education Leaders Council. And a
guestion particularly for Dr. Ofield and Ms. Meier.

Earlier in your conments, you said that
mnority kids in particular, if I"mcharacterizing it
correctly, are segregated in schools where they
di sproportionately don’'t have an opportunity to
associate with success and with the things that bring
success in schools with | ow expectations and school s
with all of these problens.

And yet, you stopped short of saying they
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shoul d have -- or their parents should have a choice
to put themin other schools where they could perhaps
do these things.

M/ question to you is, what solution then
-- failing that, what solution would you offer to
t hose kids now, not four years fromnow or eight years
from now when their school career is over or past
while they're waiting for a system that’s
i ndefensible, | think in everybody’'s words, to fix
itsel f?

And then for Ms. Meier -- | promse |
won’'t say this to irritate you. But with regard to
charter schools, everything you ve said that’'s
i mportant to the success of a school -- autonony,
control over your budgets, a smaller school -- that
defines charter schools.

And as Ms. Keegan pointed out about
Arizona, that’s what the charter school novenent is
all about. M question to you is, |I'mjust curious
why you don’t see that as a viable solution in the
whole or in a larger sense?

DR ORFIELD: On the issue of kids who are
inineffective, inferior, isolated schools that can't

provi de an equal education, | think that there are
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several dinensions of answering it.

First of all, if the school is really that
i neffective, nobody should be going there. I'min
favor of reconstituting schools |like that and starting
school s new. And that’'s been done now in San
Franci sco for sone tine.

It’s very difficult. I’m in favor of
gi ving students an option to transfer to an adequate
school if one -- if they're in a totally inadequate
school . And that can be done in a public system
t hrough magnet prograns or through city suburban
transfers, which are operating in several netropolitan
ar eas.

And | think those are good i deas.

In terns of transferring to a private
systemor a charter school system the thing that 1'd
be concerned about is that there be sone basic
projections that aren’'t there in either charter
school s or voucher systenms which would be parent
information, full provision of special education
bi li ngual prograns for kids who needed them when they
transferred, transportation, good information and
outreach for parents and so forth.

And nost of those things aren't there.
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That neans that those kids that have the deepest
problens will end up with no choices, and that’s not
acceptable to ne.

M5. WNSTON:. | don’t know if you want to

M5. MEl ER "1l just say that why
shouldn’t all public schools be those things? You
know, there are big charter schools and snall ones,
but | just want all schools to have those qualities.

M5, WNSTON: Dr. Coner?

Ckay, I'mgoing to go here. And |’ mgoing
to ask the three wonen who are in this line to go
ahead and ask their questions one right after another
because | notice that you came into the line a little
| ater than they.

AUDI ENCE PARTI Cl PANT: There’s been a
throw away |ine here a couple tinmes in this discussion
that | find disturbing, and that is, "Ch, well, it’s
Fairfax County. So, you know, you can just ignore
them That’s the wealthy county."

| think you need to face the reality of
this particular school, and it is a wealthy county.
Thi s school doesn’t have a wealthy community. And any

school systemthere’s going to be inequities partly
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because of the anpbunt of nobney a PTA can raise at a
fund raiser.

When you’'ve got a third of the kids on
free or reduced |lunches and you have a very heavy
m nority popul ation, nmany go back to hones where
there’s not English spoken, you have to realize that
there are challenges in this school.

And to throw away the successes here
because it’'s part of a "wealthy county" doesn’t face
the reality of the increasing poverty in the county
and the tremendous nunbers of inmgrants here.

So let’s renmenber what happens here.
Let’s remenber this is a community school. [It’s not
a magnet school . It’s not a charter school. It has
a conmtnent fromthe top down to achi evenent at every
| evel from every student.

Peopl e get al ong. They talk to one
anot her. The teachers who cone here like this
popul ati on and want these kids to achieve. These can
be done in any school. And we --

(Appl ause.)

And there’s one nore point | need to nmake,
and that is we have a particular chall enge because

we're in Fairfax County. A lot of the parents in this
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conmunity can |ive anyplace. And we have to get them
to understand that many of us choose to live here
because of this place, because this is a fantastic
pl ace for our kids to go to school

And i f we can get a nessage out to parents
t hroughout the country, it is do not fear schools |ike
this. Don’t run away fromthem Don’t go to the
pl ace where your kid |ooks like every other kid
because they m ss out.

Seek this out and nove into these
conmuni ti es.

(Appl ause.)

M5. WNSTON. Thank you for your conment.

Qui ck response? Ckay.

DR. BENNETT: |1'mgoing to take a wild
guess.

Ch, I'msorry.

AUDI ENCE PARTICI PANT: In order to create
the kind of schools that you ve just described, you ve
got to select, train and prepare the adm nistrators
and teachers across the board in order to make that
happen.

M5. W NSTON: You want to just repeat

t hat ?
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AUDI ENCE PARTI CI PANT: In order to create
t he ki nd of school you just described and to have that
across the country, you ve got to select, train and
prepare adm ni strators and teachers to do that across
t he country.

O herwise, you're going to get Ilittle
bouquets of success all over the place rather than a
system of success across the country.

M5. W NSTON: Thank you.

DR. BENNETT: | think it mght have been
directed at ne. | certainly wasn't "dissing" Fairfax
County.

Look, Fairfax County is the sol ution.
was poi nting out just on one particular point -- the

argunent was being made for conflict resolution
sem nars or sonething, and Professor Ofield said well
t he Federal Government cut its noney.

| said in Fairfax County, you guys can pay
for that yourselves. | nean, you re not the richest
in the world, but, you know, this is Arerica. You' ve
made it. You are a success. Pay for it yourself.
It’s called self governnent. Not a bad idea.

M5. WNSTON: Ckay, thank you.

DR. BENNETT: \Were’s the appl ause?
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Ckay, go ahead.

(Laughter.)

M5. W NSTON: Let’s go to the next
guesti on.

AUDI ENCE PARTI CI PANT: kay, | wanted to
draw your attention to the new standards of I|earning
and those that are being devised for the country as a
whol e and those that are being devised here in
Vi rgi ni a.

The new standards of |earning actually
have sonme elenents in them especially for grade
eight, nine and ten, that specifically draw the
attention and the direction of the learning to be
anti-Mislimand anti-M ddl e Eastern.

And we’'ve been drawing this to the
attention of educators around the country. And I
woul d ask the Board to |ook at new standards of
| earning, specifically the one in Fairfax County
because it’s being pronoted all over the country to be
used all over the country.

And it’'s designed in such a way that
students wll be tested on ugly, race-ridden
msinformation. And | think that there -- it really

is sowing the seeds for ethnic dissidence and ethnic
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hatred, and | don't know if we want our children to be
devel oping a systemwhere they’'re going to be tested
on how to hate each other

Sonme people also believe that the new
standards of Jlearning are actually deliberately
devised to nake a lot of children drop out of the
school systemso they’' Il go into charter schools.

| don’t know whether that’s true or not,
but there’s a ot of talk about that around.

The other comment | had -- and | would
| i ke anyone’s conment on that. The other coment |
have is | like the idea of the vouchers and | think
that every kind of school operation should be
consi der ed.

However, |I'mreally worried about -- |
sort of see it like privatizing Social Security.
Unl ess you have your own private, you know, financi al
anal yst, how do you know what to choose? How are you
going to be a good consuner?

How do you know what’s the best private
school to choose or the best charter school? Wo0's
going to do that for the parents who have no i dea what
-- how to do that?

M5. W NSTON: Can we have sone quick
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response perhaps to that?

DR. BENNETT: [I’'Il do the last part.

Sel f governnent -- folks who live in our
cities, our suburbs, our towns nmake these deci sions
about their own children. And many of them can nake
a very good deci sion about their own children.

The question is, does denocracy nean the
bur eaucracy deci des where your child goes, or do you,
the parent, decide where your child goes? You know
what they’' Il do? They' Il talk to each other. They’ |
talk to people they trust.

They' Il talk to their mnisters. They' Il
talk to their relatives who are teachers and nmeke a
decision. Let ne very quickly -- the reason |'mfor
educational choice isn’'t because |’ve been hanging
around conservative think tanks.

The reason |’ m for educational choice is
that | spend a lot of time in Chicago. The one part
of the Anerican population that is strongest for
educational choice are inner city mnority parents.

Bear that in m nd.

DR. ORFIELD: | spent a lot of tinme in
Chicago too, and | dealt with hundreds of parents who

were trying to figure out the Chicago nagnet school
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system and the other options there.

DR BENNETT: Well, that’s hard to figure
out .

DR. ORFI ELD: It is trenendously
conplicated. And parents who don’'t have a lot of tine
and a lot of education and speak English and are able
to deal with lots of conplicated fornms, applications
and so on and so forth don’t get equal access.

And parents who don’'t have a car to take
their kids, as about half the poor people in Chicago
don’t have, can’'t get to many of these options because
there isn't a really good -- there isn’t any kind of
really decent transportation system

So we have to think about those di nmensions
too. These things -- we can’t assune equal know edge
or equal access or equal transportation. W have to
build that into any fair choice system

DR.  BENNETT: Do those parents want
choi ce?

Do they want choice, Gary?

DR ORFIELD: | think that they should --

DR. BENNETT: Did you ask thenf?

DR. ORFI ELD: -- have choi ces.

DR BENNETT: Cood.
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GOVERNOR KEAN: I’ you what’s -- again,
["1l tell you what’s sad though, really sad. Wen you
get in my state, people in Jersey Cty and Patterson
and Newar k who are going to the nei ghborhood public
school and are scared to death because of safety
consi derations, because of the drop out rate, because
of all the problens at school, and one block away is
a parochial school which is educating children, and
the question is whether their grandnother can take
enough out of her Social Security so they can go to
that school, that is outrageous.

DR. ORFI ELD: Well, the problemis, if

you' re going to finance the parochial school system --

and | went to a parochial school nyself. | have
not hi ng agai nst them | think they’ re wonderf ul
DR. BENNETT: Isn’t that interesting?

Isn’t that interesting.

(Laughter.)

CGood for you. Ckay for you.

DR ORFIELD: | went to public schools as
wel | .

DR. BENNETT: Okay for you.

DR ORFIELD: | went to public schools as

wel | .
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DR. BENNETT: All right, good for you,
good for you.

DR. ORFI ELD: And ny children went to
Washi ngt on and Chi cago public school s.

But | think parochial schools are fine.
But if we start financing them we’'re going to have to
finance all the people who are already in them And
in the Indianapolis experinent, for exanple, nost of
the parents are getting the vouchers where parents
already had a kid in Catholic school and were using it
to finance another kid going there.

If we’re going to do that, we're basically
going to get into financing religious education, and
the religious groups are going to get into being state
controlled in different ways that they haven't been
previously.

Those are very big --

DR. BENNETT: This requires another
di scussion. Standard canard, standard canard, Harvard
canar d.

M5. WNSTON: W are about five m nutes
over.

M5. KEEGAN. First of all, the standards

are devel oped nostly by teachers and parents in our




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

236

state. | don’t know how that goes in other states,
but | doubt -- there’s no collusion there to create
ani nosity. In fact, the high expectation is the
gui del i ne.

| also don't want to |eave on the table
t hat magnet prograns are easy to understand just as
little work product. | got a seven page how to
transfer your child out of the district in case you
woul d i ke to, and you have to cross every T and dot
every |.

Let us not |eave the inpression that
currently choices parents make in this systemare easy
to understand and to require themto pick a school
woul d just be too overwhelmng. That is not the case.

M5. LACY: H, ny nane is Karen Lacy. |I'm
one of those graduate students who's paying a good
deal of noney to sit next to students at Harvard.

(Laughter.)

DR. BENNETT: Did it work?

M5. LACY: | think it’s working. [’ m
still there.

My question has to do with nei ghborhood
schools. | attended a neeting last night in Prince

Georges County in which, in addition to tal ki ng about
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the nyriad of problens that PG County school systemis
experiencing, there was a great deal of support for
nei ghbor hood school s.

| thought this was especially interesting
given that PG County is a predom nantly Bl ack county
and there are also pockets of mddle class
nei ghbor hoods.

I’m wondering if any of the panelists
woul d want to comment on that?

MS. MElI ER | wanted to say -- that
nei ghbor hood school question. |In ny experience, nost
parents would |ove to stay in their nei ghborhood.
nean, | say it very solemmly, even though | have run
not hi ng but school s of choice.

And in Boston now, |I'’mtrying to nake sure
that Mssion H |l beconmes a school of choice, wth
first choice to the people in the imredi ate
nei ghbor hood. It happens to be a neighborhood in
which | can do that also and get integration.

But | think building strong nei ghborhood
schools and having incentive for it is enornously
i nportant because it builds Arerica at the sane tine.
| mean, we forget the price we pay for not having a

strong base of nei ghborhood school s.
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And you can, in certain urban areas, have
bot h choi ce and nei ghbor hood schools. You can have
four or five schools that constitute a community of
schools in which the coommunity has a stake in those
four or five schools and have choi ce.

You can take these big buildings and break
themdown. But | think we pay a price when we abandon
t he nei ghborl i ness because nei ghborliness is inportant
for kids belonging to a comunity.

DR COVER Can you have bad nei ghbor hood
school s?

M5. MEIER  Pardon ne?

DR COVER Can you have bad nei ghbor hood
school s?

M5. MEIER Sure. But | don't -- what |'m
saying is | don’t think we have to say that if we want
good school s, we have to abandon nei ghborli ness.

DR COMER | agree with you. What | want
to stress, however, is that it’s not neighborhood
schools, it is not choice, it’s not vouchers; it is
wel | functioning systems nade to function well by
peopl e who are trained to nake them function well.

And in order to do that, we're going to

have to invest in the training. And that goes back to
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t he question of whether we're willing to spend -- to
invest in the training of teachers in the sanme way
we’' ve invested in other professionals in this country.
When | went to see the children, --
M5. WNSTON:. |I'mafraid that is going to
have to be the |l ast word, Dr. Coner.

And as usual, the -- you know, at the |ast

five mnutes or so, we’'re getting to -- just getting
war med up.

| apol ogize. | know that you cane into
the --

M5. ALMUSHWADI : There was a question t hat
was asked that | didn’t see anybody address, and that

concerns nme. Wen Sharifa stood up and tal ked about

M5. W NSTON: Let me suggest this. Sone
of us will stay at the end and answer your questi on.

M5. ALMUSHWADI : But she went ahead and
asked it before the |ast question. Sharifa asked
about the standards of |earning and about --

M5. WNSTON: Let nme ask you to do this.
| woul d be happy to have your question responded to.
| do know that some of the panelists have to -- had to

| eave at 3:00, which is -- and I'mtrying to respect
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their tine.

W are over about eight or nine mnutes.
And if you would just wait at the end of the session,
I will get your question and nake sure that you get an
answer to it.

Okay, we do need to -- let me take this
opportunity to thank all of our panelists. Cearly
this is a discussion that could have gone on for nany
nore hours.

(Appl ause.)

And we will continue -- the Board and the
President’s Initiative will continue this discussion
because we know it is a very inportant one, and there
are many questions yet to be asked and responded to.

So thank you very nuch

(Wher eupon, the foregoing matter went off

the record briefly.)

M5. W NSTON: Excuse nme, the neeting is
not yet adjourned. This panel is over. The work --
t he Board has sone additional business to take care
of. So if you nust |eave at this point, would you do
it quietly? | think we are not going to actually have
time to take the break, although it |ooks like we're

going to take about two m nutes.
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|’ m going to ask that the Board nemnbers
who are here just stay for another few nmonents while
we concl ude our business for the day.

Dr. Frankl i n, I’m sorry for the
i nterruption. | just wanted to try to bring some
order to the --

CHAl RVAN FRANKLI N:  Yes, yes.

VWll, | wanted to ask the Board nenbers
that are about to leave now if they have any
addi ti onal comments.

Li nda, do you have any comments?

Governor, do you have any conments?

CGover nor Kean, do you have any conmments to
make?

| think the tinme is drawing to a cl ose,
and we therefore perhaps can’t have these individual
conment s about their experiences since the | ast Board
neeting that we wanted. W certainly wanted to hear
from Li nda about -- Linda Chavez- Thonpson about her
exciting experience at Bailey's Elementary School
her e.

W heard sone additional -- we got sone
additional information this norning. But if you would

just take a minute to wap up --
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M5. CHAVEZ- THOWPSON: |'m going to take
probably less than mnute just to say that what
reinforces what | saw at Bailey’'s, | saw today at
Annandal e. The articulation, the interest of the
parents with the children, the interaction of the
community with the children was very present at
Bail ey’ s El enentary.

And it is absolutely delightful that the
children at the elenentary | evel don’t know what col or
is. They understand diversity. And they made such
great exanples. One teacher said that a racial issue
came up during the year, and she immediately -- he
i medi ately stopped the class and, for 25 ni nutes,
allowed the children to discuss the issue.

St opped everything that they were doing
and let the children discuss the issue of race. And
they talked about it, they worked it out for
t hensel ves. The young girl who had the problemw th
the racial issue felt nuch better about it afterwards
and eventual ly becane very friendly with the person
that they had problens wth.

What | |earned nost of all was that they
celebrate their differences. They highlight the

di fferences. And one young student said, "And that
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makes us one. W all are the sane inside.”

And | got that very distinctly fromthe
curriculum fromthe expression of the parents, from
t he expression of the teachers, and nost especially
the reinforcenment of the adm nistrator who was with us
this norning, Carol Franz.

| was absol utely bl own away by how i nt ense
these young fourth and fifth graders were in
expressing why to them there is absolutely no
di fference between all of them no matter what their
nanme is and no matter what the color of their skin is.

| was absolutely bl own away.

CHAI RVAN FRANKLI N:  Thank you very much.

Governor Kean, did you want to make any
comments about your experiences?

GOVERNOR KEAN:  No. Well, |'ve --

CHAI RVAN FRANKLIN:  You haven't been to a
charter school ?

GOVERNCR KEAN  Yes, |’ve been to a nunber
of schools, charter and otherwise. And | think the
ki nd of celebration of diversity we’ ve been talking
about is wonderful, but | would like to stress that it
is very, very inportant that as we energe in the next

century into this wonderful, multi-cultural society
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that we’re going to be as a country and cel ebrate that
fact and educate our kids to be ready for that, that
we’ ve al so got to renenber there are certain subjects
around which we’ve got to unite.

There are certain things we’ve got to
deci de that make us one, that nake us Americans, that
make us whatever. And if we don't do that, we're
going to have different kind of problens as we energe
into the next century.

CHAI RVAN FRANKLI N: | quite agree with
you. | quite agree with you

Governor Wnters,

MR, WNTERS: Well, M. Chairman, let ne
simply second what CGovernor Kean has said. This has
been a very instructive process today for ne as a
menber of the Advisory Board. And | want to say how
pleased | amthat we have been able to engage so many
peopl e here in this community with diverse points of
Vi ew.

That is a part of the process that we are
engaged in. W have not cone into this initiative
Wi th any preconcei ved noti ons about what we’re going
to find or what we will advise. W are seeking that

fromall of you and those with whomyou work and |ive.
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But it is inportant for all of us to
understand that we do have an individua
responsibility to see to it that we create an
atmosphere in which all of us can live together in
respect and dignity and value -- and value the
diversity that is one of the strong features of this
great country of ours.

And | want to thank our Chairman and ny
col l eagues on this Board, and especially Judith
Wnston and her fine staff for making this experience
possible for nme and for letting nme have the
opportunity to have you share wth wus your
experiences, insights and ideas.

Qut of that process, we wll find,

t hink, the way to one Anmeri ca.

CHAl RVAN FRANKLI N: | don’t have any
additional comments nyself to make. | don’t have any
addi tional comments nyself to make. |f the Executive
Director would |ike to nake sone comments, |'d be --

M5. W NSTON: | just wanted to invite

t hose of you who have not had an opportunity to visit
the One Anerica Wb site to do so, those of you who
have access to the Internet. W have brochures

out si de.
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There’s additional information on that
site about the work that the Advisory Board is doing
and the work of the President’s Initiative on Race.
| amsorry that we’ve run out of tinme and don’t have
anynore opportunity to engage you.

And | will ask the young | ady who had the
guestion to cone forward. [|’'ll come down and talk
with you, get your question, nake sure that you get an
answer. Sone nenbers of the Board do have to | eave.
W have about ten mnutes, | think, for press
availability and -- okay, do ask your question,
pl ease, and those of the Board nenbers --

M5. ALMUSHWADI : Thank you. | appreciate
that because it was inportant to nme that it was -- it
woul d be heard by all.

My nane is Sal ma Al mushwadi, and | have
four children in Fairfax County. And | like the idea
that this was all brought out. But in a way, |
haven’t heard enough about our children.

| have four kids, and it’s a lot of -- ny
concern is how they will be educated and what will
they be taught while they are out there in school
They spend nost of their days there.

What are they being taught?
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Now a kid wi thout enough self worth or
self esteem or pride in thenmselves cannot function
properly, cannot produce properly in their conmunity
and cannot be a good citizen if what Sharifa Al khateeb
had said, that the standards of education, of |earning
are bias in a way.

That’ s one issue that was not addressed,
even though she did nention it. It’s very sad how it
was breezed by wi thout even being rementioned. M
guestion, originally when | stood up, was:

The social studies curriculum it is very
m srepresentative of al nost every culture other than
European. And the gentleman that canme up -- and | use
the termloosely -- at the end of the first session
and tried to express his viewis probably, in a way,
simlar to the views that is represented in the social
st udi es books and curricul um

My children go to that -- to all the
schools and they learn this, ny children and ot her
children all over the United States. Fairfax County
has put an effort to put in a group of advisers to
vi ew t hose books, to have a suppl ementary or sonethi ng
of that sort that goes with it into the schools, into

t he cl asses.
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And 1'm hoping that the rest of the
country can do the simlar thing. If we' re |ooking at
exanpl es of success, trying to learn fromit, | think
that was a good exanpl e of someone who's trying to do
somet hing that is successful

And maybe we shoul d take that on and use
it for the rest of the school. Wrld history is
taught in every single county, every single state, but
it’s not taught properly. And our kids are out there,
and they’'re being | ooked down at.

M5. W NSTON: Thank you

Any of the nenbers of the Board wish to
respond to the comment?

M5. ALMUSHWADI: O at least keep it in
mnd for later. Keep it in mnd for |later references
whenever you’' re working on that.

M5. WNSTON: Let ne just say quickly that
the Advisory Board, the President’s Initiative on
Race, is in fact collecting exanples of promsing
practices across a wide variety of issues related to
diversity and race relations, including efforts to
expand the curriculum in ways that pronote an
appreci ation of diversity.

And | again would refer you to the Wb
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site where we have brief descriptions of those
prograns, those practices, and some indication of
where you can get additional information.

You' re wel come.

CHAI RMAN FRANKLIN: | do appreciate the
pati ence of all of you, and particularly appreciative
of the peopl e who rai sed questions in the audi ence, as
well as the stinmulating conversation anong the
panel i sts.

And | want to indicate that, in the
future, we will continue to have these di scussions,
t hese di al ogues. At tines, they will be lively and
even sparkling; at other tines, perhaps not.

This is a fact finding opportunity also
for us. And if we do it in a sober fashion, we are
trying to learn. And that is also a very inportant
intell ectual process that is inportant.

If we are going to nmove on to becone w ser
about the things that we need to do in order to
achi eve the kind of human rel ations, racial peace that
we want to have in this country.

| would indicate that we will continue to
do this, and I'm going to be reporting to the

Presi dent what we have been doing today and in the --
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and our plans for the future.

And | want you to realize that, between
now and the time of the next Board neeting in January,
the Board will be busy. Menbers of the Board will be
busy. They will be speaking to various groups. They
will be participating in various prograns.

And | think it’s inportant for you who do
not hear about the Board s activities fromday to day,
understand that the Board is acting from day to day
and that we continue -- we will persist in doing that
ri ght down to the end of our term

| want finally to thank the officials of
the Fairfax County schools, and particularly our host,
the nenbers of the faculty and the staff and the
principal of Annandale H gh School, for their
hospitality.

But nost of all, | want to thank you for
your patience and vyour contributions and the
constructive way in which you have hel ped us to think
t hrough our prograns. And we appreciate your
contri butions.

Thank you very nuch.

(Appl ause.)

(Wrer eupon, the proceedi ngs were adj our ned
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